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FORMATION OF INDEPENDENCE OF CHILDREN OF
SENIOR PRESCHOOL AGE BY MEANS OF
PROBLEM TASKS

Tetiana Pantiuk
Drohobych Ivan Franko State Pedagogical University, Ukraine

Olena Nevmerzhytska
Drohobych Ivan Franko State Pedagogical University, Ukraine

Violeta Horodyska
Drohobych Ivan Franko State Pedagogical University, Ukraine

Oleksandra Sharan
Drohobych Ivan Franko State Pedagogical University, Ukraine

Svitlana Bereza
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Abstract. Considering the current situation in the educational space of Ukraine, the teacher
should cultivate in the younger generation the ability to analyze, think critically, find
solutions to problems, develop a personality capable of taking responsibility for their own
actions and deeds. In this context, the problem of independence education is relevant,
significant both in theoretical and practical aspects. We associate perspective ways of
research with the study of the implementation of modern scientific approaches to the
transformation of the pedagogical process, increasing attention to the personality of the child
as an agent of cognitive activity, providing him with freedom of choice of activities and forms
of participation in it, democratization of the educational process on the basis of cooperation
between teachers and pupils, differentiation of education and training, development of
flexible pedagogical technologies that best meet the needs and capabilities of pupils, in their
independent mastering of various aspects of life. In this context, problem tasks that put the
child in a situation where he/she is encouraged to use various methods of mental activity
(comparison, analysis, synthesis, classification) are of undeniable value. This activates
independence, the ability to find ways to solve problems, draw conclusions and generalize.
Therefore, the aim of the study is the search for effective ways to form independence in
children of senior preschool age. Studying the formation of independence as a basic personal
quality in children of senior preschool age, we were guided by the fact that the independence
of children of this age group is best manifested in new unfamiliar situations. By solving them,
children can demonstrate independence of thought, originality of ways to solve the problem.
In the light of this, we took into account the children's interest in independent actions in the
conditions of choosing between the new and the familiar; independence and autonomy of

© Rézeknes Tehnologiju akademija, 2023
https://doi.org/10.17770/sie2023vol2.7067
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Pantiuk et al., 2023. Formation of Independence of Children of Senior Preschool Age by Means of
Problem Tasks

actions in relation to the adult; ways of solving the problem, the result of the activity. As a
result of the experimental study, we found that a significant number of children in the
experimental group do not realize the possibilities of independence and do not reach the
optimal level of its formation. The search for ways to solve this problem made it possible to
identify effective means of forming independence in children of senior preschool age, among
which a special place is occupied by problem solving tasks. They put children in the
conditions of practical search for a solution to the problem, which pushes them to search
independently, awakens the child's opinion, forms non-standard thinking. Such tasks
encourage children to express their original ideas, to analyze problematic and ambiguous
situations, to establish cause-and-effect relationships, to think over the situation, to build
hypotheses, which also stimulates independence of thinking, flexibility of mind, develops
creative abilities of the child. Thus, problem-bases tasks effectively influence the development
of preschoolers' independence as an integral quality of personality.

Keywords: children of senior preschool age, independence, preschool education institution,
problem tasks.

Introduction

In view of the current situation in the educational space of Ukraine, a
teacher must educate the younger generation’s ability to analyze, think critically,
find solutions to problems, and develop a personality capable of taking
responsibility for their own actions. In this context, the issue of independence
formation is relevant, significant in both theoretical and practical aspects.

Independence is a dynamic personality characteristic that is constantly
developing. Existing scientific data indicate that by the end of the senior
preschool age, under conditions of optimal upbringing and education, children
can gain independence in various types of activities: through games (Savchenko,
2014); work (Krutii, 2012); cognition (Udina, 2008); in communication
(Kuzmenko, 2001); in productive activities (Lisovets, 2018). Certain aspects of
independence have not been overlooked by researchers. In particular, there are
studies concerning manifestations of the abovementioned basic personality
quality in drawing (Nosachenko, 2006); in designing (Demydova, 2006); in
paper crafts activities (Halaida, 2004); in constructive play (Matviienko, 2019).

Taking into account such a versatile study of the problem of the formation
of independence in senior preschoolers, we associate promising ways of
research with the study of the implementation of modern scientific approaches
to the transformation of the educational process, increasing attention to the
personality of the child as an agent of cognitive activity, giving them the
freedom to choose types of activities and forms of participation, as well as with
democratization of the educational process based on cooperation between
educators and children, differentiation of upbringing and education, the
development of flexible educational technologies that best meet the needs and
capabilities of children, in the independent growing awareness of various
spheres of life. In this context, problem tasks that put the child in a situation
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where he/she uses different methods of mental activity (comparison, analysis,
synthesis, classification) are of undeniable value. This promotes independence,
the ability to choose ways to solve problems, draw conclusions and generalize.

The abovementioned determined the choice of the topic of our research, the
aim of which is to substantiate the effectiveness of the use of problem tasks in
the formation of independence in senior preschool children.

To achieve the defined goal, the following research methods were used:
theoretical ones: analysis, systematization and generalization of the theoretical
data presented in psychological and pedagogical literature; and empirical
methods: designing experimental treatments and parent questionnaires.

Theoretical basis of the research

One of the system-forming qualities of a personality is “independence”,
which acquires special importance in conditions of the up-to-date socio-
economic situation. The development of this quality leads to the development of
the child’s personality as a whole. Therefore, an important task of Ukrainian
education in modern society is the formation of free, independent individuals
who take responsibility for their own life.

The need for the formation and development of independence is dictated to
us by society’s needs for exceptional people who know how to think creatively
and make discoveries for the benefit of humanity. And the solution to this issue
is reflected in the process of developing independence, which allows a person to
pose new challenges and find new solutions.

Attention to the child’s personality and creating conditions for them to
receive education and develop moral, intellectual and aesthetic qualities
presuppose finding the solution to the important issue of promoting individual
independence.

The concept of “independence” covers not only the aspect of direct
physical activity: to do or change something, but also mental, intellectual
activity that contributes to the achievement of a real goal.

The author of “Ukrainian Pedagogical Dictionary” S. Honcharenko
interprets independence as one of the properties of personality, which is
“characterized by two factors: firstly, a set of means — knowledge, abilities and
skills possessed by the individual; secondly, the individual’s attitude to the
process of activity, its results and conditions of implementation, as well as
connections with other people established in the process of activity”
(Honcharenko, 1997).

In “Modern Explanatory Psychological Dictionary” (Shapar, 2007) it is
noted that “independence” of personality is related to active work of thought,
feelings and will. On the one hand, this relation is aimed at the development of
mental, emotional and volitional processes as a necessary precondition for
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independent judgments and actions, and on the other hand, it includes judgments
and actions that are formed in the process of independent activity, strengthen
and shape the ability not only to perform consciously motivated actions but also
to strive for the successful implementation of the adopted decisions despite
possible difficulties.

In “Pedagogical Dictionary” (Yarmachenko, 2001), independence is
defined as “a generalized quality of personality, which manifests itself in
initiative, critical thinking, adequate self-assessment and a sense of personal
responsibility for one’s own activities and behavior”.

In view of the given definitions, independence is a volitional quality of
personality, it is characterized by a proactive, critical, responsible attitude to
one’s own activity, the ability to plan their own activity, set tasks and look for
ways to solve them without anybody’s help, while relying on one’s own
experience, knowledge, skills and abilities.

Numerous psychological and pedagogical studies (Demydova, 2006;
Dudnyk, 2018; Krutii, 2012; Kuzmenko, 2001; Lisovets, 2018; Savchenko, 2014;
Udina, 2008) testify to the great importance of a preschool childhood in the
formation of personality, basic characteristics of which are independence,
initiative and creativity. During this period, children’s independence develops
from actions of a reproductive nature to actions with elements of creativity, with a
constant, steady increase in the role of consciousness, self-control and self-esteem
in the implementation of activities. At the same time, the indicators of
independence are as follows: independence of personality’s actions, the ability to
implement one’s plans without seeking help in the outside world; the ability to set
and solve various tasks of the practical activity.

As Y.Demydova notes, the main psychological mechanisms of
independence formation in preschool age are as follows: identification,
differentiation, pride, decentration, and the important factors are: emotional and
valuable attitude to one’s own success; eclements of self-control and self-
regulation; development of reflective features of a growing personality; the need
for recognition of activity results; a sense of pride in one’s own achievements
and motivation (Demydova, 2006).

The manifestation of these factors depends on skillful guidance of the
child’s independent activities and behavior, expansion of degrees of their
freedom, approval of independent actions; regulation of the amount and form of
assistance when a child encounters difficulties; positive emotional support for
independent efforts; recognition of the child’s successful achievements.

In this context, it is important to find the means of formation of
independence in children of senior preschool age. In our opinion, means are
effective not when they motivate the child to get adults’ approval for their
achievements, but when they encourage independent active cognition of the
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surrounding reality, give children the opportunity to feel the joy of knowledge
and inspire further independent discoveries.

Methodology and findings of the research

Taking into account the aim and objectives of our research, we conducted
an experiment on the levels of independence formation in senior preschool
children. 150 senior preschoolers participated in it, including three preschool
education institutions in the city of Drohobych, Lviv region (Nursery School
No. 11 “Svitliachok”, Nursery School No. 13 “Kazka”, Nursery School No. 24
“Smerichka”). 75 children were included in the experimental group (EG), and
75 in the control group (CG). The experimental research was conducted during
October — December 2021.

At the preparatory stage, a system of criteria and indicators was selected to
determine the levels of independence of senior preschoolers. At the same time,
we were guided by the fact that the independence of children of this age
category is best manifested in new, unfamiliar situations. By solving them,
children can show independence of thought, originality of problem solving
methods. With this in mind, we singled out the following criteria for the levels
of independence of senior preschoolers: interest in independent actions in the
conditions of choosing between the new and the familiar; independence and
autonomy of actions in relation to an adult; ways to solve the problem; result of
activity. These criteria made it possible to identify the levels of independence of
senior preschool children.

— high level — the child shows interest in independent actions in new
situations, shows a desire to solve the situation independently, consistently
prefers new choices; demonstrates a desire for independence of the help of an
adult, both in a usual and 1in a new situation, uses new means and combines
familiar ones, performs trial actions, orients well in the conditions of the
situation; independently reaches an original conclusion, shows interest in it,
seeks to perform an action on one’s own (adds details, elements);

— sufficient level — the child shows interest in independent participation in
the situation with separate elements of something new, which is similar or
familiar; gives preference to actions independent of an adult, in a familiar
situation, in a new situation; accepts some targeted help, uses familiar means of
achieving the task, reaches a traditional conclusion, into which he/she
independently introduces separate complementary elements of the new;
expresses satisfaction with the achieved result;

— intermediate level — the child shows interest in independent actions only
in a well-known situation and prefers it, needs guidance in a habitual
environment, and shows uncertainty in a new one; actively seeks help,
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persistently uses familiar methods, does not try to combine, does not strive for
innovation, improvement; is satisfied with the result.

— low level — the child has no peculiar interest in independent actions in a
new situation with elements of novelty, and in a familiar situation shows
apprehension in relation to the new, continually asks for help or passively
expects it from the teacher, even in a familiar environment; does not try to solve
a new situation without the help of an educator, experiences difficulties while
choosing solutions independently, applies ineffective actions without analyzing
the conditions, does not achieve a result, does not try to correct a mistake
independently and improve the result; the attitude towards the result is generally
neutral.

We used such experimental tasks as “Choose a game”, “Tricks”, “Theatre”,
“Occupy yourself’, “Toy” to study the levels of independence in senior
preschool children. Observing the children, we found out how independent they
were in the process of solving these tasks. In the protocols that we kept for each
child, it was mentioned whether the child was trying to understand the rules of
the game by him/herself or was waiting for help; whether he/she maintained the
initiative and persistence till the end or lost interest in the game when faced with
difficulties; whether he/she used unconventional or traditional means of activity;
we also examined the degree of the child’s awareness of the methods of action,
the sequence of actions to achieve the goal, and the ability to express it
independently.

According to the generalized data obtained on experimental tasks
performance, we were able to determine whether the children can be referred to
one or another level of independence. So, we referred 6.7% of the children of
the experimental group (EG) and 5.4% of the children of the control group (CQG)
to a high level of independence, 56.7% of the EG children and 50% of the CG
children — to a sufficient level, 24.8% of EG children and 24.8% of CG children
— to an intermediate level, 11.8% of EG children and 19.8% of CG children — to
a low level.

The results of the ascertainment stage of the experiment showed that a
significant number of the children from the experimental and control groups do
not realize the possibility of independence and do not reach the optimal level of
its formation. Many children do not demonstrate independence in solving new,
creative tasks. Thus, we can obviously conclude that the formation of
independence as a basic personality quality is not so much related to the
development of some special skills of children, but rather to their personality
qualities. The latter are prominent in an effort to find a way out of a difficult
situation that occurs both in everyday life and in various types of activities, in a
positive focus on the result, in experiencing success or failure. In addition,
senior preschoolers constantly expect adults to approve the results of their
activities, and they show satisfaction with the work done if it is successful.
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Usually, children value their achievements highly and get offended if their
actions are not approved.

Considering the formation of independence in the family very important,
we conducted a survey of senior preschoolers’ parents. 150 parents took part in
it. Its results proved that all parents understand the importance of the formation
of independence as a basic personality quality at preschool age, but most of
them (80%) do not have sufficient knowledge of the pedagogical tools (forms,
methods, means) of its formation and a significant number (60%) give priority
in this process to the teaching staff of the preschool education institution.

Taking into account the results of the ascertainment experiment, we can
state that the formation of independence in older preschool children largely
depends on the teacher’s organization of educational activities. Considering
problem tasks as an effective means of the formation of independence in
children of senior preschool age, at the stage of the formative experiment, we
conducted our work with the children of the experimental group in two
directions:

— work with children in the conditions of a preschool education institution
which included the development and implementation of a series of problem
tasks in the work of a preschool institution to familiarize children with objects
and phenomena of the surrounding world;

— work with children’s parents. This included: parent meetings on the
topic: “Developing children’s independence”; development of a reminder for
parents; organization of consultations for parents on issues of development and
formation of independent behavior in children; introduction of diaries for parent
self-observation of their children.

The first direction of work was aimed at determining the content of tasks,
methods and forms of educational activities for preschool children, which would
be carried out as a system of interaction — a dialogue between the teacher and
subgroups of children — depending on the level of independence and based on
mutual trust and foreseeing a certain growth of children’s independence. A
complex of special tasks and situations was created to implement the formation
of children’s independence. It combined three directions:

Ist direction — problem tasks in order to develop divergent thinking in
children which is based on imagination and serves as a means of coming up with
original ideas and self-expression.

2nd direction — problem tasks that involve the development of cognitive
abilities and skills, the main ones of which are processing a large amount of
information, analyzing the situation, establishing cause and effect and other
relationships, using alternative ways to search for information, as well as the
ability to think over the situation, build hypotheses, use their own ideas in
practice, etc.
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3rd direction — problem tasks that contribute to the development of the
child’s emotional sphere, shaping respect for others, an emphatic attitude
towards people, persistence in completing tasks, independence in thinking and
behavior, confidence in one’s strength and capabilities, a tendency to
introspection, etc.

At first, much attention was paid to the development of children’s
imagination through analogizing (direct and fantastic analogies). An example of
such analogies is the task for children to identify themselves with various
objects and phenomena in the game "Who am [?". The children were given the
task to come up with endings for sentences or, conversely, beginnings of

sentences: “I feel that [ am a piece of ice that has melted...”, “I am a glass of
water...”, “I am a wonderful flower...”, “I am like a fish...”, “I am a song...”, “I
am like the letter ‘O’...”, “I can be the wind...”, “I am a path...” , “I'm a
firefly...”, “I feel like I’'m a rock...”, “I’m like an ant when...”, “I’m a light bulb
that now...”, “I’m an interesting book...”.

Children learned about living and non-living nature. The relevant classes
included the games “Who Lives Where” and others. These tasks were
supplemented by an offer for children to show these objects or phenomena in
motion, to invent a fairy tale with them, etc., as well as games “Where does it
fit?”, “Do the opposite”, “Invent a new way”, “Who needs what?”, “Turners”.

We used a number of problem tasks and situations that we carried out
during the formative stage of the experiment in classes.

However, we believe that problem tasks can be used not only in classes but
also in everyday life. This is an effective means of consolidating and deepening
the knowledge gained in classes. In this regard, we conducted effective work
with parents of senior preschoolers; it was aimed at revealing the role of
problem tasks in the development of visual and logical thinking, intelligence,
cognitive interests, and personal qualities: goal orientation in search, practical
and mental activity, perseverance, independence, creative abilities of children.

The next stage of the research — the control stage — was aimed at finding
out the qualitative and quantitative changes that occurred after our work at the
formative stage.

There were 75 senior preschoolers of the experimental group who
participated in the control experiment and were involved in three stages of
independence formation, and there were 75 senior preschoolers of the control
group where the educational process took place in the usual way.

In order to obtain the necessary data to find out the levels of independence
of senior preschool children, we used the criteria and diagnostic methods applied
during the ascertainment stage. According to the results of the control
experiment, we attributed 21.2% of the children of the experimental group (EG)
and 6.7% of the children of the control group (CG) to a high level of
independence, 37.5% of the children of the EG and 32.8% of the children of the
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CG to a sufficient level, 34.6% of EG children and 48.7% of CG children — to
an intermediate level, 6.7% of EG children and 11.8% of KG children — to a low
level of independence.

The analysis of the results obtained at the control stage of the experiment
proves the success of our work with the children of the experimental group at
the formative stage. In particular, most of the children in the experimental group
can easily express their individual, authentic ideas, analyze problematic
ambiguous situations, establish cause-and-effect relationships, reflect on the
situation, and build hypotheses.

Conclusion

Summarizing the theoretical and practical aspects of the issue we are
analyzing, we can say that senior preschool age is a sensitive period for the
formation of cognitive independence. This is explained by the desire of a child
of this age to be independent, to demonstrate independent behavior. It is
essential that during this period the leading activity is replaced by the learning
and object-oriented practical activity; thinking, cognitive and volitional
processes prove to be at a significant level of development.

This is facilitated by problem tasks and situations. Unusual in content and
form, they arouse interest in children. After all, only when a child is interested,
he/she finds the result of an activity on their own, he/she gains firm knowledge,
skills and abilities, develops creative search thinking.

When offering children problem tasks, the teacher, on the one hand, should
widely vary the material in terms of its use (invent a wide variety of solutions),
and on the other hand, should not go beyond the limits dictated by the simplicity
of tasks for children of a certain age.

Problem situations put children in the conditions of a practical search for a
solution to a task, which prompts them to search for solutions to tasks
independently, awakens thought, and fosters original thinking. Search-oriented
questions encourage children to explain their answers, their reasoning, and
activate the child’s mental activity. Logical tasks put the child in the conditions
of the need to consider the phenomenon from different angles, to find ways to
solve the task, which also stimulates independent thinking, flexibility of the
mind, and develops the child’s creative abilities.

Thus, problem tasks effectively influence the development of independence
in preschoolers as an integral quality of personality. At the same time, the logic
of using tasks and situations, focus on personality development, and
coordination of work with parents play an important role.
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Abstract. A civilized society sets requirements for the democratic coexistence of persons who
possess moral values, benefit society and develop their own abilities. An important
characteristic of a person is responsibility, which is formed as a result of the integration of
thought processes, social norms, personal attitude in solving dilemmas in life. Responsibility
as a child’s conscious behavior in relation to people and nature begins to develop in the
period of older preschool age. Independent thinking in judgments acquires logic and a
personal attitude to reality. In the pursuit of social activity, children imitate the behavior of
significant adults, heroes of their favorite films, cartoons, and works of art. Educators and
parents are faced with the task of developing the philosophy of children's worldview through
conducting moral and ethical discussions. Our survey of children’ parents with special needs
showed a low level of parents’ and educators’ attention to the education of responsibility
(4%) compared to other personal qualities (discipline - 18%, ability to adapt to life - 20%,
respect to parents - 14%, etc.). This indicates the need to conduct special educational
activities that compensate for gaps in value orientations. Emphasis has also been shifted in
the education of executive responsibility as opposed to initiative responsibility (75% : 25%),
which gives reasons to look for new ways in organizing the interaction of participants in the
educational process, to use moral and ethical conversations, to study educational children's
literature, in particular, the works of V. Sukhomlynskyi (2018), which became the goal of our
scientific exploration. Examples of artistic works and developed problematic questions and
tasks for educational work with children of older preschool age in the conditions of a
preschool education institution are given.

Keywords: education of older preschoolers, fiction, moral and ethical conversation,
problematic questions responsibility.
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Introduction

In the modern society, creating conditions for a happy future of the younger
generation is a priority. Education, fulfilling the demands of the society, tries to
solve tasks of creating favorable conditions for personality development, viz.
humane relationships, didactic environment and natural environment in the
process of transferring knowledge accumulated by mankind and self-
development of the child. In the world of information technology progress, the
need for moral development of a person is no less important, where the values of
human relationships, the education of noble character traits, the ability to
establish harmonious relations between the nature and the man are outlined in
pedagogical tasks. Responsibility occupies one of the leading places, because it
characterizes a person as active, socially significant, caring and effective in
creating relationships in the world of people and nature. Responsibility begins to
form in the senior preschool age and requires pedagogical support, because the
basis of a personality is psychological reality, that is, subjective experience,
according to which the reality is explained: «The main power of personality
functioning is the tendency to the self-actualization, namely the need of a person
to realize his natural potential possibilities» (Rogers, 2022). The teachers fill the
essence of people's relationships with content, verbally outline senses, appeal to
the child's feelings in the process of developing their worldview.

The aim of preschool education, as the first stage of comprehensive
secondary education, is to solve the problems of organizing the educational
environment, diversifying educational programs to meet the development needs
of a growing personality. Preschools provide conditions for a child's growth by
transferring knowledge and instilling moral, national, and social values, taking
into account the psychological, physiological, valeological, mental, and cultural
characteristics of each child.

A fairly wide palette of educational syllabi allows the teachers and parents
to coordinate their expectations from pedagogical influence that would
correspond to the progress of the society and include new achievements of
psychological and pedagogical sciences in establishing productive interaction of
all participants in the educational process. In particular, we consider educational
syllabi that emphasize the education of moral virtues to be important, because
the formation of value orientations in the life of an individual is of crucial
importance in European integration, where democracy, humanism and civic
values prevail. The basic component of preschool education in Ukraine defines
specific stages in "mastering the content of preschool education throughout the
entire period of preschool childhood, recognizing the value of each age step in
personal development when a child fully realizes their potential" (Kononko,
2021).
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The contradiction of placing emphasis in education on the priorities of the
educational orientation of modern education consists in avoiding an imbalance
between the society's need for intellectually developed, independent citizens and
morally sensitive individuals responsible for the fate of the country, who care
about the fate of the planet and the humankind. The humanities, dealing with the
problem of the child's adaptation to the social environment, pay attention to the
need for a systemic approach to developing the worldview foundations through
moral and ethical discussions on topics that determine the motives of people's
actions. Literary fiction is a means of influencing a child's consciousness in
developing a philosophy of being. Therefore, the process of balanced personality
development with the inherent sense of responsibility of a senior pre-schooler
should be oriented in the trajectory of educational influence: from reading
special fiction, to discussing problematic questions, expressing opinions and
providing real life examples, to making moral choice in real situations.
Understanding the teachers’ attention to the mental development of a child in
preschool years, we want to single out the problem of instilling responsibility as
one of the important ones in the modern process of creating a philosophy of
being a personality. After all, children getting acquainted with the heroes of
literary works, cartoons based on the works of famous writers, strive to imitate
their behavior. When discussing the positive or negative actions of the works
heroes, their funny or inappropriate reactions, pedagogues and parents can
model the behavior of children, make them think about regulating their actions
as a manifestation of responsibility.

The purpose of this article is to research the ways of pedagogical
influence on the process of forming responsibility in senior pre-schoolers by
means of literary fiction; substantiation of the cause-and-effect relationships of
family education and the activities of teachers in order to form positive traits of
the child's character, in particular, the sense of responsibility.

In order to achieve the pedagogical goal, we have used theoretical and
empirical research methods: the theoretical ones to determine the basic
theoretical provisions and clarify the content of the main concepts; highlighting
and specifying the importance of fostering responsibility as the main character
trait of a child of senior preschool age; the empirical ones include a
questionnaire of parents of preschool children according to the methodology of
L. Pisotska (2011) in determining the values that are given priority in family
education; research by T. Fasolko (2013) in determining the formation of
responsible behavior of senior pre-schoolers; mathematical methods are used for
quantitative and qualitative analysis of the empirical data.
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The theoretical foundations of the research

Responsibility as a character trait and a component of human morality has
been the research subject of psychologists, educators, and philosophers. Thus,
the problems of anthroposophy and the formation of world understanding from
the position of responsibility in civic being are highlighted in works of 1. Bech
(2012), O. Vyshnevskyi (2022), 1. Ziaziun (2012), E. Manuylov (2014), C.
Rogers (2022), etc. Psychological research of the motives of responsibility as a
personal choice are considered in scientific studies by S. Zabolotska (2013), O.
Kononko (2021), M. Savchyn (2008), T. Fasolko (2013), etc. Pedagogical ways
of modeling responsible behavior in personal education are presented in
scientific studies by J. Dewey (2001), L. Lokhvytska (2016), L. Pisotska (2011),
N. Stadnik (2001), etc. Responsibility is an indicator of morality, a regulator of
behavior, social adaptation and a civically active position, a regulator of value
orientations in relations with the outer world. Responsibility is a basic trait of a
person in a conscious attitude to requirements and social morality, it performs an
effective function in solving social tasks with an understanding of the purpose
and consequences of one's actions, and it is manifested in readiness for
initiative, independence to determine the purpose of one's activity and fulfill the
social duties. The scholars reveal the methods of pedagogical influence on the
process of forming responsibility as a moral quality in children, starting from
preschool age, when the way of critical thinking enables them making
independent conclusions, evaluative judgments, modelling their behavior with
responsibility in social relationships, in attitudes to the nature, one’s work,
personal choice in favor of "good deeds". Social responsibility as a feature of
conscious behavior originates in the senior preschool childhood period, when
social requirements become conscious, judgments become evaluative, and
thinking acquires some features of criticality. The author of the personally-
oriented theory of human development, 1. Bech, singles out "the goal, which
consists in creating external and internal conditions for constructing an
individual pathway of a meaningful self-determination of an individual, which
acts as an indicative basis for their conscious behavior in the natural and
sociocultural world" (Bech, 2012). The ways and means of forming preschool
children’s responsibility have a philosophical, moral and evaluative nature
through contemplating the actions of important adults, reading educational
fiction, watching videos and cartoons. Responsibility as a moral quality is
formed as a result of subjective perception of the environment, willpower,
emotional attitude, making judgments about the behavior of the fictional
characters and close people in relation to duty, objective requirements of the
society, the desire to do good deeds and be useful to the people.

The psychological development of a senior pre-schooler makes it possible
to regulate their own behavior in accordance with the social requirements, rules,
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and norms. Children already have a rich word stock and critical thinking. The
integration of mental functions and subjective perception of the environment
give rise to the desire of becoming significant in life. Teachers act as mentors in
focusing attention on important moments of human relationships, examples of
the behavior of the fictional characters who are emotionally close to the
children, in resolving contradictions in situations of moral choice. "An important
element of morality as a regulator of human behavior is communication. Being
an invariable component of the person’s structure, communication acts as a
universal means of humanizing the person himself" (Manuylov, 2014).
Illustrating the actions of favorite fictional characters facilitates expressing
oneself, assuming the motives of their behavior, determining emotional
attitudes, and projecting one's own behavior in similar situations. Teachers, in
accordance with the schedule and topics of the week, introduce children to
literature that raises the issue of moral choice, the motives of the character's
actions, polarizes positive and negative models of behavior, where responsibility
1s of great importance in relationships.

The forms of responsibility in social coexistence are influenced by the
national values, historical educational traditions of the society in which the child
1s raised; teachers convey the essence of moral actions of characters, explain the
motives of their good deeds. Children acquire their own independent experience
of social relations for active life, develop it in the subsequent periods of growing
up. O. Vyshnevskyi wrote: "The purity and harmony of the value system is
achieved by observing the law of natural hierarchy, when the interdependence of
different groups of values is clearly taken into account. Yes, the personal values
should be constantly coordinated with the family, social, national and universal
ones" (Vyshnevskyi, 2022). In the philosophical content, the importance of
pedagogical influence in the process of awareness and acceptance of moral
values in childhood was emphasized by I. Ziaziun, warning against the
formation of a one-dimensional person who possesses the knowledge of
humanity as models of behavior and does not have the opportunity to self-realize
their meaning. "In a broad sense, it is a kind of muster of the cultures in a
multinational environment, the correlation of the experience of communicators
based on the analogy of aesthetic traditions. The effectiveness of dialogue
depends on compatible value-oriented attitudes, the definition of problems that
are accessible and personally significant for the subjects of communication, on
the level of realization of aesthetic self-cognition" (Ziaziun, 2012). Therefore, in
the system of the educational strategy of pedagogy, where the main value is a
free, humane, independent and responsible individual, education should be
founded on the culture-creating process, in which knowledge about the historical
past of the people, its best representatives, will have an educational impact on
the development of the child's existential philosophy.

29



Chepil et al., 2023. Forming of Responsibility in Children of Older Pre-School Age by Means of
Fiction Literature

J. Dewey 1n his book "Moral Principles in Education" notes that the teacher
should not prepare the child for life, but here and now "lay the moral
foundations of social behavior... present them in concepts accessible to children,
convey them through examples of moral actions and through feelings" (Dewey,
2001). The modern educator L. Lokhvytska characterizes the senior preschool
age as the possibility of "accumulation of moral concepts and ideas about moral
norms, which they produce in their own behavior and attitude towards others"
(Lokhvytska, 2016). The children experiment by their actions, expecting an
approving reaction from adults, they think critically about their own actions.
Development of norms (models) of behavior of senior pre-schoolers enhances
the initiative in life, responsibility, caring attitude towards nature and the desire
to help those they love.

The ways of shaping the senior pre-schoolers’ sense of responsibility are
individual and group ethical discussions, as well as game activities filled with
the value oriented content. In his writings, the famous practicing educator V.
Sukhomlynskyi (Sukhomlynskyi, 2018) draws attention to instilling
responsibility as a "culture of feelings", "culture of desires", "culture of
behavior", where during the discussion of the content of a literary piece or
watching a film (cartoon), children understand the emotional experiences of the
characters, who perform noble deeds. The teacher appeals to the child's innate
tendency to do good, compares the developed emotional culture and feelings
with "absolute musical hearing" in moral education. While M. Montessori noted
the inability of preschool children to understand the meaning and behavioral
motives of main characters in fiction: "They absorb examples of social behavior
like a sponge, without differentiating them as good or bad, they want to imitate
them" (Dychkivska, 2006). In moral and ethical conversations, the teacher
makes the behavior of the characters the subject of discussion and debate.
Children make judgments about the impact of the characters' actions on others,
on the nature, and on relationships between people.

In the process of communication and joint activities with close people,
peers, or teachers in preschool, children acquire emotional experiences that find
understanding with others and the possibility of enriching their feelings appears.
Moral and ethical norms become an important way of regulating relationships,
the pre-schoolers’ attitude to the rules of social coexistence develops. The
process of responsibility formation in preschool children was studied by T.
Fasolko, who claims that at the senior preschool age children already have
"certain levels of formed responsible behavior: proactive, executive,
conforming" (Fasolko, 2013). Executive responsibility prevails at this age, and
an emotionally positive attitude is a prerequisite for its demonstration, "it
encourages the child to properly fulfill tasks, demands, assignments, display
appropriate feelings (kindness, mercy, compassion, etc.)" (Stadnik, 2001).
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Children at senior preschool age learn to plan their own actions, predict possible
outcomes, and coordinate them with the requirements of adults.

It is important to support the child's first manifestations of responsible
behavior, their compliance with agreements, rules of coexistence in the group
and their initiative. Senior pre-schoolers need support and approval from
important adults (teachers, parents), because the spectrum of their values is just
forming. A model of behavior with signs of responsibility must be supported
using the technology of "education with joy" (Frenet, 1992), when adults
support the child in manifestations of willpower and morality with a positive
emotional reaction and enthusiasm. An approving assessment of the pre-
schooler's manifestations of responsibility is an incentive for the further
development of self-regulation in their relationships and initiative in activities
related to good deeds, so that someone approve of their actions, recognize
actions achievements, believe in actions possibilities for further moral growth.
In preschool, this mission is carried out by teachers, while at home, this remains
the responsibility of the parents.

Methodology

Our survey was conducted in preschool education institutions of the Lviv
Region (Yalynka Kindergarten, Truskavets, Anheliatko charitable kindergarten,
Drohobych, Father Kyril Seletskyi Kindergarten No. 2, Drohobych). 120
children of senior preschool age were involved in the experiment. As the
researcher of the morality of preschool children S. Zabolotska notes: "It is
necessary to familiarize children with moral forms of behavior so that children
perceive with interest and understand the need to observe them" (Zabolotska,
2013). Therefore, we used the method of group discussions based on the
educational fiction they have read. Adventure novels for children were selected
"The Adventures of Neznayko" by M. Nosov (Nosov, 2016) and problematic
questions for discussion were offered (What was Neznayko like? What good
deeds did he dream of doing? Why did he fail? How can you help your friends?
Why should the nature be protected? How do you feel when they thank you?).

To collect information on the priority of values in the education of pre-
schoolers, we used the methodology of L. Pisotska (Pisotska, 2011), which
includes responsibility among important personal qualities. In the questionnaire
for parents, a list of characteristics of human morality is provided, from which
the respondents chose the ten most important ones and ranked them in order of
priority from 1 to 10. The main attention was paid to responsibility in the
process of raising children in the family.
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Survey results

We conducted a survey among the parents of pre-schoolers according to the
methodology of L. Pisotska, where a list of character traits relevant for raising a
child of senior preschool age was given ("ability to survive", "ability to adapt to
life", "business-like attitude", "ability to cope with difficult life situations",
"decency", "competence", "initiative", "commitment", "vigor", "independence",
"humaneness", " industriousness ", "perseverance", "discipline", "endurance",
"honesty", "love to one's neighbor", "friendliness", "benevolence", "love of
mankind", "charity", "gratitude", "restraint", "courage", "determination", "will",
"purposefulness", "confidence", "adherence to principles", "responsibility",
"respect for parents") (Pisotska, 2011). The first to third place was voted by the
parents to include "ability to adapt to life" (20%), "discipline" (18%), "respect
for parents" (14%), "love of mankind " (12%), "independence" (8%),
"benevolence" (6%), "responsibility" (4%), "mercy" (4%). As we can see, the
problem of fostering a sense of responsibility, although it has been included in
the list of important traits, was not given priority by the parents for the
educational process within the family. We came to the conclusion that it was
teachers who should compensate for insufficient attention to the problem of
fostering a sense of responsibility.

We believe that one of the best means for achieving that is reading
educational works of fiction and holding moral and ethical discussions based on
the content of the books. H. Belenka notes that reading fiction leads to a desire
to imitate the actions of favorite characters and implement their ideas and plans.
"A children's hero should have the same troubles and adventures as a child.
That's why children are delighted to hear about Pinocchio, Neznaiko, Vereda,
Petryk. "The characters are close to them in terms of character and their
behavior in various life situations serve as a behavioral model to imitate"
(Belenka, 2015). Therefore, a pedagogically competent selection of fiction
works and elaboration of their content during ethical discussions enables the
child to understand the meaning of the actions of the characters, express their
own attitude, and hear the opinions of their friends.

Children actively discuss the actions of their favorite characters of fiction
or cartoons, who cause emotional impressions and are heroes (anti-heroes), they
have a vivid model of responsible (irresponsible) behavior. Emotional
satisfaction is brought by independent activity (following the model of a favorite
character), responsible performance of an assigned task, or an activity initiated
by a pupil that is related to social activities.

When observing the active participation of pre-schoolers in reading with
works of fiction, we came to the conclusion that it is appropriate to use humor.
So, in a humorous form, parodying the behavior of characters, who are often
funny (according to the contrary rules), arouses the admiration and interest of
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pupils. Yes, the irresponsible behavior of Neznayko, who, not knowing how to
drive a car, gets down to business and causes a lot of trouble for the children of
the Sunny City, can be discussed with great interest, because it presents events
emotionally colorful and is an almost true story about the great desire of
children to take on tasks beyond them which brings them to failure. Children,
discussing the behavior of Neznayko, analyze his good impulses, the reasons for
failure, harmful consequences of irresponsible actions, then try on and model
their own behavior. Children think critically, predict their actions close to ideal
in a similar situation. Thus, pupils (37%) paid attention to a responsible attitude
to health, another group of children (20%) identified concern for parents who
may be worried, part of preschoolers (18%) showed concern for the property
damaged by the main character. Some of the children (15%) did not have any
comments on Neznaiko's behavior, they did not see the need to show
responsibility neither in preserving health, nor in empathizing with parents, nor
in careful treatment of the property that the character damaged. 5% of
respondents did not take an active part in discussing the stories about Neznayko.

A dialogue between the children and the teacher based on a work of fiction
they read, where events occur to the characters that are familiar to the children,
cause empathy, the children try to feel the problems of the protagonists, become
emotionally sensitive in the climactic moments of the plot, offer their own ways
of solving the dilemma. The discussion of what has been read and problematic
questions encourage a free exchange of thoughts and impressions, which both
fulfils a direct educational task in the formation of moral concepts and develops
communication skills, fosters a careful attitude to the opinions of other
participants.

Conclusion

Responsibility characterizes the independence of moral decisions in
specific situations of choice and, in general, the direction of the child's behavior
and activity. The moral norm, if it is comprehended, is fixed as a motive for
behavior at the stage of preschool childhood. Therefore, the desired moral
quality can be started to be formed through familiarization with the
corresponding moral norm, which demonstrates specific ways of acting in a
certain situation.

The use of a humorous children's work in a moral and ethical conversation
activates perception, awakens children's emotions, the desire to conduct a
dialogue, and determine responsible behavior. Neznayko in many episodes is
close to children in his irresponsible actions and the desire to help him finds a
response in children's judgments. Emotional manifestations of sympathy for a
humorous character always cause affection in children, and the teacher observes
positive changes in the actions of pupils, their responsible behavior. When
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someone behaves irresponsibly, it is appropriate to recall the episode from the
play about Neznayko and the children then realize their mistake, recall with a
smile the mistakes of the fictional character and discipline themselves.
Volitional efforts, awareness of the act, the desire to be "more mature", "more
reasonable" than Neznayko, an emotionally positive attitude to the impressions
of what they have read encourage senior pre-schooler to demonstrate responsible
behavior. Actions acquire meaning, and responsible actions acquire an initiative
character, which is a positive trend of self-development. Educators recommend a
selection of children's literature to the parents, where the problem of instilling
the best character traits is raised, where a responsible attitude towards people,
nature, social relations, and one's own health takes a leading place. Such works
are stories for children by such Ukrainian writers for children as V.
Sukhomlynskyi (2018), V. Nestayko (2019), I. Malkovych (2017), S.
Dermanskyi (2022), and others. Their works raise the themes of coexistence that
are relevant for children, talk about children's pranks with humor, raise the
issues of moral choice in actions, and encourage reflection in modeling
responsible behavior. Reflecting together with an adult on the behavior of
literary characters, children can evaluate responsible and irresponsible actions,
model their own actions in similar situations, and later transfer them to real life
conditions.
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Abstract. Rapid socio-political changes in the life of modern society make it necessary to
prepare children for the development of social relations and various types of behavior in
society from an early age. Such qualities as the ability to manage their behavior and ways of
communication, the ability to choose appropriate behavior, orientation in new circumstances,
a sense of their place among other people is the sphere of social development of the child,
which contributes to their social well-being. The effectiveness of the implementation of the
outlined tasks of social development of preschoolers is largely determined by the
establishment of interaction between preschool education institutions and families of
pupils. Only close relations of the preschool education institution on the basis of cooperation
with the family provide conditions for the full process of socialization of the preschool
child. Our research allowed us to find out the existing problems in socialization of the
majority of children of senior preschool age, in particular: unformed ideas about "approved",
"acceptable" and '"unacceptable" forms of behavior, inability to establish and maintain
positive relationships with others,; short-term and unstable relationships with peers; unformed
positive attitude to society and themselves; inability to solve problem situations. Purpose of
article is to substantiate the psychological and pedagogical conditions for the socialization of
the personality of a child of senior preschool age in the process of interaction between the
family and the institution of preschool education. To achieve this goal, a number of
theoretical and empirical methods were used: theoretical: analysis, systematization, and
generalization of theoretical data presented in the psychological and pedagogical
literature, empirical: a survey of educators using the method of T. Repina (2004), sociometric

© Rézeknes Tehnologiju akademija, 2023
https.//doi.org/10.17770/sie2023vol2.7080


https://doi.org/10.17770/sie2023vol2.7080

Ivakh et al., 2023. Pedagogical Conditions of Socialization of Children of Senior Preschool Age in
the Interaction of Preschool Education Institution and Family

study "Birthday", observation of children's behavior in joint activities and games. In the
process of organizing the work, the following methods and techniques have proved their
effectiveness: organization of positive communication between parents, educators and
children; involvement of parents in assessing the child's progress, forecasting the prospects
for the child's development; encouraging parents to participate in joint work with the child
and the teacher, the staff of the preschool institution; active listening to parents, trying to
understand their problems, to help make a well-grounded pedagogical decision, building
friendly, optimistic, cordial relations with parents.

Keywords: family, interaction, partnership, preschool education institution, senior
preschoolers, social development, socialization.

Introduction

The relevance of the topic of our research is determined by the priority
directions of the Laws of Ukraine "On Education" (Minister of Education and
Science of Ukraine, 2017), "On Preschool Education" (Verhovna Rada of
Ukraine, 2001), regarding the modernization of preschool education, the tasks of
the Basic component of preschool education in Ukraine regarding the leading
role of the formation of the mechanism of self-development of a preschooler
based on the expansion of the child's social competence, the development of
basic qualities and feelings of the individual.

After all, rapid socio-political changes in the life of modern society
predetermine the need to prepare children for the development of social relations
and various types of behavior in society from an early age. Such qualities as the
ability to manage one's behavior and ways of communication, the ability to
choose adequate behavior, orientation in new circumstances, a sense of one's
place among other people are the sphere of social development of the child,
which contributes to his social well-being.

The adaptation of the individual to the social environment begins from
birth. The closest environment is her parents, family, with whom she establishes
relationships, establishes contacts, perceives the world around her, gets
acquainted with traditions, Christian and national holidays, as a result of that she
forms her own vision of the world. Afterwards, in the life of a child, social
institutions and factors of education are important. This is primarily an
institution of preschool education, which in the early stages of life occupies a
special role in forming the model of behavior of a preschooler, establishing
interpersonal relationships, instilling a system of values.

The content of the activities of the preschool educational institution should
be aimed at solving urgent problems, in particular, preparing the child for life,
the ability to find himself in a social environment, feel comfortable in the
community, gain experience in various relationships, master cultural values,
adapt to normalized life among people.
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The effectiveness of the implementation of defined tasks of social
development of preschoolers is largely determined by the establishment of
interaction between the institution of preschool education and the families of
pupils. Only the close relations of the preschool education institution based on
cooperation with the family provides the conditions for the full process of
socialization of the preschooler child.

A number of publications by Ukrainian scientists are devoted to this
problem (Karnaukh, 2008, Kravchenko, 2006, Melnyk, 2010, Tarabasova,
2015), which partially cover these issues.

So, the choice of the topic of our scientific research determined, first of all,
the relevance of the problem, its theoretical and practical significance for the
implementation of social needs and, above all, the needs of the family and the
child.

Its purpose is to substantiate the psychological and pedagogical conditions
for the socialization of the personality of a child of senior preschool age in the
process of interaction between the family and the institution of preschool
education.

To achieve this goal, a number of theoretical and empirical methods were
used: theoretical: analysis, systematization, and generalization of theoretical
data presented in the psychological and pedagogical literature; empirical: a
survey of educators using the method of T. Repina (2004), sociometric study
"Birthday", observation of children's behavior in joint activities and games.

Theoretical basis of the study

During the first six to seven years of life, the baby, with the help of adults,
masters the science and art of integration into society. This process is called
social adaptation and is associated with the formation of the child's self-
awareness, his mastery of role-playing behavior, mastering self-service skills,
elementary forms of self-control and self-regulation. The social environment is
quite diverse, complex, multicomponent. For a child of preschool age, this is a
family, a preschool educational institution, the media, and the environment.

R. Pavelkiv defines the social environment as a unity of components:
macro-, meso-, microenvironment. The macroenvironment is a society as a
certain  socio-political, = socio-economic  and  ideological  system.
Mesoenvironment — national, cultural, social features of the region. The
microenvironment is "the immediate environment of a child's life: family,
neighbors, peer groups, cultural, educational institutions. At different periods of
childhood, these components of the social environment have a significant impact
on the social development of the child" (Pavelkiv, 2008).

To gain social experience, the child must learn to live by observing and
using the facts of daily life (actions, events), navigate in social space, master
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new social roles, values, ways, etc. The content of the social development of a
child of preschool age unfolds in three areas — activity, communication, self-
awareness.

Socialization of the individual coincides with the stages of development of
the individual. Each stage (birth, early age, preschool age, school childhood,
adolescence, adolescence, maturity, old age) is characterized by its inherent type
of activity. For preschool age — a game, for school and mature — educational
activity. All periods are characterized by the establishment of relations with
social institutions. Each individual in one way or another enters into family,
industrial, ethnic and professional relations.

Scientists identify a number of semantic dominants in the social
development of personality: "1) homonysis — joining of an individual to a genus;
2) social adaptation — standardization of language, gestures, perception, moral
and psychological stereotypes, formation of a social character, assimilation of
common values, meanings, symbols; 3) inculturation — assimilation of classical
cultural heritage, enrichment of the spiritual world of the individual,;
4) integration of personality — development of a specific hierarchy of motives,
values, interests, the formation of a sense of personal identity, correspondence
between different processes and states; 5) internationalization of social
experience, assimilation of experience and its mechanisms, adaptation; 6) social
construction — the activity of the individual in various social spheres, which is
manifested in attachment to certain values, the choice of roles, the methods of
conflict resolution used, the choice of methods of self-presentation” (Melnyk,
2010).

We can single out external and internal factors of social development of the
individual. External factors are quite diverse. These are family, preschool
educational institution, centers and houses of children's creativity, children's
team, family environment. The child learns life experience and the first lessons
of morality in the family. Given this, modern parents should implement the
pedagogy of cooperation in the family, a person-centered approach, build
interaction on the principles of respect for each adult and child, respect their
dignity, and tolerate everyone. In the family, the child must have emotional and
physical security. Depending on the age of the child, external factors have
different influences on its formation. At each stage, each of them plays a
paramount role. In general, external factors determine the content and directions
of personality formation.

Internal factors take into account the individuality of the child, contribute to
the establishment of relations with the environment, the world, etc. A preschool
child seeks to know the world around him, wants to learn everything about the
things that surround him, he has ideas about himself. This, in turn, contributes to
the formation of the desire to learn, provides conditions for moral awareness, the
formation of social competence.
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The level of social development of a child directly depends on his age and
individual characteristics. Being in contact with adults and children, the child
forms different types of interpersonal interaction in different social
environments. So, in the family (family), she establishes relationships with
parents, grandfathers, grandmothers, brothers, sisters. For her, they are the
closest, with them she learns the world around her, "tries on" herself to society.
This helps the child to learn the moral norms, norms of human relationships.
L. Karnaukh notes that "social experience, which is transmitted in the family,
gradually becomes an integral part of the personality. With this approach,
socialization can be considered as a process and result of the assimilation and
subsequent reproduction by an individual of social experience in a social
environment" (Karnaukh, 2008).

According to T. Kravchenko, the family can both contribute to and restrain
the process of social development of the child. If the family surrounding the
child is immoral, then the personality does not develop in a socially positive
direction. The low moral level of the family creates significant obstacles to the
full social development of the child (Kravchenko, 2006).

The next institute of social development is a preschool educational
institution, which the child begins to attend at the age of two or three years. The
admission of a child to a preschool educational institution requires adaptation to
the environment, the children's team, the development of norms of life in the
group. As L. Karnaukh notes, under the influence of a preschool educational
institution, "a child develops a conscious attitude towards himself as an
independent person, equal to other people, the formation of a positive image of
the "I", the formation of a sense of dignity and self-importance among other
people takes place. A preschooler forms an adequate self-esteem, preserving his
"personal space". Behavior is realized taking into account the possible reactions
of other people, the ability to adapt to life in new social conditions and also the
ability to withstand the negative influences of society, to stop correctly
unpleasant communication " (Karnaukh, 2008).

As L. Tarabasova notes, the structure of the socialization process coincides
with the age periodization of the development of the individual: birth, age of the
infant, early childhood, preschool age, primary school age, adolescence,
adolescence, maturity, old age. Each of them has "its own leading way of
socialization, which finds its expression in the leading types of activities —
playing, learning, entering the system of family, group, professional, ethnic,
industrial and other relations" (Tarabasova, 2015). Each of them has already pre-
drawn up peculiar relations between the preschooler and social reality.
According to L. Vygotsky, such relations are a '"social situation of
development", which is characterized by taking into account the age group and
the individual characteristics of the child, specific changes, forms that create
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opportunities for the development and acquisition of social experience
(Vygotsky, 2006).

The teacher must find out first of all the initial social situation of
development for each period, the state of relations between the preschooler and
the classmates, familiarize with the unknown things of a child of one age or
another.

The development of the child, the new things that he acquires over a certain
period, cause a chain of transformations that usually form personality traits
moving from one stage to another. And such a process is cyclical: new things,
structure of consciousness, changes, restructuring of being and vice versa. The
success of this process is largely determined by the establishment of interaction
between the institution of preschool education and the families of pupils
regarding the implementation of the tasks of social development of children.
Therefore, we set ourselves the goal of justifying the psychological and
pedagogical conditions of this interaction.

Methodology and research results

Taking into account the purpose and tasks of the research, we conducted an
experimental study of levels of socialization of children of senior preschool age
on the basis of three institutions of preschool education in Drohobych, Lviv
region (Ne 11 "Svitlyachok", Ne 13 "Kazka", No24 "Smerichka"). The
experiment involved 150 children of senior preschool age. 75 children were
included in the experimental group (EG), and 75 — in the control group (CG).
The experimental study took place during October-December 2021.

At the preparatory stage, a system of criteria and indicators was selected to
determine the levels of socialization of children of senior preschool age:

— emotional and value criterion (indicators: predominance of positive
mood, the presence of readiness to solve problem situations, adequate self-
esteem; attitude to positive perception, awareness of one's place in society;
possession of socially accepted ways of expressing emotions);

— socio-cognitive criterion (indicators: the ability to use the acquired
knowledge about "approved", "acceptable", and "unacceptable" forms of
behavior; the ability to analyze and solve problem problems; the development of
imagination and thinking, the presence of elementary knowledge about oneself);

— communicative criterion (indicators: ability to communicate adequately,
apply speech clichés in communication; ability to establish conflict-free
relationships, control your emotions and mood; ability to use apt figurative
expressions).

According to the defined criteria and indicators, we developed a diagnostic
program for the study of older preschoolers, which provided for the use of such
methods — a survey of educators using the T method. Repina, sociometric study
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"Birthday", observation of children's behavior in joint activities and games. As a
result, the peculiarities of socialization of older preschoolers were revealed,
which manifested themselves in the presence of ideas about "approved",
"acceptable", and "unacceptable" forms of behavior, the ability to build
relationships with people around them, attitude to society and themselves, in the
attitude of children to problem situations, readiness for their optimal solution.

The generalization of all criteria and their indicators according to the
algorithm described above gave grounds to determine the levels of socialization
of older preschoolers of the experimental (EG) and control (CG) groups, which
are included in the table 1.

A balanced approach to qualitative data analysis, interpretation of life and
experimental facts, the use of mathematical methods for processing the
information received gave us the opportunity to assert that a significant number
of children of both (experimental and control) groups do not know how to
establish and maintain positive relationships with others. Their contacts are
characterized by short duration and instability. The desire for joint games (this is
a natural social need) has not yet been properly developed. The reasons for this,
in our opinion, are — insufficient desire of educators and parents to delve into the
essence of conflicts between children, unwillingness to find out their causes.
Moreover, adults do not pay much attention to the development of personal
sympathies between children, do not teach them the rules of interaction; do not
always use the educational opportunities of children’s play activities.

In view of this, the next stage of the experiment provided for the
organization of joint work of the preschool education institution and the family,
assistance to parents in organizing communication and joint activities with the
child, consolidation of their pedagogical position.

The educational work of the preschool educational institution and the
family on the socialization of children of senior preschool age at this stage was
aimed at: creating a favorable psychological atmosphere in the group and at
home; establishing friendly emotional communication between children and
people around them; fostering the ability to treat the child favorably so that
he/she feels love, care and security; directing children to joint activities,
cultivating partnership; creating situations to identify the capabilities and
abilities of the child; providing a variety of activities; providing a variety of
activities; and providing a variety of activities.
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Table 1 Indicators of socialization of older preschool children according to the results of
the ascertainment stage of the experiment (made by the authors)

Criteria Indicators Level EG, % CG, %

positive attitude, readiness high 6,7 10
to solve problem situations, sufficient 23,3 24,8

adequate self-esteem medium 60 50
low 10 15,2

positive perception, high 5.4 6,7
Emotional value | @wareness of the place in sufficient 18 21,2
society medium 533 53,3
low 23,3 18.8

possession  of  socially high 4 5,4
accepted ways of [ sufficient 21,2 24,8

expressing emotions medium 50 50
low 24,8 19,8

use of acquired knowledge high 4 6,7

about "approved", sufficient 6,7 4
"acceptable", and medium 50 50
"unacceptable" behaviors low 39,3 39,3

analysis of situations and high 4 5,4
solving problem problems sufficient 10 11,8
Socio-cognitive medium 53,3 S0
low 32,7 328

!evelg of developm‘ent. of high 6.7 5,4
imagination and thinking, sufficient 11.8 24,8

elementary knowledge medium 5 6’7 50
about oneself low N 4:8 19,8

adequate. ~ ways of high 5.4 5,4
communication, the use of sufficient 8,6 10

speech clichés medium 533 50
low 32,7 34,6

conflict-free relationships, high — —

o control of emotions and sufficient 6,7 5,4
Communicative mood medium 60 60
low 33,3 34,6

the ability to wuse apt hich _ —

figurative expressions & 20

sufficient 20

medium 56,7 56,7
low 23,3 23,3

43



SOCIETY. INTEGRATION. EDUCATION
Proceedings of the International Scientific Conference. Volume II, May 26™, 2023. 36-47

We have developed and conducted consultations for parents on the
following topics: "How to arrange a family holiday", "Working together", "My
child's favorite games", "Playing together", "Family leisure"; environmental
holidays "Let's plant a tree together", "Let's save the Earth together".

In the process of organizing the work, we used such techniques as:
organization of positive communication between parents, educators and
children; active listening to parents, trying to understand their problems, to help
make a balanced pedagogical decision; involving parents in joint activities with
children and pedagogical staff of preschool education; encouraging parents to
objectively assess the progress of their children, forecasting the prospects of
their development; establishing friendly, optimistic, hospitable relations with
parents.

The next stage of the study — the control one was aimed at clarifying the
qualitative and quantitative changes that have occurred. Thus, we were able to
synthesize information about the following indicators of socialization of
preschool children: the advantage of a positive attitude, readiness to solve
problem situations, adequate self-esteem, positive perception of oneself and
others, awareness of one’s place in society, he ability to understand one’s own
emotions and adequately respond to the emotional manifestations of the people
around them; familiarity with social norms, laws of society, the presence of
elementary knowledge about oneself, the ability to analyze situations and
multivariate solution of problems; the formation of children’s skills to choose
adequate ways of communicating with peers and adults, mastering ways to build
conflict-free relationships, to show their individuality in speech communication.
It 1s their complex that forms the minimum mandatory basis for the formation of
a socially aware person.

In the control experiment, 75 older preschoolers of the experimental group
participated, who were involved in three stages of the formation of socialization
within the children’s subculture, and older preschoolers of the control group, in
which the educational process took place in the usual way.

In order to obtain the necessary data regarding the clarification of the levels
of socialization of older preschool children, we used the criteria and diagnostic
methodology that we developed during the ascertainment stage.

The 1st line of work was subordinated to the establishment of the
effectiveness of educational work aimed at the formation of socially acceptable
behavior. We envisioned modeling experimental situations and tasks similar to
those used at the ascertainment stage.

The II direction was aimed at clarifying qualitative and qualitative changes
in the knowledge and skills of benevolent behavior of children in the team. For
this purpose, an individual conversation with children was organized, classes
that made it possible to obtain information about children’s self-awareness, and
a situation was modeled that placed demands on the ability of preschoolers
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under the pressure of disorienting influences to show knowledge of basic
emotions and the ability to show a positive attitude in practice.

Table 2 Indicators of socialization children of senior preschool age according to the results
of the control stage of the experiment (made by the authors)

Criteria Indicators Level EG, % CG, %
positive attitude, high 21,2 15,2
readiness to solve sufficient 50 24,8
problem situations, medium 22,1 50
adequate self-esteem low 6,7 10
positive perception, high 23,3 6,7
Emotional value | awareness of the place in sufficient 53,3 24,8
society medium 18 53,3
low 5,4 15,2
possession of socially high 21,2 6,7
accepted ways of sufficient 50 24,8
expressing emotions medium 24,8 50
low 4 18,5
use of acquired . 6,7
knowledge about hlgh 21,8 15,2
" \ sufficient 47,3
approved", medium 249 473
"acceptable", and low 5 ’7 30,8
"unacceptable" behaviors ’
analysis of situations and high 24,8 6,7
. g solving problem sufficient 32,7 11,8
Socio-cognitive problems medium 1 9: g 48,7
low 22,7 32.8
!evel§ of. development of high 248 8,6
Imagination and sufficient 473 24,8
thinking, elementary : ’ 46,8
medium 21,2
knowledge about oneself low 6.7 19,8
adequate ways of high 21,2 6,7
communication, the use sufficient 34,6 11,8
of speech clichés medium 37,5 48,7
low 6,7 32,8
conflict-free high 24,8 5,4
L relationships, control of sufficient 32,7 15,2
Communicative emotions and mood medium 35,8 53,3
low 6,7 26,1
the ability to use apt high 21,2 4
figurative expressions sufficient 34,6 21,2
medium 32,4 50
low 11,8 24,8
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Thus, in the control experiment, the verbal and practical reactions of older
preschoolers were observed, which together allowed us to come to a conclusion
about changes in the nature of their value attitude towards peers, parents and
themselves; the ability to understand one's actions and the actions of others, to
be understanding and humane, to learn the concept that there are no bad people,
but there are bad actions. The generalized results of the control stage of the
experiment are presented in Table 2.

The analysis of the results obtained at the control stage of the experiment
proves the effectiveness of our work with the children of the experimental group
at the formative stage. In particular, individual components of the children’s
subculture were meaningfully enriched in them, which was manifested in the
increase in the amount of knowledge about society, the expansion of the
experience of building relationships among peers, the diversification of game
themes, the expression of speech in forms of folklore, phraseology. Also, the
children of the experimental group significantly increased their ability to
understand their own emotions and the emotions of other people, to distinguish
between good and evil, to be able to feel good and bad, to evaluate the actions of
others from a position of tolerance.

As for the relations of the children of the experimental group with their
parents, after the joint activities we conducted, we noticed that the parents began
to listen to their children, tried not to criticize their point of view, and showed
them respect. Accordingly, the children’s behavior also changed: aggression
disappeared in many, shy dates began to take part in the game, children began to
trust their parents more, express pleasure from communicating with them.

Conclusions

Summarizing the theoretical and applied aspects of the problem we are
investigating, we can state that the institution of preschool education together
with the family has a special task — to provide social and pedagogical support of
the preschool child's personality. In the course of the experimental study, we
have identified the psychological and pedagogical conditions of interaction
between these two institutions to address the issues of social development of
children of senior preschool age: providing a developmental environment for the
personal growth of the child in social and family relationships; formation of
social and communication skills, instilling basic social communication skills
(the ability to listen to a friend, support, discuss a topic together, give self-
esteem of their own activities and actions); creating an atmosphere of joy from
joint activities, the emergence of feelings of sympathy for each other on this
basis, development of friendly competition.
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Abstract. The strategic goal of axiological education is the development of human personality
through and for authentic values such as altruism, respect, tolerance, truth, cooperation,
uprightness etc. This goal is achieved throughout the whole educational levels, either through
specific or related disciplines.

Axiological education must begin from preschool level (with age ranges from 3 to 6 years). At
this age level, the implementation of values is efficiently done through stories which
kindergarten teachers include periodically in their didactic activities. In Romania, the
curriculum for preschool contains directions of action expressed through experiential domains
and disciplines of study, but does not contain compulsory content. As such, kindergarten
teachers can choose, according to the theme of study, the content that suits the best and include
it in their activities with the preschoolers.

Our research focuses on the axiological norms the kindergarten teachers consider relevant for
contouring children’s personality profile. The specificity of this implementation is the use of
stories, selected in accordance to children’s interests, age peculiarities, and moral values
promoted. The study collected the opinions of 100 preschool teachers regarding the most often
focussed on moral and behavioural values implemented through stories in the didactic
activities. The research methods were the investigation based on questionnaire, the
conversation and the systematic observation. The data collected were interpreted using the
SPSS analysis. The results of the research could be used to increase teachers’ awareness on
the necessity of imprinting a nucleus of values on preschoolers which will guide them in thought
and action.

Keywords: axiological education, moral values, stories in preschool.

Introduction

The concerns for the development of axiological traits in children’s
personality are consequences of the nowadays emphasis on the material, physical
and professional development of the society. It is well known that a society that
does not promote true values and does too little to disapprove immoral behaviour
will eventually deform and destroy itself. That is why the promotion of axiological
norms should be a matter of priority for any society. School is one of the best
means to promote authentic values, through specific or related disciplines. The
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strategic goal of axiological education is the development of human personality
through and for authentic values such as altruism, respect, tolerance, truth,
cooperation, uprightness etc. This goal is achieved throughout the whole
educational levels, through a judicious organization of the didactic activities
which should ensure a correct understanding of the social phenomena, the
formation of prosocial behaviours, the education of high moral feelings etc.

Values such as altruism, respect, tolerance, truth, cooperation, uprightness,
cooperation, politeness, perseverance, friendship etc. are formed from
kindergarten through systematic and organized activities. There are various
researches related to the specifics of axiological education at preschool age
(Babut, 2020; Cucos, 2022; Fielding, 2000; Florea, 2019; Nicu, 2016), and we
have chosen to contextualise its implementation through story-telling. Since
preschoolers have potential for decoding the literary texts and the emotional
content involved, teachers use stories to familiarize children with a nucleus of
values adequate to their ages in activities of language education or education for
society or in extracurricular activities which lay emphasis on axiological
education, on prosocial behaviour, on the socio-emotional development of
children. The stories used have various ethical content and moral messages
children can easily identify. The moral issues met in the stories are analysed, dwelt
upon. By means of discussion, children understand the consequences of
characters’ actions. They can be solicited to describe how they would react or
behave if they were in character’s place, they also have to motivate their choice.
As they reflect on the facts and events described in the stories, children learn
certain norms of conduct, positive examples which, in turn, will contribute to the
formation of correct attitudes and behaviour (Radulescu, 2019). They also
understand that one’s behaviour can be adjusted by will.

Starting from the idea that axiological education, as an essential component
of education, contributes to the formation and the development of harmonious
personality, we consider it is necessary to identify the main values promoted
through stories in preschool. The series of values used in our study was put
together based on the specific literature from fields such as axiological education,
philosophy of education and on the discussions in focus-groups with the
kindergarten teachers involved in our study. The specificity of this
implementation is the use of stories, selected in accordance to children’s interests,
age peculiarities, and moral values promoted. The study collected the opinions of
preschool teachers regarding the most often focussed on moral and behavioural
values implemented through stories in the didactic activities.

Literature review

Friendship is based on mutual affection and involves attitudes of mutual
good will, loyalty, trust and support without waiting for a reward (Bocos, 2016).
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Friendship leads to developing skills of cooperation and conflict management.
Friendship at preschool age is, most of the times, contextual and unstable (Neacsu,
2010). Children understand the value of friendship from the examples met in
stories. They learn that among friends there are displayed wise attitudes based on
tolerance, negotiation and renunciation in order to find a solution that all parties
may benefit (Boca, Bucinski, & Dulman, 2008).

Cooperation is a form of action by means of which convergent efforts are
made in order to fulfil common goals. Cooperation results into mutual influences
of the agents involved. Research in pedagogy, psychology and educational
sociology have shown that cooperation forms a network of social interaction, a
space of communication governed by rules of democratic functioning, a space
where various opinions and attitudes confront in terms of acceptance, tolerance,
mutual respect, help and solidarity (Bocos, 2013). For preschoolers, cooperation
does not come naturally, so they must be taught to join their efforts to accomplish
a common task.

Tolerance is the ability to accept diversity. Tolerance means embracing
differences, learning from them, creating bridges over cultures, rejecting unjust
stereotypes. From many points of view, tolerance is opposed to prejudice
(Andruszkiewicz & Prenton, 2007). Tolerance means acknowledging people as
they are, but not accepting negative behaviour. Preschoolers will understand
better the concept of tolerance through stories as it essentially means treating
others as one would like to be treated.

Perseverance 1s defined as tenacity, effort made voluntarily in order to
successfully fulfil an objective. School perseverance involves trying hard and not
giving up easily when performing school tasks. Children need to learn to perform
school tasks even if they are difficult or boring. As such, they need to learn to
focus on the task, to disregard the physical or intellectual barriers, to check if the
solutions proposed are correct (Bernard, 2004).

Politeness 1is generally defined as respectful behaviour and kindness
displayed in relation with people around. It is one of the essential social values
that must be imprinted to children from kindergarten. Exercising politeness in
daily activities leads to the formations of positive social habits which will become
inherent traits of character throughout life (Nicola, 2003). Stories set positive
examples through characters’ behaviour and guide children’s behaviour in
everyday life.

Respect is an attitude based on consideration, esteem and appreciation
towards somebody. As a moral value, it manifests in several ways: politeness and
kindness in communication and relationships, display of understanding,
punctuality, correctitude, concern for others’ feelings and behaviour. Verbally,
respect means formal language, favourable face expressions, visual contact with
the interlocutor, warm tone of voice etc. (Ruben, 1979; Butnaru, 2008).
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Uprightness, as moral value, refers to the ability of behaving according to
rules. It implies respect for truth, honesty in relationships, self-respect, rigour in
behaviour (Cucos, 2022). Children learn from stories that characters that lack this
value suffer consequences. This opposition of right and wrong teaches them that
moral values transposed into behaviour ensure others’ respect and is at the basis
of civilized relationships.

Altruism is a moral attitude that implies support, help for the other without
any personal gain. Altruism provides the opportunity to interact with other people,
to develop friendly relationships and is learned from observing models, through
guidance and through exercising such behaviour in different circumstances
(Catrinel & Callay, 2010). As for children, altruism is learned from examples set
by grown-ups. In preschool, children learn and practice this behaviour through
small gestures: sharing toys, offering help, comforting emotionally another
colleague etc. The value of altruism, its superiority over selfishness, its positive
effects on people around are best illustrated through stories.

Methodology of research

Objectives

The research objectives are a) to identify the axiological norms implemented
through stories the kindergarten teachers consider relevant for contouring
children’s personality profile, b) to realize descriptive analyses of the selected
elements in order to determine a hierarchy based on teachers’ opinions.

Participants

The sample used for research was made of 100 preschool teachers from
different kindergartens from Vrancea County Romania. The participation in the
research was done based on volunteering. Teachers’ experience in the educational
system ranges from 7 to 30 years. This amount of experience allowed the
systematic observation of the values rendered through stories with great impact
on children’s personalities. It also allows them to make an adequate choice of the
stories to include in the didactic activities since in Romania, the curriculum for
preschool contains directions of action expressed through experiential domains
and disciplines of study, but does not contain compulsory content. As such,
kindergarten teachers can choose, according to the theme of study, the content
that suits the best and include it in their activities with the preschoolers.

Research methods and instruments

The systematic observation done through the years of working experiences
with children allowed teachers to remark children’s preferences for stories with
themes/ topics on certain values. The observations were analysed and debated in
focus-group discussions, which, in turn, led to a careful selection of the
axiological norms implemented through stories in kindergarten axiological
education.

51



SOCIETY. INTEGRATION. EDUCATION
Proceedings of the International Scientific Conference. Volume II, May 26™, 2023. 48-55

The research was continued with an investigation based on a questionnaire
submitted to the sample described above. The questionnaire included eight items:
altruism, cooperation, friendship, perseverance, politeness, respect, tolerance,
uprightness The answers were variants of a five-step scale: (1) to a very low
extent, (2) to a low extent, (3) to an average extent, (4) to a large extent, (5) to a
very large extent. Teachers’ choices showed each item’s importance for the
development of the axiological or moral dimensions of children’ personalities.

Results and discussion

The SPSS software was used for the descriptive analyses, the t-test for the
independent samples.

Table I Means and standard deviation of the axiological norms implemented through
stories in preschool (made by authors)

Items of the axiological Kindergarten/Preschool Mean
norms implemented through (std. dev.)
stories

Friendship 4.58 (0.667)
Cooperation 4.82 (0.412)
Tolerance 4.42 (1.220)
Perseverance 4.36 (0.724)
Politeness 4.70 (0.914)
Respect 4.60 (0.542)
Uprightness 4.64 (0.904)
Altruism 4.80 (0.846)

With the means included in Table 1 we realised a hierarchy of axiological
norms implemented through stories as presented in Table 2. As such, the indicator
that ranked the 1% was considered of highly importance for the development of
the axiological or moral dimensions of children’ personalities, whereas the item
in the 8" rank was perceived as less efficient for the same purpose.

Table 2 Descriptive of hierarchy of the axiological norms implemented through stories in
preschool (made by authors)
Rank Preschool
1. Cooperation
Altruism
Politeness
Uprightness
Respect
Friendship
Tolerance
Perseverance

Sl e A Rl Rl Rl I
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According to Table 1, the means obtained in our research vary between 4.82
and 4.36. Their high values demonstrate that teachers consider them all relevant
for the development of the axiological or moral dimensions of children’s
personalities. As shown in Table 2, the first two ranks in the hierarchy, with close
means, belong to cooperation (m = 4.82) and altruism (m = 4.80). Cooperation is
regarded as collaboration of children in performing some activities. Altruism
manifests when the child shares objects/toys with group peers and accepts and
offers support when needed. Teachers believe that these values are extremely
important for founding children’s personalities as, at this age, they need to
socialize, to interact in order to form and exercise socio-relational abilities. The
emphasis on imprinting them in children’s behaviour is determined by the fact
that their manifestation influences their popularity among peers (Catrinel &
Callay, 2010) and increases the probability of making friends (Botis & Mihalca,
2007).

Politeness (m = 4.70) ranks third in the hierarchy, which places this value
among the most relevant for the intended purpose, in teachers’ opinions.
Politeness means saying “’please” and thank you”, when asking for and receiving
things, or greeting people one gets in contact with. Teachers believe it is one of
most important values for the axiological development and social integration of
children, because polite children are favoured by peers and develop more easily
positive relationships within the group.

Uprightness, regarded as honesty, integrity, responsibility, abidance by rules
of socializing ranks fourth (m = 4.64) in the hierarchy. This is supported by
teachers’ opinions who consider that being upright ensures good relationships
within the group and brings forth the others’ respect. Promoting uprightness in
children’s behaviour, in all its forms of manifestation, leads to understanding that
there is a relationship between a situation and the behaviour one must adopt and
that the respective behaviour triggers consequences. This can be easily understood
by children if the content of the chosen literary texts promote models of correct
behaviour.

Respect (m = 4.60), as a form of consideration approached from multiple
perspectives: for people, for others’ work and for others’ objects, ranks fifth in the
hierarchy. In nowadays society respect, as value, seems to have lost relevance.
That is why measures to correct these situations must be taken from an early age.
Children must learn that respect is at the basis of positive relationships, it is
necessary to understand the other one, to cherish their interests and needs.

Friendship (m = 4.58) ranks sixth. This is not placed high in the hierarchy as
teachers consider that preschoolers are at the age when they befriend easily and
naturally as a result of integration in the group classroom. Generally, friendships
allow positive social comparisons ("There are more people who think as I do.”)
and ensure emotional security, a sense of intimacy, of being helped when in need.
At preschool age, children vacillate in their friendships so, through stories based
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on this theme, children understand that establishing harmonious relationships
based on friendship has multiple benefits in the long term.

Tolerance, ranked seventh (m =4.42), is perceived in this study as displaying
understanding and acceptance of physical, ethnic diversity, of diversity of
opinions and attitudes. This value is important as society confronts with major
issues regarding prejudice and discrimination. At preschool age, children are less
tempted to compare and display negative attitudes in this respect. Their
acceptance comes naturally. On the other hand, their behaviour is greatly
influenced by grown-ups. In this case, if the teacher promotes correctly the
messages of tolerance derived from stories, then children are likely to accept
diversity of any kind easily at preschool age and later, in the future.

Perseverance ranks eighth (m = 4.36) in the hierarchy. At preschool age, this
trait is still in formation. All through kindergarten this trait of behaviour is mostly
insisted upon through different didactic activities. Through stories, the children
understand that they need to act systematically in order to reach one’s goals in
real life.

Conclusions

At preschool age, children’s value system is borrowed from adults (Calineci,
Pacurari, & Stoicescu, 2009), that is why it becomes extremely important that they
should be transmitted a set of values which would ground their moral and
axiological profile. Stories are one of the most useful means of transmitting
messages with moral depth and, as such, of familiarizing children with values.
Although story-telling is mostly a passive activity, it ensures profound personal
involvement through the emotions they stir in children. Most of the time,
characters’ deeds have emotional impact through the antithesis between good and
evil. Finding out about characters in different stories provides children with
models of behaviour, either positive or negative.

Concepts of value and morality must be formed since preschool because they
reflect in the future interaction of children with the people around them. The
activities of story-telling with stories based on an axiological nucleus adequate to
preschool age support the formation of positive behaviour, the understanding of
truth, of uprightness, of beauty as fundamental values, the respect for the ones
around, manifesting tolerance and acceptance for the physical diversity, for
opinions and attitudes. Internalizing these values leads to a better development of
intrapersonal and interpersonal abilities of behaviour adjustment.

At the same time, becoming familiar with moral values and behaviours
appropriate from a social point of view is not enough to support the formation of
a personality profile with strong axiological principles. It needs to be doubled with
close observation of children’s behaviour and daily application of different
actions with moral character during the didactic activities. The results of the
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research could be used to increase teachers’ awareness on the necessity of
imprinting a nucleus of values on preschoolers which will guide them in thought
and action.
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Abstract. In democratic society, participation is child’s right from an early age. Within early
childhood educational practice, teachers should create diverse and meaningful situations in
which children can get experience of how to be part of a group or community. The aim of the
study was to examine teachers’ perspectives on promoting children’s participation in early
childhood education. A survey of teachers involved in 5- and 6-year old children’s preparation
for school was conducted. 2419 teachers representing 741 educational institutions of Latvia
participated in the survey. Using a 6-point Likert scale, respondents assessed different
statements regarding children’s participation in early childhood education. Teachers’
preparedness to carry out the children’s participation in their educational practice was self-
assessed as well. Data were analyzed using descriptive statistics. The analysis of the survey
data shows that teachers consider children’s participation a significant component of the
educational process. The involvement of children in the discussion of important group issues
and their influence on decision-making as well as teachers’ respect of children’s questions
during the play-based lesson time was ambiguously assessed. Most teachers declare
appropriate self-assessed competences to promote children’s participation in their educational
practice.

Keywords: children’s participation, early childhood education, Latvia, teachers’ perspectives.

Introduction

In democratic society, participation is child’s right from an early age. Thus,
active children’s participation in learning is central in modern early childhood
education.

Since 2018, competence-based learning content is being introduced in
educational institutions of Latvia. The project “Competency-based Approach in
the Curriculum” implemented by the National Centre for Education, well-known
in Latvia by its brand “School 2030, envisages the development, approbation and
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successive implementation of competence-based learning content (Delijeva &
Ozola, 2021). Children’s participation is an important part of the educational
process.

The State Guidelines for Pre-school Education (Ministru kabinets, 2018)
emphasize the transversal skill of participation. It requires that the child
participates in the development and discussion of the order and safety rules,
understands, accepts, and follows them, learns to observe and respect the needs
and rights of others, learns to act in an environmentally friendly manner by
choosing resources which correspond to work and handling them with care. In
order to promote children's participation, teachers' attitudes and competences
should be changed in order to create a different teaching and educational process
to promote children's participation (Crowley et al., 2020; Olina, et al., 2018;
Svence, 2020). The learning process shall ensure a relation with his or her
[child’s] experience and daily life and involvement in the taking of decisions on
his or her life (Ministru kabinets, 2018).

According to Recommendation on the participation of children and young
people under the age of 18, participation is about individuals and groups of
individuals having the right, the means, the space, the opportunity and, where
necessary, the support to freely express their views, to be heard and to contribute
to decision making on matters affecting them, their views being given due weight
in accordance with their age and maturity” (Council of Europe, 2012).

The aim of the study was to examine teachers’ perspectives on promoting
children’s participation in early childhood education. The following research
questions were posed: (1) what is the participation of children pre-school
educational institutions of Latvia; (2) what is the self-assessment of pre-school
teachers about their readiness to promote children's participation in their practice.

Theoretical framework

Although the concept of children’s participation is not new researchers
acknowledge that there is a range of meanings assigned to the phrase (Percy-
Smith &Thomas, 2010). The concept of "participation" is linked to a number of
related concepts including "active agency", "participation", "involvement" and
"empowerment", "active life position" (Lysgaard & Simovska, 2015; Simovska,
2007).

In general, the following key features of the concept can be identified in the
literature:

- participation, active working together, which is at the same time an active
attitude towards oneself, other people, work and nature, towards the
society and the world in general (Lysgaard & Simovska, 2015; Spona,
2022);
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- the opportunity and right to be part of something, also referring to the
feeling of being taken seriously and of being able to influence the
processes and events in which one participates or in which one can
participate (Simovska, 2007);

- 1n an educational context, the integration of community activities into
learning courses, which can have two purposes: to benefit the society (in
the narrow and broad sense) and to achieve academic learning goals
(Bringle, Brown, Hahn, & Studer, 2019);

- aprocess of shared decision-making that affects the life of the individual
and the community in which they live and work; it is active, conscious
and voluntary involvement in decision-making (Hart, 1992);

- civic participation, which is seen as a sense of belonging to one's country,
community, family, educational institution, and is expressed as an
internal position (attitude, willingness to engage), activity (action) and
responsibility (Bringle, Brown, Hahn, & Studer, 2019; Mikelsone &
Ozols, 2018).

The concept of participation as an educational ideal is mainly linked to three

different understandings of the benefits of engaging in educational activities.

Firstly, participation as a child's right to express his or her opinion, to be
heard and to be taken seriously. This argument depends on the relationship
between educational institutions (other formal and non-formal institutions for
children's education) and communities, which creates space for democratic
learning processes that are inclusive in meaningful ways (Hart, 1992; Lysgaard &
Simovska, 2015).

Secondly, participation as beneficial for the social and psychological
development of the child and thus contributing to better educational outcomes.
Children's empowerment and competence to act have been discussed among
important potential personal development outcomes of participation (Schnack,
2008).

Thirdly, high expectations are also placed on participation as beneficial for
society as a whole, as it potentially strengthens democratic processes and
perceptions of sustainability (Lysgaard & Simovska, 2015).

The Latvian education standards use the concept of "civic participation",
which is seen both in terms of a child's ability to engage in the processes of
managing the activities of education and the surrounding community, making
responsible decisions and demonstrating actions that are directed towards the
public interest, but also to make decisions related to the learning process that
ensure meaningful learning and self-development of the child according to his or
her maturity and mental capacity. Three elements are distinguished in the
structure of this concept: holistic understanding (the child's knowledge and skills
that enable participation, i.e. access to the environment and information),
involvement itself (active action, agency and the possibility of receiving the
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necessary support) and personal significance (the meaningfulness of the process,
conformity to cultural understanding) (Olina et al., 2018; Svence, 2020).

To a large extent, the content of this concept is in line with and explicit in
the aspects of child participation included in the Convention on the Rights of the
Child:

- children have the right to express their opinions and thoughts freely;

- theright of children, in accordance with their level of maturity, to receive
information that is relevant to them personally and to the society around
them;

- the right of children, in accordance with their level of maturity, to make
decisions about their own activities (to participate in decision-making);

- theright of the child to participate, to be involved in the culture of society
(United Nations General Assembly, 1989).

Thus, in line with Hart (1992), it can be argued that the child's participation
allows him to be meaningfully included in the surrounding society, in his personal
learning process. Such participation depends on the environment and the teacher's
actions, as well as on the child's level of maturity. It can be assumed that in the
first three years of life the child is only acquiring the skills necessary for
participation, so that the child's participation is illusory. The next levels of the
participation ladder involve the child becoming more and more deeply involved,
according to the maturity of the child.

The authors of the article, using a part of R. Hart's (1992) ladder of
participation as a basis, adapted this model to the early childhood education,
defining the roles of the child and the teacher in the process of participation (see
Table 1).

Table I The roles of the child and the teacher at specific stages of participation (Hart, 1992;
Karklina, Lauka un Lazdina, 2020)

Level of participation Child’s activity Teacher’s role
Assigned but Children (1) understand the Teacher ensures that all children
informed intentions of the project, (2) know | understand the meaning of the
who made the decisions about project, supports children's
their involvement and why (3) independent work and possible
have a meaningful role and (4) initiative.

volunteer for the project after
being told clearly why and what

to do.
Consulted and Understands the nature of the Teacher guides conversations, offers
informed project, draws on knowledge and | different versions for discussion.
experience, expresses opinions, Takes children's opinions into
ideas. Consciously and account in the project
meaningfully engages in implementation, offers own ideas.
consultation and action. Makes final decision, provides
Independently chooses from what | explanations.
is offered by an adult.
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Adult-initiated,
shared decisions with
children

Children are not offered ready-
made ideas, they discuss them
themselves, also identifying
everything needed to implement
the ideas.

Takes up the initiative, initiates the
idea, discussion, consequently plays
the role of observer and consultant, if
necessary — partner.

Child- initiated and
directed

Projects are initiated by children.
It is important for children to
demonstrate their independence;
they are usually reluctant to
accept adult help. Equality in
decision-making.

The teacher creates an environment
suitable for children's activities. The
teacher is a supporter and advisor.

Child-initiated shared
decisions with adults

The basic idea of the projects is
that the initiative belongs to the
children, being aware of the
problems of the environment.
Make joint decisions with adults,

Teacher creates situations in which
children can become aware of
problems and needs. Participates
equally in decision-making, takes on
certain responsibilities along with

children.

divide roles and responsilities.

Looking at the data in the table, it should be stressed that the teacher's role
in the participation process is gradually changing. In assessing changes in the
teaching process and content in Latvia and Europe, Svence (2020) identifies three
important conditions: the learning environment, teacher’s self-efficacy and
appropriate methods.

The choice of methods has to take the willingness of children and teachers
to participate into account. The following factors are mentioned:

understanding of the application (meaning);

self-confidence (attitude towards oneself);

a positive attitude towards the subject (the social environment in
general);

an environment conducive to learning (in this case, an environment in
which the child can actively participate);

positive emotions — for both teacher and child,

availability of resources: the educational establishment must provide
resources and an environment that enable children to participate actively
in projects that are meaningful to them;

the child's participation does not conflict with the protection of rights (the
teacher must have a good understanding of children's rights and the
deeper meaning of rights protection in a democratic society;

child participation is different from adult participation: the teacher and
the child always have different roles and responsibilities, in terms of
experience, knowledge, maturity;

empowerment: participation promotes children's rights and increases
civic engagement; to remove barriers to children's empowerment, adult
attitudes need to change and resources need to be controlled;
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- participation is a right, not an obligation: both the child and the teacher
participate in projects voluntarily (Ro¢ane, 2019; Lysgaard & Simovska,
2015).

The degree of teacher control varies in different types of educational
activities, depending on the maturity level of the pre-school children. Research
shows that too much control can limit children's participation, but that too little
control can only encourage children to participate on their own terms if they have
access to sufficient information, skills and experience. Accordingly, an important
issue for children's participation is the teacher who creates meaningful contexts
where teacher control is emotionally present, supportive and responsive (Emilson
& Folkesson, 2007).

Using teacher self-assessment sheets, the following aspects of teachers'
roles were identified (Wystowska et al., 2021):

- teacher's activity in finding new ways of interacting with children;

- creating a positive emotional environment;

- involving children and parents in a common exchange of experience and
knowledge;

- supporting children in long-term projects;

- helping children to understand their rights;

- supporting children in expressing their views and participating in
decision-making;

- using different strategies to ensure that the interests and needs of
different children are met, etc.

Overall, based on the analysis of the literature, a number of problematic
areas can be identified (see Table 2) which are mentioned by researchers, but
which still require further research (Bae, 2009; Batisti¢ Zorec, 2015; Crowley,
Larkins, & Pinto; 2020; Einarsdottir, Purola, et al., 2015; Ghirotto & Mazzoni,
2013; Kangas, Venninen, & Ojala, 2016; Stavropoulos, Karachristos, et al., 2021;
Sommer, Pramling Samuelsson, & Hundeide, 2013; Turnsek, 2016).

Table 2 Research areas of children’s participation in early childhood education (authors’

development)

children’s | participation | preschool children’s children's children's teachers'
day-to-day | in the teachers' participatio | participatio | participatio | views on
cooperatio | documentatio | use of n in infancy | n in early nasa children's
ninearly | nofearly language to literacy democratic | participatio
childhood | childhood promote learning value in the | n
education | education children's early

practices participatio childhood

n education
program
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These areas of research should be identified as the basis for empirical
research. The above study areas are defined as a basis for empirical research.

Research methodology

To monitor the implementation of children’s participation in early childhood
education a survey was conducted by the Ministry of Education and Science of
the Republic of Latvia in April 2021. The current study is based on analysis of the
data from the survey.

Based on the theoretical knowledge on children's participation and its
specificities in the pre-school environment, a questionnaire was developed,
including 24 statements on children's participation. Each statement corresponded
to one of the identified areas of children's participation, namely children's right to
information, children's right to express their views or children's involvement in
decision-making. Teachers were also asked to self-assess their competence, i.e.
knowledge, skills and implementation in practice, in the area of children's
participation.

The questions can be divided into four groups according to the theoretical
framework:

- the child's right to information: access to information for the child's own

use; access to information for the child through the teacher;

- the right of the child to express his/her opinion: listening to the child's
opinion; encouraging the child to express his/her opinion;

- involving children in decision-making: discussing relevant issues with
children; taking children's views into account in decision-making;
encouraging children to make their own decisions;

- self-assessment of teachers' competence in child participation, teachers'
Views.

The survey also included socio-demographic questions on respondents'
gender, age, level of education, work experience in early childhood education and
the implemented curriculum as well as questions on the educational institution
represented, its type, founder and region of location.

The survey questions were structured as follows: main section, statements
contained therein. The choice of statement formats: strongly agree, agree, rather
agree, rather disagree, disagree, strongly disagree. In order to avoid routine
responses, the reverse statement form was chosen for some statements, where the
preferred response option is “disagree” or “strongly disagree”.

The invitation to participate in the survey together with a link to the online
questionnaire was sent to the official e-mail addresses of educational institutions
implementing pre-school curricula. The institutions were asked to involve all
teachers working with children aged from five to six.
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2419 preschool teachers participated in the survey representing 741
(82.89%) out of 894 educational institutions that implemented preschool curricula
in the school year 2020-2021.

The data revealed that the main part of the respondents were municipal
educational institutions (691 institution of 788). 563 preschool educational
institutions, 225 other educational institutions (elementary, primary and
secondary schools and 1 institution for interest-related education) were among the
respondents. The most of institutions were located in cities.

Descriptive statistics such as absolute and relative frequencies and graphic
analysis were used. The data were processed and analyzed using the statistical
software IBM SPSS Statistics 27.0.

Findings

Prior to data analysis the internal reliability of the scale was measured.
Cronbach’s a (o = 0.738) indicates acceptable internal reliability.

The first section includes statements about the children's right to information.
The first group includes statements on the availability of information for children
to use independently — this is based on visual information such as visual
reminders, talking wall, pictograms. Most teachers answer "agree" or "strongly
agree", with up to 95% of responses being affirmative, as in the statement "I
change the visual information in the group according to the topic" (see Fig. 1).

Access to information for the child's independent use

I'encourage children to explore on their own the e — 57067

visual reminders (e.g. pictograms) in the group
room

0,
. . . . . q
I involve groups of children in preparing visual I 51.92%

information (e.g. signs, reminders) Ny LA

I change the visual information in the group 40.80%

according to the learning content topic

51.26%
My preschool group has visual information that e ————

reflects the learning process (e.g. talking wall) ! 08.'29{7

The visual information in my preschool group is 44.93%

at a level that is easy for the child to see - 17%

My preschool group has visual reminders (e.g. e —— .05

pictograms) to help children acquire information) 1 %z(é%

0.00% 10.00% 20.00% 30.00% 40.00% 50.00% 60.00% 70.00%
mstrongly agree Magree = rather agree ®rather disagree Mdisagree M strongly disagree

Figure I Access to information for the child's independent use (authors’ development)
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The second group includes statements about the information the child
receives through the teacher, including statements about reciprocal questioning:

child-to-child, child-to-teacher.

Access to information for the child through the teacher

0,

I encourage children to ask questions of each 52.21%

0 . ()
other h 0(_)291% /OA’

1.57%

L . B 1%
I avoid creating situations where children ask I (yf’

0,

questions 48.37%
37.91%
0,

If a child has to make a choice, I give them all the YL 54.53%

information they need beforehand J 2627

0.45%
0,
I teach children how to ask questions to the % 43.99%
teacher _— 5530,18%
2.65%
0,
I answer a child's question if I need to check with 55)10/* 54.07%
other staff oy /0
F 3.43%

0.74%

52.05%
. 0
I am responsive to children's questions ﬁig’ 0/0 °
0

3.84%
0.00% 10.00% 20.00% 30.00% 40.00% 50.00% 60.00%

strongly agree u agree rather agree rather disagree u disagree u strongly disagree

Figure 2 Access to information for the child through the teacher (authors’ development)

For example, in the statement “I am responsive to children’s questions”, 92%
of teachers answer “agree” or “strongly agree”, while in the statement “I teach
children how to ask questions to the teacher”, 61% of teachers “agree” or
“strongly agree”. This suggests a focus on promoting this skill in children on a
daily basis (see Figure 2).

The second part of the questions — the right of the child to express his or her
views. The first group of statements includes statements on listening to the views
of the child. For example, 96% of teachers “agree” or “strongly agree” with the
statement ““I teach children to listen carefully to other children’s ideas”, while 96%
“agree” or “strongly agree” with the statement “I respond empathetically to
information expressed by a child through facial expressions or body posture”.
64% of teachers. Similar results, at 65%, are found in the reverse statement,
indicating “disagree” or “strongly disagree” with the statement “I correct the
creative work produced by the child”.

The second group includes statements about encouraging children to express
their opinions. For example, 95% of teachers “agree” or “strongly agree” with the
statement “I encourage children to express their thoughts in creative works”. On

64



Delijeva et al., 2023. Teachers’ Perspectives on Promoting Children’s Participation in Early
Childhood Education

the other hand, the statements “There is a designated place in the premises of the
educational establishment or group for children to submit suggestions and
complaints” and “I have informed children about the possibility of submitting
written information to the educational establishment™ are the least likely to be
answered “agree” or “strongly agree” by teachers. 21% and 27% respectively.

This leads to the conclusion that this area of participation is not sufficiently
addressed.

Listening to the child's point of view

50.43%

There is a time in the day when a child in the group can come oo 42.21%
to me if they want to tell me something [ L%
1 %466%
I encourage (model) the childr(?n's skills of1i§tening to each W 57.09%
other by my personal example listening to their narrative with 38% -2070
undivided attention | §§ &

0,
52.50%
I teach children to listen carefully to other children's thoughts 0.08050'5! !"

1 0.29%

My daily behaviour encourages children to confide their M 53.58%

. o
thoughts to me 80%5%?
G
949
| e,
I correct creative work made by a child Reidi o
37%
27.53% &
0,
I respond with empathy to information expressed through 8% 47.87%
child’s facial expressions or body posture 192,
e,
0.00% 10.00% 20.00% 30.00% 40.00% 50.00% 60.00%

mstrongly agree  Magree rather agree rather disagree W disagree M strongly disagree

Figure 3 Listening to the child's point of view (authors’ development)

There may be confusion about how to submit the application if a child cannot
write independently (see Figure 3).

Third section — Involving children in decision-making. The first set of
questions includes statements about discussing issues with children. For example,
for the statement "I teach children to be respectful of other children's suggestions",
the answers "agree" or "strongly agree" are given by almost all, 97% of the
teachers surveyed. The statement "I teach children to wait their turn to speak and
not to interrupt each other" is also "agreed" or "strongly agreed" by 94% of
teachers.

The second group includes statements about taking children's views into
account in decision-making. For example, for the statement "when we discuss
children's suggestions in group, I teach children to justify their thoughts", 92% of
teachers answered "agree" or "strongly agree", while the reverse statement,
"disagree" or "strongly disagree" for the statement "if a child's suggestion cannot
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be implemented in the near future, I do not try to remember it" was given by 64%
of teachers.

The third group includes statements about encouraging children to make
independent decisions. The statements "I teach children to work together to make
a joint decision"; "I provide the necessary support to enable children to carry out
an activity they devise independently in the group" and "I set aside time in the
daily group time for children to plan activities on their own initiative" are
answered "agree" or "strongly agree" by 93% and 91% of teachers respectively.

The fourth section of questions — teachers' perceptions of children's
participation and self-assessment (see Fig.4).

Encouraging the child to express an opinion (to speak up)

o
1%
o
I encourage children to express their thoughts in creative works (%8 ;/g
I 0.66%
0,
: , A A i 173
There is a place for children to make suggestions and complaints (e.g. a §%
post box) in the premises of the educational establishment or group o 28'03%

0,
ee— °
I have informed the children about the possibility to submit written gl Q/

o
0
information to the educational establishment - ggs% 21.33%

0,
e —
o

When I ask questions, I wait patiently for the child to answer (g(f Zé’ ’
I 0. o

0,
T | s T ——
I organise daily activities where children learn to express their thoughts to o 3%
0
the rest of the group i 8058 é?,
0,
—_— | e 59,

I ask the children questions, the answers to which they have to justify with % o

their own thoughts | @é‘gé‘:

0.00% 20.00% 40.00% 60.00% 80.00%

mstrongly agree W agree rather agree rather disagree M disagree M strongly disagree

Figure 4 Encouraging child to express opinion (authors’ development)

96% of teachers answer "agree" or "strongly agree" to the statements "the
teacher's role is to encourage children to express their thoughts" and "what the
child says helps the teacher to understand the child", while 59% of teachers
answer "disagree" or "strongly disagree" to the reverse statement "children's
questions get in the way of the lesson".

For the statements "taking children's suggestions into account builds
children's self-confidence" and "teacher’s encouragement helps children express
their ideas", 93% and 95% of teachers answer "agree" or "strongly agree"
respectively, while 68% of teachers answer "agree" or "strongly agree" for the
statement "time should be set aside to discuss children's suggestions".

Similar results are found in the two reversed statements. 62% of teachers
give the answer "disagree" or "strongly disagree" to the statement "only the
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teacher makes decisions in the group" and 67% to the statement "discussing
important issues with the children is a formality".

82%-85% of teachers "agree" or "strongly agree" that they have knowledge of
children's participation rights, that they have the skills to implement them in
early childhood education and that children's participation rights are respected in
education. Thus, about 15% of teachers rate their knowledge and skills in this
area as insufficient.

Conclusions

The results of the study allow to draw the following conclusions.

Children’s participation requires a broad perspective and a flexible approach
on the part of the adult, allowing children not only to express their views but also
to have a real impact on their daily lives. There is a risk that the adult, motivated
by positive intentions, assumes the role of interpreting the child's needs without
consulting the children themselves.

The results of the monitoring show that children's participation in pre-school
education is implemented in accordance with the guidelines for children's
participation in educational policy of Latvia.

In line with the results of the survey:

- there 1s a need for increased focus on promoting children's questioning

skills, which would increase children's participation;

- there are teachers who correct children's creative work and there are
teachers who do not show enough empathy to children; this creates a
need to create greater awareness among teachers of the child's right to
express his or her views, this area of children's rights is insufficiently
addressed,;

- although teachers indicate that children mostly have the opportunity to
be involved in decision-making, there are also signs of formal
involvement;

- the results of the teachers' self-evaluation suggest that children's views
are not always given sufficient consideration in the educational process;
some teachers do not pay enough attention to discussing children's
suggestions.

The teacher plays an important role in facilitating children's participation.
According to the results of the study, the teacher should pay more attention to
children's suggestions and complaints, and to empathy with children's non-verbal
expressions, including in creative work. Teachers need to improve their skills in
involving children in group decision-making and giving children choices.
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ZIMEJUMA PEDAGOGISKAIS POTENCIALS
BERNAM AR VALODAS TRAUCEJUMIEM RUNAS

SEKMESANAI

Pedagogical Potential of a Picture to Enhance Speech
for Children with Language Disorders

Jekaterina Kerevica
PII "Abelite", Latvija

Abstract. The scientist A. Leontyev assures that the language competence is the result of
development of continuous use of each language. Only through active communication and
active speech activity an understanding about language emerges for the child (Leontyev,
1977). The scientist Glukhov (2005) outlines the skill to improve the language abilities by
performing the speech activity in the process of communication. Whereas, one of the most
significant factors in the process of mastering the language is a positive emotional
background, where the child is encouraged to perceive visible, apparent things, living beings,
natural phenomena, to listen and pronounce words which designate them. This also inspires
to investigate the pedagogical potential of a picture to enhance speech for children with
language disorders.

The picture is a significant visual aid for a child not only to be taught but also to have fun for
improving the language skills. Therefore, it is worked out a set of pictures as a help for the
parents to work with a child at home. In a such way a speech therapist is involving the parents
in a teaching process to prolong an educational process with a child. As a result, the parents
get a pedagogic experience and the efficient development for a child language.

Keywords: language, language disorders, picture as method, speech.

Ievads
Introduction

Sabiedriba parliecinosi un nepartraukti tiek runats par bérniem ar dazadiem
un pat smagiem valodas un runas trauc€jumiem, par to, ka bérnudarza un ari
skola gandriz katra grupa / klasé ir b&rni ar valodas un runas attistibas
trauc€jumiem. Labklajibas Ministrijas datu bazeé tiek uzraditi 139 bérni ar
valodas attistibas trauc€jumiem (Labklajibas ministrija, 2023). Latvijas
statistikas datu bazg ir atklats, ka Latvija ir 28 specialas pirmsskolas izglitibas
iestades un sociala apripe 1305 bérniem (Oficialais statistikas portals, 2019).
lesp&jami precizaku zinu par logopédiskas palidzibas sniegSanas apjomu
bérniem netiek uzradits, bet tas nemazina bérnu valodas korekciju
nepiecieSamibu.
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Bérns, macoties runat, vispirms iegaumé un izruna vardus. Vardi ir valodas
biivmaterials, kas kliist par valodu, tas ir, runu, kad tos sakarto teikumos.

Minétie statistikas dati Latvija aktualiz€ bérnu valodas korekcijas
problému, akiitu problému.

Dabiskajai cilvéku valodai ir neirologiska baze, kuras centrs atrodas
smadzenu kreisaja puslodé, un gandriz visas misdienu sabiedribas dabisko
valodu realiz€, izmantojot divus dazadus starpniekorganu parus muti un ausis
(skanas starpnieciba jeb foniska starpnieciba) un roku un aci (raksta starpnieciba
jeb grafiska starpnieciba). Acimredzot, normalos apstaklos visiem berniem
valoda (ka vienas valodas vai daudzvalodibas prasme) pamatvilcienos izveidojas
divu Iidz piecu gadu vecuma, turklat noteikti ka iedzimtibas un vides
kopsakaribas rezultats (Eden, 1994).

Diemzel, sabiedriba biezi dzirdam vecaku (ar1 izglitotu) viedokli, ka bérna
valodas un runas nepilnibas vai pat neesamiba izzudis paSas par sevi. Tas
liecina, ka ne visi vecaki izprot bérna attistibas procesu, valodas un runas nozimi
personibas attistiba.

Zinatniece A. Fomina raksturojot bérnu pamatkustibu attistibas procesu
aktualiz€, ka veiksmigi tas apgiit var tikai tad, ja bérns izpilda vingrinajumus
regulari, katru dienu, atkartojot dazadas situacijas. Autore uzsver domu, ka
1zvirzot prasibas jaorient€jas uz bérna attistibas likumsakaribam un
individualajam sp&jam (Fomina, 1984).

Art valodas attistiba nozimiga ir regulara vingrinasanas, sarezgitibas Iimena
variéSana pakapeniski palielinot apjomu. Joprojam logopedi un bérnu vecaki
uzdod sev jautajumu: "Ka veicinat bérna valodas attisttbu?". Tas ari noteica
raksta mérki — pétit zim&juma pedagogisko potencialu bérna valodas attistiba.

Teoretisks ieskats bérna valodas un runas attistiba
Theoretical view about child language and speech development

Raksta analiz€tas zinatnieku J. A. Studenta (1935), K. D&kena (1919),
J. Puskareva, A. Golubevas (2000), R. Geskes (2005) teorijas par bérna attistibas
Ipatnibam.

Pamatojoties uz S. Tibeles un A. Steinbergas atzinam, tika aktualizéti
kliniski pedagogiski valodas traucéjumi, kas balstas uz tradicionalo logopé&dijas
un medicinas sadarbibu, kura ir orient€ta uz runas trauc€jumu korekciju, uz
diferencétas pieejas izstradaSanu runas trauc€umu parvaréSanai (Tiubele &
Steinberga, 2004). Zinatniece S. Liepina akcenté, ka runas attistibas trauc&jumus
var radit gan organiskas dabas centrali bojajumi (traumas, asinsizpliidumi,
audzgji noteiktas smadzenu dala), gan funkcionali nervu darbibas trauc&umi
(logoneiroze u.c.), gan periferas izcelsmes organiska rakstura (meles, Zoklu,
zobu, cieto un miksto auksl&ju) bojajumi (Liepina, 2008). Tas lauj apgalvot, ka
runas trauc€jumi visbiezak rodas tieSi bérniba, 1pasi tad, kad b&rns macas runat.
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Visiem runas trauc€jumiem ir transformé&joss raksturs, tos var koriget.

Ja runas trauc&jumus nekorigg, ar laiku tiem ir tendence pasliktinaties un
klut par ieradumu.

Pat visvienkarSakajiem runas trauc€jumiem ir negativa ietekme uz cilvéka
personibu, ar laiku cilvéks savu runas problému var uztvert ar bailem un
frustraciju. Logopédijas mérkis: izveidot zinatniski pamatotu macibu un
audzinaSanas sist€ému tiem cilvékiem, kam ir runas trauc€jumi, ka ari runas
traucgjumu profilakses sisttmu. Runas traucgumu atklasanu, profilaksi,
noveérSanu isteno logopéds (Liepina, 2008).

SaistoSa ar1 K. Dekena atzina, ka ikkatra kopdarba sekmgjas ptiles pasas no
sevis; ttkama darba citu lidzdaliba prieku un veiksmi vairot pavairo. Skolotajam
vajag spét pazit katra sava skoléna sp&jas, kop€ja macibu gaita ieverot vislielako
individualizaciju (Dékens, 1919).

Visos laikos svariga ir gimenes - vecaku loma b&rna attisttba un
audzinasana. Tapat Sis process nav iedomajams bez pedagoga. Ka notiek S§1
sadarbiba? Pedagogu atzinumi par So jautajumu tika apkopoti jau izsenis.
Piem&ram, J. Pestalocijs budams cie$i parliecinats par gimenes milestibas lielo
speku cilvecibas attistiba, atzist, ka Sis gaiSais speks jaliek ne tikai majas, bet art
skolas audzinaSanas un maciSanas darba pamata. Zinatnieks uzsver, ka T¢€va
maja ir cilvéces audzinasSanas pamats, ka izglitibas pamats jalieck maja, gimengé.
Sabiedribas atdzimSana panakama ar spécigu un cildenu mates darbibu
(Pestalocijs, 1996). Tas lauj apgalvot, bérns sekmigak apgiist valodu un runu,
kas ir zinatniski pieradits, ja ar vinu nodarbojas ne tikai bernudarza, bet, ja Sis
pedagogiskais process, ka arT logopéda darbiba rod turpinajumu gimeng.

M. Montessori par skolotaja un vecaku sadarbibu saka, ka vini kopa veido
bérnam "iesp€ju vidi". Sadarbojas bérna pasattistibai, kas neparprotami atklajas
teiciena: "Palidzi man pasam izdarit manu darbu!" (Montessori, 1965). LatvieSu
zinatnieces Spona un Jermolajeva arf atgadina, ka bérniba kredité un taldarbigi
iestrada visus galvenos misu turpmakas dzives virzienus, ietekmé tajos gitos
panakumus, garam palaisto un zaudéto (Spona & Jermolajeva, 2015).

Apgiistot un analiz€jot tikai min€to zinatnieku darbus var parliecinosi
apgalvot, ka béma valodas apgiiSanas viens no sekmgtaja nosacijumiem ir
logopéda prasme zinat katra sava audzekna sp&jas un vina valodas apguvei
paplasinat "iesp&ju vidi" (Montessori, 1965), ciesi sadarbojoties ar vecakiem.

Ziméjums bérna valodas attistibai
Drawing for child language development

Latviesu izcilais pedagogs J. A. Students (1935) raksturojot bérna fantazijas
akcent€, ka iluzionaras fantazijas tieSs turpinajums ir ilustrétaja fantazija. Ta
verojama laika, kad beérns klausas un dzirdéto vin$ sava gara darbiba ilustré
telos.
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[lustrétaja fantazijai radnieciga ir klistoSa fantazija, kas métajas, svarstas.
Bérns sava gara it ka pilnigi nejausi kaut ko veido, ko sakuma nemaz nav
domajis. Fantazija klist no viena t€la uz otru (Students, 1935).

Savukart, L. Vigotskis atzim€, ka b€mam ir tiecksme uz jaunradi. Par
jaunradi mes saucam tada cilvéka darbibu, kas rada kaut ko jaunu, vienalga, vai
ta butu kada reala lieta vai prata konstrukcija (Vigotskis, 1997, 2002).

LatvieSu zinatniece V. Hibnere paradija, ka no vienkar§am, pat
elementaram formam var izstradat interesantus un saistoSus uzdevumus, kas
atsedz bérna radosas darbibas iek$€jas rezerves. Zinatniece izstradaja ieteikumus
makslinieciski rado§am aktivitatém vide (Hibnere, 2000).

ZimeSana ir viena no svarigam nodarbém, kur b€rns att€lo savas radoSas
domas un izt€li. Zim&Sana ir bérna pirma, vismilaka un aizraujosaka nodarbe.
P&c ta, kad beérns iepazina zimula pasibas, vecakiem jalauj bérnam vilkt svitras
ar zimuli uz papira tik cik vin§ vélas. Tas palidz beérnam attistit siko pirkstu
muskulattiru, kas, savukart, ir viens no priekSnosacijumiem b&rna valodas un
runas attistiba. Tas rosindja zim&umu mérktiecigi ieklaut b&rna valodas
veicinasana.

Informacija Zzim&uma izsauc interesi. Berns brivi iesaistas dialoga ar sevi
un izsaka savas domas "sava nodaba darbojoties, beérnam ir pilnigi dabiski
risinat sarunas paSam ar sevi, atkartot apgiitas skanas un vardus vienigi
runasanas prieka pec" (Svence, 2011). Zimé&jums ta ir neverbala komunikacija
bérnam ar pasauli.

D. Loks (1977) darba "Eseja par cilvéka sapratni" runa par zinasanam
giutam ar juteklisko pieredzi, t.i., redzi, dzirdi, tausti u.c.. Ta jau ir valodiska
darbiba, jo to veido ne tikai jutekliska pieredze, bet gan prats un jutekli kopa.
Misu gadijuma darboSanas ar zim&jumu dot iesp&ju katram b&rnam stradat sava
tempa, nesteidzoties. Savukart, zinatniece D. Liegeniece raksta, ka laiks ir
vajadzigs, lai atkartotu, lai 1slaicigd atmina esoSais parietu ilgstoSaja atmina,
konsolidétos (Liegeniece, 1999).

A. Randoha (2015) uzsver, ka viena no b&rna svarigakajam nodarbém ir
zimétdarbiba, kur bérna pasivas zinaSanas klust par aktivam. Autore raksta
"Pirmsskoléna paSizteikSanas zim&tdarbiba" aktualiz€, ka ar zim&juma palidzibu
berns attista runu un prasmi izteikties, kad pedagogs rosina bérnus pastastit par
uzziméto, uzdod jautajumus, kas médz paplasinat bérna sp&ju koncentréties,
domat. Ta ir saruna starp pieauguS$o un bérnu izmantojot Zzimgjumu.

Bérna runas darbibas aktiviz€Sanas panémieni ir dazadi, piem., dinamiskas
roku kustibu rotalas, pirkstu rotalpasakas u.c. (Miltina, 2005).

Latvija péd€jo gadu laika ir veikti daudzi bérnu valodas attistibas petijumi
b&érniem ar valodas attistibas trauc€jumiem, bet zZim&jums ka pedagogiskas
iedarbibas panémiens nerod plaSu izmantoSanu, kas, manuprat, ir skumyji,
nepamatoti, jo zim&jums ta ir neverbala komunikacija bérnam ar pieauguso. To
apgalvo zinatnieki Yermakova T. S. un Podolski A. (2019).

73



SOCIETY. INTEGRATION. EDUCATION
Proceedings of the International Scientific Conference. Volume II, May 26™, 2023. 70-78

Savukart, sarunaties ar sevi, sarunaties ar zim&jumu ir nozimiga bérna
darbiba runas attistiba, sakuma atkartojot, p€c tam apzinati izrundjot un
vairakkart nosaucot zim&juma redzamos augus, dzivas biitnes u.c.

Apgiitas zinatniskas atzinas par t€lotajdarbibas nozimi pastiprindja interesi
pétit ka ar zZim&uma palidzibu praks€ var bagatinat bérna prasmi nosaukt
redzamo, pareizi izrunat skanas, paplaSinat vardu krajumu, paaugstinat
macisanas motivaciju.

Pétijuma metodologija un rezultati
The methods and results

Petijums tika veikts vienu macibu pusgadu no 2022. gada septembra lidz
2023. gada 20. janvarim ar 24 pirmsskolas izglitibas iestades bérniem, kuriem ir
traucgjumi vairakas skanu grupas, fonematiskas uztveres traucgjumi (skanas
vietas noteikSana varda sakuma, vidd, beigas, skanu seciba un to skaitu
noteikSana varda, varda sintéze), gramatiskie trauc€jumi (prievardu lietoSana,
varda saskanoSana dzimte, skaitli, locijuma, gramatiski pareiza teikuma uzbiive,
vardu darinaSana), aktiva vardu krajuma izmantoSana, burtu apguve, lasiSanas
lemanu attistiSana, saistitas runas veidoSana (stastijjums p€c pieredzes,
aprakstoSais stastijums, stastijums pec siZeta att€liem vai s€riju att€liem).

Petijuma veikta:

e zinatniskas literatiras analize, lai iedzilinatos atzinas par zim&uma
lietderibu bérnu ar valodas trauc€jumiem valodas attistibai;

e empiriska péetijuma veikSanai ka rezultatu ieguves un atspogulojuma
mérinstruments tika izmantota Latvijas pirmskolas izglitibas iestades
aprobéta un pienemta metode "Bérnu runas un valodas verteéSanas
kriteriji";

e Dbalstoties uz zinatnisko atzinu padzilinato apguvi un izklastu raksta
teorctiskaja dala ka bérna valodas attistibu veicinoSa, doming€joSa
metode izvelets Zimejumes.

Zimejumi tika izstradati pamatojoties uz katra berna individualajam
valodas attistibas 1patnibam. Izstradajot pielagotus autorzimejumus katra bérna
valodas attistibas Tpatnibam tika paredzets, ka tas radis iesp&ju bérnu vecakiem
atklat, ieraudzit logop@da ieinteres€tibu katra b&rna sasniegumos. Tas ari
motiveés vecakus un laus notic€t viniem sava b€rna izaugsmei. Audzeknis,
savukart, kari tvers vinam saprotamu, vizualizé€tu informaciju, jo te darbojas
netia uzmaniba, bérns koncentréjas uz spilgtiem, preciziem, b&rnam atri
uztveramiem un saprotamiem zimé&juma elementiem.

Pieméram, zim&jums "Pukuzirni$i ar piestiprinatam detalam — lapinam"
(1. attels), zem kuram ir paslépusies "Kukaini — detalas, kuras pasléptas zem
lapinam" (2. att€ls). Bérns mégina lapinas nopist (elpoSanas vingrinajums) un
ieraudzit, kas ir paslépies zem tam (marite, tarpins, taurenis u.c.).

74



Kerevica, 2023. Ziméjuma pedagogiskais potencials bernam ar valodas traucéjumiem

runas sekmésanai

1. attels. Pukuzirnisi ar piestiprinatam
detalam — lapinam (autores veidots)
Figure 1 Sweet peas with attached details —

leaves (made by author)

2. attéls. Kukaini — detalas, kuras
pasleptas zem lapinam (autores veidots)
Figure 2 Insects — details that are hidden
under the leaves (made by author)

Sadi zZim&jumi tika iedoti arl bérna vecakam, lai majas apstiklos varétu
nostiprinat nodarbibas laika apgiito.
Stradajot ar audzekniem pirmo pusgadu noveroti sasniegumi bérna valodas
attistiba (skat. 1. tabulu).

1. tabula Bernu runas un valodas verteSanas kritériji (autores veidota)

Table 1 Evaluation criteria for children language and speech (made by author)
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Sada tabula lauj noteikt sasniegumus bérna valodas attistiba pec kritériju
grupam: skanu izruna, foné&tiskie procesi, gramatika, leksika, lasitprasme,
saistita runa un to raditajiem. Sada valodas vertéSanas kritériju tabula nodarbibu

laika tikai jaatzimé b€rna sasniegumu Iltmenis: augsts — uzdevumu veic
patstavigi, vidéjs — dalgji patstavigi, zems — uzdevumu veic tikai ar logopeda
palidzibu.

Septembra sakuma tika veikta runas sakotngja veértéSana. No 24
audze€kniem 2 nemaz nerundja, pargjiem b€rniem bija vajadziga logopéda
palidziba. Uz logop&da rosinajumu, piem&ram, pareizi izrunat skanas, audzekni
reag€ja ar fizisku aktivitati, seviski, kad pirkstu kustibu veicinasanai tika
piedavats izmantot detalas: to aptaustiSana, nonems$ana no zim&uma vai
uzlikSana. Tas sekmeé sikas pirkstu muskulatiiras vingrinaSanu. Zim&juma detalas
bérnu motiveé darbibai. Vins ar1 glist pozitivas emocijas.

Katra no pozicijam peéc meérktiecigi un sistematiski lietotas zim&uma
metodes redzam, ka katra no bérna valodas veértéSanas kritérijiem Iimenis, kas
bija noteikts septembra pirmaja pusg, ir paaugstinajies. Pieméram, audzeknim X
aktivais un pasivais vardu krajums ir paplaSinajies, par ko liecina plaSaks
lietvardu, 1paSibas un darbibas vardu lietojums saistitaja runa. Nozimigs raditajs
ir tas, ka visos valodas veérteSanas krit€rijos audz€knu skaits ir pieaudzis,
pieméram, raditdja fonematiskie procesi, sadala noteikt skanas vietu varda
septembr1 sp&ja noteikt devini audzekni, bet janvari piecpadsmit no divdesmit
Cetriem audzekniem.

Ta ka katram beérnam ir atSkirigi valodas traucgumi, nebija iesp&€jams
veidot kontrolgrupu, lai veiktu zim&juma pedagogiska potenciala b&rnu valodas
attistiba padzilinatu salidzinoSo analizi.

Nozimigi ir tas, ka vertéts tiek viss valodas attistibas process, ne tikai gala
produkts, un taja klatesoss ir zim&jums — doming&josais didaktiskais lidzeklis.

Tie bérni, kuru vecaki izprot Zzim&juma vertibu, majas regulari izmanto to,
lai atkartotu un nostiprinatu bérnudarza apgiito, ir drosaki, parliecinosi izruna
vardus, demonstré sasniegto katra kritérija. Zim&juma pedagogiskais potencials
valodas apguve bérniem ar valodas trauc€jumiem ir acimredzams. Par to liecina,
kaut vai b&rnu sagatavotie un skandétie dzejoli bérnudarza darbiniekiem.

Secinajumi
Conclusions

Vert§jot zim&uma pedagogisko potencialu bérna valodas attistiba,
balstoties uz zinatniski teorétiskajam atzinam, parbaudito pieredzi, autore
apgalvo, ka zim€ums be€rna ar valodas traucgjumiem valodas attistiba ir
lidzvertigs citam nozimigam bérna valodas attistibu veicino$am metodeém,
pieméram, rotalai, spélei, vingrinajumiem u.c.

[zmantojot zZim&umu nozimigi ir pareizi noteikt didaktisko uzdevumu,
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1zzinas saturu un ar zZim&juma starpniecibu vingrinaties patskanu, Iidzskanu,
divskanu izruna.

Svarigi ir, lai vecaki izprot Zim&juma vertibu, majas regulari izmanto to, lai
atkartotu un nostiprinatu bérnudarza apgiito, ka rezultata bérni ir droSaki un
parliecinosi izruna vardus.

Veiktais petijums lauj apgalvot, ka logopeda un vecaku sadarbiba klist
mérktiecigaka, saturiski piemérotaka katra bérna individualajam Tpatnibam,
specialajam valodas attistibas vajadzibam, ja taja tiek izmantots zZzim&jums, kura
pedagogiskais potencials ir parliecinoss.

Summary

A speech-language pathologist uses a drawing as the main method in the
development of students' language and close cooperation with parents. Learning
language and speech is more successful for a child, which has been scientifically
proven, if it is not only a preschool educational institution that deals with
him/her, but this pedagogical process, as well as the speech-language
pathologist’s activities continue in the family.

The conducted research allows us to claim that the cooperation between the
speech-language pathologist and the parents becomes more targeted and more
appropriate in terms of content for the individual, special language development
needs of each child if a drawing is used.

Evaluating the pedagogical potential of a drawing in the development of a
child's language, based on scientific theoretical knowledge and personal
experience the author claims that a drawing in the development of a child's
language is equivalent to other important methods promoting the development
of a child's language, such as play, games, exercises, etc. Using a drawing means
correctly determining the didactic task, cognitive content, and practicing the
pronunciation of vowels, consonants, diphthongs through the drawing.
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21. GADSIMTA PIRMSSKOLAS IZGLITIBAS
REFORMAS TERMINOLOGIJAS ZINATNISKA

ANALIZE
Scientific Analysis of 21st Century Preschool Education
Reform Terminology

Anna Liduma
University of Latvia, Latvia

Abstract. The scientific article contains a pedagogical-psychological explanation of the
concepts of the pedagogical process used in Preschool education documents. It evaluates the
concepts in the regulations of the Cabinet of Ministers and in the methodological materials of
the School 2030 reform of the Ministry of Education and Science: collaboration, attitudes,
virtues, values, civic participation, customs.

Objective of the study. To explain the concepts introduced in the pedagogical process of
preschool education from a scientific viewpoint. Research materials and methods: Theoretical:
analysis of pedagogical and psychological literature and the regulations of the Cabinet of
Ministers and methodological materials of School 2030. Empirical: observations of the
pedagogical process in 50 years of continuous work as a teacher are analysed.

Research results: The study explains the concepts used in the reform School 2030. It has been
found that the child's independent activity in interaction with the competent support of the
teacher would be a guarantee for the implementation of the content recommended in the School
2030 methodological documents in practice.

Keywords: child, collaboration, education reform, pedagogical process, preschool, School
2030 concepts.

Ievads
Introduction

Misdienu 21. gs. izglitibas reforma skolotajam tiek prasits mainit autoritaru
iedarbibas stilu uz demokratisku sadarbibas stilu. Praks€ izglitibas iestadés to
realizét ir sarezgiti. Pat tad, kad skolotdjs teorétiski zina demokratiska stila
nosactjumus, to istenot skolotajus ierobezo autoritars izglitibas iestazu vadibas
stils. Ir sarezgiti stradat radosi, ja kads to liek darit ar pavéléem, neuzklausot
izpilditaja viedokli par notiekoSajiem procesiem.

NotiekoSo parmainu situacija ir svarigi izskaidrot terminologiju, kas reformu
Skola 2030 laika tika ieviesta pirmsskolas izglitibas dokumentos. Saja raksta tiks
analizeéti jedzieni, kurus skolotajs lieto pirmsskola, veicot savus darba
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pienakumus ar prieku un gandarijumu par pozitivam attiecibam ar b&rniem, b&rnu
vecakiem, kol€giem, vadibu un atbalstoSo personalu (VISC, b.g.).

Raksta meérkis: no zinatniska viedokla pamatot un skaidrot pirmsskolas
izglitibas pedagogiskaja procesa ieviestos jédzienus.

Pétijuma metodes: Teorétiska: pedagogiskas un psihologiskas literattiras
analize. Ministru Kabineta noteikumu [MKN] un Izglitibas un Zinatnes
ministrijas [[ZM] Skola 2030 metodisko materialu analize. Empiriska:
pedagogiska procesa (maciSana/maciSanas un audzinasana/pasaudzinasana)
noverojumi nepartraukta pedagoga darba (50 gadi) un 35 gadu pedagoga darba
pirmsskola.

Raksta tiks lietotas tris metodologiskas pieejas: kulttrvesturiska, darbibas,
teorijas un prakses vienibas metodologiska pieeja.

Pétijuma teoretiskais pamats: Sadarbibas butiba
The theoretical basis of the study: The essence of collaboration

Sadarbibas jédziena interpretacijas ir dazadas. Tajas ir ietverti: kopigi mérki
visiem sadarbibas procesa iesaistitajiem partneriem; kopiga darbiba So mérku
sasniegSand; atbildibas apzinasanas un Iidztiesiga sadale starp subjektiem.
Pasaules pedagogiskaja (Froebel, 1885) un psihologiskaja (Vygotskij, 1997)
literattira, ASV Harvardas Universitates Bérnu centra [HUBC] materialos
(HUCDC, 2022), Latvija (Spona, 2022) tiek skaidrots, ka bérnu attistibu veicina
sadarbiba. Aplikosim psihologisko un pedagogisko jédziena sadarbiba
skaidrojumus.

Psihologiskaja formuléjuma: “Sadarbiba, kooperacija (lat. cooperatio) ir
tada cilveku mijiedarbiba, kura notiek apvienoSanas, izvirzot kopigo meérki, vai
savstarpgja darbibas saskanoSana. Salidzinagjuma ar konkurenci, sadarbibas
princips ir daudz universalaks, jo taja iesp&jamas visas cilvéku attiecibas, ieskaitot
ar1 vieno$anos starp konkurentiem” (Psihologijas vardnica, 1999).

Ausmas Sponas pedagogiskaja skatijuma “sadarbiba ir divu vai vairaku
cilvéku darbiba, lai sasniegtu kopigu meérki, saskanoti mérka sasniegSanas lidzekli
un darbibas process, lai tuvinatu novert€jumu un pasSnovert§jumu par
sasniegtajiem rezultatiem. Sadarbiba ir pieredzes parnemsanas forma, iesp€ja
atdarinat labakos paraugus un bagatinat paSpieredzi ar jaunam zinaSanam,
prasmém un attieksmém” (Spona, 2022). Sadarbiba ir definéta ka sociala vértiba
un organizets audzinaSanas darbibas process, ka personigi nozimiga vertiba un
patstavibas sekméSanas lidzeklis (Liduma, 2017).

Pirmsskolas perioda notiek kvalitativas parmainas bérna biopsihosocio
(biologiska, mentala/psihiska (intelektuala, emocionala, griba) un sociala)
attistiba (Spona, 2022). Socialaja joma pakapeniski veidojas gan saskarsmes
(verbalas un neverbalas), gan sadarbibas prasmes. [ZM Skola 2030 Pirmsskolas
macibu satura noraditajas sadarbibas prasmés ir ietvertas abas socialas prasmes:
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“Bérns i1zsaka savas domas un jiitas, macas uzklausit citus un izteikt savu viedokli,
sak saprast, ka pasa emocijas un uzvediba ietekm& citus, macas risinat
konfliktsituacijas, saskanot darbibas ar citiem, izturas pieklajigi un rikojas
iejutigi, macas veidot noturigas attiecibas un savu izpratni par draudzibu, palidz
un pienem palidzibu, macas stradat, izvirzot kopigu merki, uznemties un dalit
atbildibu” (VISC, b.g.). Preciz€sim, ka 21.gs. “saskarsme ir cilvéku socialas
dzives forma, kas ietver veért€joSu Iimeni (sociala percepcija), informativi
komunikativo (komunikacija) un interaktivi mijiedarbojoSos (attiecibas) Iimeni”
(Spona, 2022). MKN ir aktualizéts A. Sponas apgalvojums, ka sadarbiba skola un
gimeng ir audzinaSanas bitisks Iidzeklis: “Viens no Pirmsskolas izglitibas
pedagogiska procesa nosacijumiem ir nodroSinat bérna, pedagogu un vecaku vai
bérna likumisko parstavju sadarbibu (Ministru kabinets, 2018, IV. 11.7.).

Aplukojot MNK Pirmsskolas izglitibas vadlinijas (Ministru kabinets, 2018)
un b€rnam sasniedzamos rezultatus caurviju prasmés IZM Skola 2030
metodiskajos materialos izstradato kompetendu pieeja, ir jaatgadina A. Sponas
skatfjums par audzinasanas metodém. Ta ka audzinaSanas metodes ir definétas ka
audzinataja un audzekna sadarbibas veidi, kuru laika atbilstoSi audzinaSanas
procesa gaitai (mérkis—Iidzekli—rezultats) tiek veidotas audzeknu pasregulacijas
attiecksmes (Spona, 2006), ir nepiecieSsams pieaugusa pozitivs kontakts sadarbiba
ar bérniem. Zimigi, ka So atzinu 2022. gada akcente ASV HUBC pétnieki
(HUCDC, 2022).

Sadarbibas ka macibu metodes biitiba ir sadarbibas attiecibu un prasmju
veidogana, nevis sacensibas starp grupam vai grupa. So metodi lieto mazas grupas
bérniem ar dazadam sp&jam un zinaSanam (Balsons, 1996, 81; Lakkala, &
Oskarsdéttir, 2021). Sadarbiba paredz mijiedarbibu ka grupa, ta arf starp grupam.
Mijiedarbiba tiek raksturota ka noteiktu attiecibu izstrades process, cilvéku
savstarpgja ietekme. A. Sponas (2022) skatTjuma mijiedarbiba notiek savstarpgja
uztverSana, vert€Sana un ietekmé&Sanas. Sociala mijiedarbiba ir interaktiva -
savstarp€ji saistita ietekme, kad vienas puses izturéSanas ir stimuls otras puses
reakcijai un otradi (piem&ram, joks un smiekli vai parmetums un taisnoSanas), kas
notiek div€jadi: verbala Itmeni (mutiski); neverbala Itmeni (mimika, skatiens,
Zesti, poza u. c.). To ir akcentgjis gan M.Balsons (1996), gan R.Garleja (2006),
gan [. Briiveris raksta par ieklaujoSo izglitibu (Briveris, 2017), gan Somijas un
Islandes pétijuma autori (Lakkala, & Oskarsdottir, 2021), gan A. Spona (2022).

Tatad sadarbiba subjektu mijiedarbiba katrs partneris — bérns un skolotajs —
bagatina savu paSpieredzi. Ta pakapeniski pedagogiskais process kliist dialogisks,
kura tiek ieve€roti vairaki nosacijumi: sadarbibas centra ir bérna vajadzibas,
sadarbiba balstas uz savstarp€ju cienu. Skolotajs koording, konsulte, atbalsta,
preciz€ uzdevumus, maina grupu sastavu péc be€rniem zinamiem noteikumiem. Ta
tiek nodroSinatas katra bérna aktualas individualas vajadzibas pirmsskola, bet
skolotajs, atbilstigi [ZM Skola 2030 nostadném, no bérna vaditaja pozicijas pariet
uz berna attistibas virzitaja poziciju (VISC, b.g.).
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Japiezim€, ka personala uzdevums ir nodro$inat droSu bérnu darbibu
pirmsskolas izglitibas iestades drosa pedagogiska vide visa dienas rita, tomer
pedagogiska procesa novérojumi atsedz trukumus pirmsskolas skolotaju darba:
vajas zinaSanas par sadarbibu ar bérniem, neiecietiba pret beérnu darba 1eénu tempu
un neprasme atbalstit beérnu patstavigu darbibu. Tas prasa skaidrot vairakus
pirmsskolas izglitibas pedagogiskaja procesa lietotos jédzienus.

Jédzienu: attieksmes, paradumi, ieradumi, tikumi, patstaviba skaidrojums
Explanation of concepts: attitudes, habits, customs, virtues, independence

Apliikojot Skola 2030 formul€jumus (VISC, b.g.) un MKN (Ministru
kabinets, 2018) noradijumus par ‘vertibam’ un ‘tikumiem’, ir svarigi aktualizet
A. Sponas (2022) 21.gs. prasibam precizéto triju attieksmju veidu biitibu un
1zpausmi. Situativas attiecksmes (1) veidoSanas pamata ir bérna emociju i1zraisits
slaicigs, epizodisks pardzivojums, kas rodas jebkura pirmsskolas izglitibas
iestades dienas rita situdacija. Tas izraisa pozitivas, negativas vai neitralas emocijas
un izpauzas bérna situativa uzvediba. Svarigs ir b&rnu pozitivs pardzivojums, jo
cilveka fiziologija pozitivas emocijas veicina attisttbu un saudzg psihi, bet
negativas emocijas bremz¢ attistibu un grauj psihi (Valtneris, 1996). Paradumu
attieksmes (2) ir noturigakas, to veidoSanas pamata ir sistematiskos vingrinajumos
nostiprinajusies paradumi. Paradumu attiecksme b&€rnam veidojas pakapeniski
pirmsskolas izglitibas pedagogiskaja procesa. Japiezimé, ka gan Eiropas
1zglitibas, gan ASV HUBC pirmsskolas zinatniski metodiskajos materialos ir
uzsverts fakts, ka beérni sakotnjo pieredzi iegiist, nov€rojot un atdarinot
(imitation) pieauguSo paraugu (HUCDC, 2022). Pasregulacijas atticksmes (3)
veidojas pakapeniski un péctecigi jau no pirmsskolas vecuma. Pasregulacijas
atticksmes izpauzas refleksija (atspoguloSana apzina), darbibas paSanalize un
vert€§jums. Tas ir pamats b&rna pasvaditas maciSanas prasmju izveidei pareja no
rotalas pirmsskola uz maciSanos sakumskola un paSattistibas sekméSana.
Pasreguléta maciSanas ir svarigs komponents cilvéka [emumu pienemsana, kas ir
akcentéts gan IZM Skola 2030 metodiskajos materialos (VISC, b.g.), gan MK
dokumentos (Ministru kabinets, 2018, IV. 9.3.). Pedagogiskaja skatfjuma
atticksmes izpausmes uzvediba tiek paSregul&tas ar gribu. Tas nozimég, ka be&rniem
ir nepiecieSams apgiit prasmi abas (ka pozitivas, ta negativas) izjutas apvaldit ar
gribasspeku. Griba ka atticksmju veidoanas regulators ir pamatots A. Sponas
audzinasanas/pasaudzinasanas teorija (2022) un D. Vigules (2014) promocijas
darba. Kaut gan tagad IZM Skola 2030 metodiskajos materialos un MKN tiek
akcent€ta maciSanas prioritate pirmsskolas izglitibas procesa (galvena macibu
organizacijas forma ir rotalnodarbiba) (Ministru kabinets, 2018, IV. 11.2.), ir
svarigi atgadinat, ka pedagogisko procesu veido divi savstarp&ji saistiti un
ietekm&josi komponenti 1) netieSas macibas (maciSana/ maciSanas)
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rotalnodarbiba un 2) audzinasana/paSaudzinasana visa dienas rita, kas palidz
veidot bérna attieksmes pret sevi un citiem bérniem (Liduma, 2017).

Pedagogiskaja un psihologiskaja literattira visa pasaul@ ir noradits, ka bérna
vadosa darbiba ir rotala (Froebel, 1885; Spona, 2022; HUCDC, 2022). Rotala ir
darbibas veids (Spona, 2022), tapéc, no jeédzienu precizitates viedokla raugoties,
dokumentos ieviesies jédziens ‘rotaldarbiba’ ir diskutabls: “ietverot bérna brivu
un patstavigu rotalasanos un pedagoga mérktiecigi organiz€tu un netiesi vaditu
macisanos rotaldarbiba” (Ministru kabinets, 2018, IV. 11.2.3.).

Jeédziena ‘ieradumi’ sakara ir jaatgadina, ka pirms praksé lietojamu terminu
aizstasanas ar citiem, ir jablt zinasanam par pedagogija izstradatam teorijam. V.
Zelmenis (2000) ir izskaidrojis jédzienu paradumi (habits). Paradumu veidoSanas
pamata ir cilvéka vajadzibas izpildit attiecigas darbibas noteikta veida, laika un
apstaklos. Ir derigi paradumi (vajadziba ieverot kartibu, tiribu, precizitati un laika
terminus, 1zpildit solito) atvieglo cilvéka darbu un ikdieniSko dzivi, jo dod iesp&ju
veikt jaunus, sarezgitus uzdevumus; nevélamie paradumi (piem., nekartiba)
trauc€ darbu un rada sarezgijumus; kaitigie paradumi grauj cilvéka veselibu un
mazina darbaspéjas (Zelmenis, 2000).

Si teorija dod iesp&ju kritiski izvertet IZM Skola 2030 metodiskos materialus
un MKN (Ministru kabinets, 2018) par jédziena ‘paradumi’ aizstasanas ar
jédzienu ‘ieradumi’ lietderibu. Tapéc salidzinasim abu jédzienu formul&umus.
,Jeradums ir tas, kas sakotngji ar&ju apstaklu noteikts, balstoties uz individualam
slicksmém un gaumi, vairakkart atkartojoties, kluvis ierasts, biezi nevélams
(ieradums 1lgi gulét, ieradums manities). leraza (ieradums) — ilga laika posma
1zveidojusies darbibas, ricibas kartiba sadzive, darba (custom)” (Skujina, et al.,
2000, 64). Ieradums. Ierasts ricibas, izturéSanas veids; paradums; ar1 ieraza. Ilgi
gulét. Melot. Ieraduma speks. Rikoties péc veca ieraduma (Gudlevska, 2013).

Jédziena paradums formul€jums ir: “Ricibas, darbibas, izturéSanas veids, kas
(kadam) kluvis ierasts, ar1 automatisks: ieradums, pieradums. Labs paradums.
Kaitigs paradums. Darit ko aiz paraduma, pa (vecam) paradumam, paraduma péc.
Rikoties pret&ji paradumam. Pastaigas kluvusas par paradumu. Paradums celties
agri” (Gudlevska, 2013).

[zvertgjot abu jédzienu formul&umus, ir jaatzist, ka tie gan ir skaidroti
lidzigi, bet tomer pastav atskiribas. leradumu veidoSanos sakotn€ji nosaka argjie
apstakli, ietekmé ieksgjie: slieksmes un gaume. Tie reizém ir stihiski izraisiti.
Paradumu veidoSanos nosaka cilvéka sistematiski vingrindgjumi un apzinati
atkartota merktieciga darbiba, kas pakapeniski automatizejas un klust par vertibu.
Tatad bérna merktieciga patstaviga darbiba pirmsskola nostiprinas paradumi.

AudzinaSanas/pasaudzinasanas teorija ir pamatots, ka “attieksmes izpauzas
personibas vértibas, idealos, merkos, sabiedribas uzvedibas normu apguvé un
ieverosana” (Spona, 2022). Cilvekam nozimigas vértibas ir akcentétas ari Eiropas
parlamenta pétijuma par izglitibas kopigam vertibam Eiropa (Veugelers, de
Groot, & Stolk, 2017). MKN aktualizétas pirmsskolas izglitibas satura un procesa
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ieklaujamas vértibas ir: dziviba, cilvéka ciena, briviba, gimene, darbs, daba,
latvieSu valoda un Latvijas valsts (Ministru kabinets, 2018, III. 5.). AudzinaSanas
un macisanas procesa vienotiba bérna tiek veicinati tikumi: atbildiba, drosme,
uznémiba, mérktieciba, centiba, savaldiba, méreniba, tolerance, laipniba,
lidzcietiba, taisnigums, solidaritate (Ministru kabinets, 2018, III. 6.).

MKN ir noradits, ka izglitibas iestade: veicina bérna izpratni par gimeni ka
ipasi aizsargajamu vertibu; vecaku lomu un savstarpgjam attiecibam gimeng;
organiz€ pasakumus, kas sekm€ So veértibu nostiprinasanu, pieméram, Gimenes
diena, Mates diena, Téva diena (Ministru kabinets, 2016, III. 10.4.); stiprina
izglitojama (b€rna) valstiskuma apzinu, veicina pilsonisko Iidzdalibu un
iniciativu, lojalitati un patriotismu, taja skaita organizejot valsts svétku un latviesu
tautas tradicionalo svétku svin€Sanu (Ministru kabinets, 2016, III. 10.5.).
Pirmsskolas un gimenes sadarbiba savijas tradicionalie svétki ar jauniem,
pieméram, Valentina dienai veido rotajumus, Svecu diena kopa lej sveces,
Lieldienas veido dekoru, Ziemassvetkos ievero senas tradicijas. Ta pirmsskolas
1zglitiba ar skolotaja atbalstu mérktiecigi organizeta rotalnodarbiba netiesi virzita
maciSanas/maciSanas procesa beérns iegilist zinaSanas un veido prasmes, bet
audzinasana/pasaudzinasana sekmé atticksmes. Tikai tada abu pedagogiska
procesa komponentu sabalanséta kartiba veicina bérna vertibu Iidzsvaru.

Bérnu noveérojumi pedagoga darba (1986-2020) pirmsskolas izglitiba rada,
ka visas prasmes veidojas darbiba. Tas attiecinams ar1 uz sadarbibas prasmém, ko
ir nepiecieSams vingrinat, lidz tas kltst par automatiz€tu darbibu.

Prasmi meérktiecigi darboties un veicinat bérna pasvaditu (self-guided) un
paSregulétu (self-regulated) maciSanos ir nepiecieSams no mazotnes, uzticot
uzdevumu, kopigi noskaidrot, kadam nolikam domats uzdevums, precizi izvirzit
meérki, prognozet sasniedzamo rezultatu, veicinat prasmi brivi izvéleties darbibas
lidzeklus mérka sasniegSanai, nodroSinat iesp&ju bérnam biit gan liderim, gan
stradat komanda; pozitivi izvertét paveikto un atbalstit centienus apgiit darbibas
paSveértejuma prasmes.

Patstavibas biitiba pirmsskolas pedagogija
The essence of independence in preschool pedagogy

Pirmsskolas pedagogijas veéstures izpéte atklaj, ka tas, ko IZM reforma
Skola2030 censSas ieviest ka jaunu un iepriek§ nebijusu, ir izsenis pectecigi
veidojies. Tas ir jédziens ‘patstaviba’. Vajadzibu veicinat bérnu patstavibu par
pamatprasibu pirmsskolai izvirzija pirmsskolas pedagogijas pamatlicgjs F.
Fréebels (1782—1852), dibinot pirmo bérnudarzu Badblankenburga (Sveice 1837).
Tad tika noradits, ka bérnudarzs ir sociala mikrovide, kur bérnam augt un attistit
savas sp€jas (Froebel, 1885). Bérna patstavibas ideju turpinaja Marija Montesori
(1870-1952), noradot, ka patstaviga darbiba b&mmam ir svarigi atrast un labot
pielautas klidas (Montessori, 1997). Sadu bérnu patstavigu darbibu novéroju
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Comenius projekta “Me and My Europe” Italija 2012. gada (Liduma, 2014).
20.gs. barnu patstavibu ir akcentgjis Z. PiaZg, uzsverot faktu, ka bérna kognitiva
attistiba notiek individuala patstaviga darbiba (Piaget, 1964).

Latvija par b&rna patstavigu darbibu rakstija A. Dauge 20.gs. sakuma,
noradot, ka ir svarigi ievérot 3 audzinasanas (humanitates, aktivitates jeb
paSdarbibas un individualiz€Sanas) principus (Dauge, 1928). A. Dauges atzina
tika aktualizeta audzina$anas/pasaudzinasanas (Spona, 2022) teorija ka
audzinaSanas mérka (briviba, patstaviba, atbildiba) komponents, bet 21. gs. skolas
reforma tas tiek akcentéts v€lreiz (Ministru kabinets, 2018, III. 9.3.). JapiezZim¢,
ka Latvija bérna patstaviga darbiba MKN bija akcentéta jau 2012. gada (Ministru
kabinets, 2012, I11.10.) un padzilinata MK 2018. gada noteikumu redakcija
(Ministru kabinets, 2018, IV. 9.3.).

ASV bernu patstavibas veicinasanu sociala interakcija 20. gs. akcentgja Dz.
Djuijs (Dewey, 2007). Tagad to turpina HUBC (HUCDC, 2022), uzsverot, ka
bérniem ir svariga labvéliga saskarsme ar pieauguSajiem. B€rna patstaviba ir
aktuala visur pasaul€. L. Vigotska (Vygotskij, 1997) kognitivas attistibas teorija
ir noradits, ka bérna patstavigu darbibu ir nepiecieSams atbalstit sociala vidé
picaugu$a un bérna sadarbiba. Abu (Z.Piaze (1964) un L.Vigotska (1997))
kognitivisma un konstruktivisma teorijas parstavju idejas ir aktualizétas 21.
gadsimta, ievieSot berncentréto pieeju pirmsskolas izglitiba.

Noveérojumi pirmsskolas pedagoga praksé rada, ka kvalitativam darbam
skolotajam ir nepiecieSamas: teorijas un prakses vieniba apgitas kompetences
(attieksme, zinaSanas, prasmes, paSpieredze), lai sabalans€tu zinatniskas atzinas
ar bérnu aktualam vajadzibam katra pirmsskolas vecuma (1,5-3, 3-5, 5-6 gadi)
grupa; zinaSanas par teorijam b€rna biopsihosocio attistibas sekméSanai un
beérncentrétas pieejas TstenoSanu pirmsskolas izglitiba, lidztiesigi sadalot
uzdevumus starp subjektiem. Vide, kur skolotajs un bérni darbojas saskanoti, tick
sekméta radoSa sadarbiba, bet skolotajs no vaditaja pakapeniski kliist par bérna
attistibas virzitaju un atbalstitaju. Japiezimé, ka §1 raksta autore pati istenoja
sadarbibu ar pirmsskolas vecuma bérniem (uz lidztiesibas pamatiem) interesu
1zglitiba pirmsskola (1986-2020), skaidroja pirmsskolas izglitibas skolotajiem
seminaros no 20. gs. 90. gadiem un no 2002./2003. [idz 2021./2022. studiju gadam
lekcyjas studentiem, bet objektivie (argjie) apstakli un subjektivie (ieksgjie)
nosacijumi interesentiem trauc¢ja sadarbibu istenot prakse.

Piederibas izjiitas veicinasanai misdienu izglitiba aktualas ir IZM Skola
2030 satura ietvertas ‘pilsoniskas lidzdalibas’ prasmes: “Bérns piedalas kartibas
un dro$ibas noteikumu izveideé un apsprieSana, saprot, pienem un ievero tos,
macas ieverot un cienit citu vajadzibas un tiesibas, macas darboties videi
draudzigi, izveloties darbam atbilstoSus resursus un saudzigi tos lietojot” (VISC,
b.g.). MKN (Ministru kabinets, 2016; 2018) ir akcent€ta arT iesaistiSanas Latvijai
nozimigos notikumos, kur bérns iegiist pilsoniskas piederibas pieredzi. Saistosi
pasakumi un svetki, tradiciju iepaziSana, sarunas par aktualiem tematiem sekmes
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pozitivas savstarpgjas attiecibas. Pirmsskolas skolotajam ir nepiecieSamas
zinatniska, organizatoriska, komunikativa, pedagogiska, konstruktiva un
metodiska kompetences (Garleja, 2006; Steinberga, 2013; Liduma, 2017), lai
praksé var€tu istenot [ZM reformas Skola 2030 prasibas sekmét pilsonisko
lidzdalibu.

Cilveka attistiba notiek péctecigi, tapec 1pasi nozimiga ir divu maciSanas
motivu veidu stimuléSana. Tie ir: izzinoSie - skoléna aktivitate ir vérsta uz izpéetes
objektu; socialie - aktivitate ir veérsta uz sazinu un sadarbibu ar citiem cilvékiem
(Spona, 2006). Psihologu skatfjuma motivi ir pasa cilvéka noteikti, tie ir
dinamiska paradiba, kas veidojas un pilnveidojas. Tos rosina darbibas intereses,
merki, emocijas, jega (Steinberga, 2013). Motivacijas pamata ir piederibas izjita.
Bérnam ir vajadziba bt pienemtam gimeng, skola, sabiedriba, piederet references
grupai, justies nozimigam sev un citiem. Vajadziba tikt atzitam b&rmam veidojas
jau no triju gadu vecuma (HUCDC, 2022).

MK noteikumos, Pirmsskolas izglitibas vadlinijas un 1ZM reformas Skola
2030 materialos Latvijas izglitiba ir aktualiz€ts Eiropas asociacijas Children's
Identity & Citizenship European Association [CiCea] izstradatais saturs (Adam,
Michalek, Ruibute, & Whitehouse, 2017) par pilsoniskuma izpratnes un
pilsoniskas Iidzdalibas veértibu izglitiba un pieauguso talakizglitiba.

Secinajumi
Conclusion

Jebkurai jaunai kategorijai ir konkréta veidoSanas vesture, tapéc, ieviesot
citus jeédzienus, ir svarigi Latvijas pedagogija iestradato jédzienu zinatniskie
pamati. Aktuals ir jédzienu sadarbiba, paradumi, ieradumi, veértibas, tikumi,
patstaviba, pilsoniska lidzdaliba korekts lietojums pirmsskolas izglitibas iestades
pedagogiskaja procesa.

Sadarbiba 21.gs. ir gan kompetence, gan bérna patstavibas sekméSanas
lidzeklis. Pirmsskolas izglitibas iestade patstaviga rotala mérktiecigi organizeta
rotalnodarbiba bérns iegiist zinasanas, apgiist sadarbibas un saskarsmes prasmes
un veido attieksmes.

Skolotajam ir svarigi ievérot teorijas un prakses vienibas metodologisko
pieeju, lai prasmigi lietotu kompetences (attiecksme, zinasanas, prasmes un
paSpieredze) un parietu no vaditdja pozicijas uz b&rna attistibas virzitaja un
atbalstitaja poziciju darba ar pirmsskolas vecuma (1,5-3, 3-5, 5-6 gadi) b&rniem.

MKN noteikumi ir obligati, bet IZM reformas Skola 2030 metodiskie
materiali ir ieteicami katram, kas strada pirmsskolas izglitiba. Aktualas ir prasibas
pirmsskola sekmé&t bérnu sadarbibas un pilsoniskas lidzdalibas kompetences un
organizg€t skolotaju, vecaku un bérnu sadarbibu pirmsskola.
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Kopsavilkums
Summary

Any new category has a specific history of formation, therefore, when
introducing other concepts, the scientific foundations of the concepts incorporated
in Latvian pedagogy are important. The correct use of the concepts customs,
habits, values, civic participation in the pedagogical process of the preschool
educational institution is relevant. Collaboration in the 21st century is both a
competence and a means of promoting the development of the child’s
independence. During independent play, a child learns collaboration and
communication skills and develops attitudes in a purposefully organized play
lesson. It is important for the teacher to follow the methodological approach of
the theory and practice unit in working with children, in order to move from the
position of leader to the position of promoter and supporter of the child’s
development. The regulations developed by the Cabinet of Ministers are
mandatory for every employee working in a preschool educational institution. The
requirements for teachers to promote children's collaboration and civic
participation competences and to organize the collaboration of teachers, parents
and children are essential.
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Abstract. In the context of the ongoing changes in the education system of Latvia, the principles
of learning approach in pre-school education are based on the competence-based approach,
as well as the development of transformative skills. To successfully implement change, the need
to develop teachers' creativity, entrepreneurship, decision-making, organisational skills,
teamwork, cooperation, sociability, risk-taking and assessment, openness to innovation,
reflective thinking and leadership skills becomes essential. Today, it is important for every
teacher to strive for professional development and to achieve individual and collective goals.
Leadership skills include the ability to motivate others, good communication skills, positive
thinking, delegation of responsibilities, creativity, reliability, responsibility, time management,
influence, and decisiveness. Change can also be difficult to be accepted and even can become
a reason for leaving a teaching job. Leaders who can accept contemporary challenges,
communicate effectively with others, and facilitate the development of leadership skills in
colleagues become important in every educational institution. The aim of this publication is to
research and evaluate the scientific literature on the relevance of transformational leadership,
highlighting the need for developing each teacher’s leadership skills.

Keywords: change, leadership, leadership skills, openness to change, teacher, transformational
leadership.

Ievads
Introduction

Latvijas Republikas izglitibas sistéma noritoSo parmainu konteksta ari
pirmsskolas izglitiba aktualiz§jas jaunas vadlinijas iestradati macibu satura
apguves pieejas principi, kas balstas integréta macibu procesa visas dienas
garuma un caurviju prasmju attistiSana.
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Lai produktivak un mérktiecigak istenotu izglitibas satura parmainas,
domajot par bérna kognitivo un metakognitivo attistibu izzinas procesa, nozimiga
klust ikkatra pedagoga profesionala meistariba, personibas un rakstura iezimes,
paradigmas maina, ka ari radoSuma, uznéméjdarbibas, [émumu pienemsanas,
organizatorisko prasmju, komandas darba, sadarbibas, sabiedriskuma, riska
uznemsSanas, reflektivas domaSanas un Iideribas prasmju pilnveidoSanas
nepiecieSamiba. Misdienas ikvienam pedagogam ir svarigi virzities uz savu
profesionalo pilnveidi, ka ari uz individualo un kopigi izvirzito mérku
sasniegSanu. Lideribas prasmes ietver sp&ju motivet citus, labas komunikacijas
prasmes, pozitivu domasSanu, pienakumu delegé$anu, radoSumu, uzticamibu,
atbildibu, laika planoSanu un izlémibu. Tad€jadi aktualiz€jas ari transformativo
kompetencu nozimigums (anglu: transformative competence), kuras raksturo
atvértiba  parmainam un speja  pielagoties dazadam dzives
situacijam/uzdevumiem. Parmainas var biit arT griiti pienemamas un tas var kliit
arl par iemeslu pedagoga darba pameSanai. Tadel ikviena izglitibas iestade
nozimiga kliist skolotaju Iideribas prasmju pilnveidosana, jo ikkatra izv€le, riciba,
diskusija un mijiedarbiba atspogulo to, ka més vadam savu dzivi. Ar savu ricibu
mes apzinati vai neapzinati ietekm&jam savu apkart€jo pasauli (Montuori &
Donnelly, 2018).

Misdienu skolotajam ir nozimigi kliit par profesionali, kur§ sp€j pienemt
izaicinajumus, efektivi komunicét ar par€jiem un sekmét lideribas prasmju
pilnveidi kolégos un skolénos. Biezi praksé lideribas prasmes izglitibas nozaré
stradajoSajiem ka nepiecieSamiba tiek aktualiz€ta tieSi izglitibas iestazu
vaditajiem un vadibas komandai, pieméram, iestazu direktoriem, macibu
parziniem un citiem izglitibas iestades administracijas darbiniekiem. Tacu tiesi
skolotaju profesionalitate un viniem piemitoSas prasmes nosaka skolénu
panakumus macibas izglitibas iestade, arpus tas un ari vinu turpmakaja dzive.
Efektivi skolotaji klust par skolenu lideriem un vini spgj labak virzit skolénus uz
panakumiem macibas (Langdon Warren, 2021a). Pedagogu ka parmainu virzitaju
raksturo atvértiba parmainam un gataviba macities (Dudareva, 2018, 208).

Skolotajiem — lideriem piemit izcilas klases vadibas prasmes, un vini Spgj
labak virzit skolénus uz panakumiem macibas. Skolotaju Iideribas prasmes tiek
attistitas tieSi klase, stradajot ar skoléniem, savukart skolénu macibu sasniegumi
ir cie$i saistiti ar skolotaju Iideribas prasmém (Bolkan & Goodboy, 2009, 11).
Langdon Warren (2021b) akcent€, ka skoléniem, kurus maca skolotaji lideri, ir
lielaka varbiitiba gut panakumus macibas, ka arT citas izaugsmes jomas, salidzinot
ar skoléniem, kurus maca skolotaji, kuriem triikst Iideribas prasmju. Tadgjadi
publikacijas meérkis ir izp€tit un izvertét zinatnisko literatliru par parmainu
lideribas (anglu: transformational leadership) aktualitati, akcent€jot pedagoga
lideribas prasmju attistiSanas nepiecieSamibu, ka ar1 veikt empirisko pé&tijumu
pirmsskolas pedagogu lideribas prasmju aktualitates novertéSanai kompetencu
pieejas konteksta.
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Skolotaju Iideribas prasmju attistiSanas priekSnoteikumi un parmainu
Itderiba
Prerequisites for developing teachers' leadership skills and
transformational leadership

Lideris apzinas ne tikai savas, bet arl apzinas un respekté citu cilveku
veértibas, izvirza mérkus, spg iedvesmot un motivét citus izvirzito mérku
sasniegSanai (Viksna, 1999). “Par lideriem klist skolotaji, kas mérktiecigi un
meistarigi ievie§ inovacijas sava praksé un ir apguvusi nepiecieSamas vadibas
prasmes. Vini var stradat ka konsultanti — sniegt personalizétu atbalstu, vadit
skolotaju sadarbibas grupas, savstarp&ji veéroto stundu analizi u.c.” (LU
Starpnozaru izglitibas inovaciju centrs, 2018). Turlais (2020) promocijas darba
“Transformativas lideribas ietekme radosumu veicinoSa organizacijas klimata
pilnveidosanai” uzsver, ka ‘“nav iesp€ams atrast idealu Iideribas stilu”,
akcentgjot, ka “lideribas stils ir daudzu faktoru sajaukums” (Turlais, 2020, 19).
Ar1 Juneja (2015) uzsver nepiecieSamibu skolotaju nepartrauktai profesionalajai
pilnveidei, ka bitisku priekSnoteikumu lideribas prasmju attistiSanai minot ari
nepiecieSamibu inovacijam ievieSanu un atvertibu parmainam. Langdon Warren
(2021b) raksta “Skolotaju lideriba sdkas ar paslideribu” (anglu: Teacher
Leadership Begins with Self-Leadership”) atklaj, ka, lai attistitu [ideribas prasmes,
skolotajam ir jasp€j efektivi un atbildigi vadit savu darbu, pirms vins vada citus
gan klas€, gan arpus tas. PaSlideribas prasmes sekmé savas personigas ricibas
nozimes, stipro pusSu, personiskas izaugsmes, ka ari savas domasanas un jiitu
apzinasanos, konkrétu mérku sasniegSana un sevis pienemsSanu. Paslideribas
prasmju attistiSana ir nozimiga ne tikai darba rezultatu uzlaboSanai, bet ari
personibas pilnveidei un dzives bagatinasanai (Langdon Warren, 2021b).

Virzoties uz kop&ju méeku sasniegSanu izglitibas iestade, nozimiga klust ne
tikai tas tradiciju un veértibu pienemSana un stiprinasana, bet ari atveértiba
inovacijam. Lai klitu par lideri, svarigas kliist komunikacijas un analitiskas
domasanas, problému risinasanas, kritiskas un radosas domasanas, laika
planoSanas, 1€émumu pienemsSanas, u.c. prasmes. TieSi darbinieku lideribas
prasmes liela mera nosaka visas izglitibas iestades atvertibu parmainam,
pieméram, uz kompetencu apguvi virzita macibu procesa istenoSanu. Lideribas
prasmju nepiecieSamiba 1pasi aktuala klist reformu 1stenoSanas procesa (Xu &
Patmor, 2012, 253). Jebkura projekta/inovacijas aprob&Sana nozimigi ir ne tikai
papildinat zinaSanas un izpratni par jaunam pieejam un metodeém, bet arT ir butiski
Sos procesus istenot labi organizeta un disciplinéta veida, kas ietver jaunu mérku
formulé$anu un kopigu virzibu uz to, istenojot zinatniski pamatotas un inovativas
metodes, reflektgjot par ieguvumiem un pilnveides iesp&jam (Kapur, 2022).

Skolotaju Iideri raksturo vinam piemitosa atbildiba par kopigu meérku
sasniegSanu. Viniem ir svarigs komandas darbs, atbalstot ikviena komandas
biedra iniciativu (Bolkan & Goodboy, 2009). Skolotaju izvirzitie individualie
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meérki var bt kardinali atSkirigi no izglitibas iestadé kopigi izvirzitajiem
mérkiem. Pretrunas mérku izvirziSana var ievérojami apgritinat kopigu mérku
sasniegSanu (Stiggins, Arter, Chappuis, & Chappuis, 2002), kas akcenté mérku
apzinaSanas nepiecieSamibu. Ikvienam individam ir nozimigi apzinaties viziju,
kuru vins rada ar savam domam, uzskatiem, ricibu un mijiedarbibu, un salidzinat
to ar tadu pasauli, kuru vin$ veletos radit, un ar to, kads cilvéks vins véletos bt
(Montuori & Donnelly, 2018, 3). Lideribas neatnemama sastavdala ir [emumu
pienemsanas process profesionalaja darba. Skolotajs ikdiena pienem lémumus par
maci$anas un macisanas metodém, macibu materialiem, stratégijam, macibu vidi,
u.c. Nozimiga ir ar1 vispiemé&rotakas un vertigakas alternativas izvéle (Kapur,
2022). Ikvienam skolotajam ir nozimigi apzinaties, ka vin$ “rada un vada,
parveidojot sevi un pasauli” (Montuori & Donnelly, 2018, 3).

Misdienas aktuala kltist transformativa lideriba, kas ir virzita uz parmainam.
Parmainu Iideriba liela méra attiecas ar1 uz skolotaju, kas palidz skoleniem augt
un mainities, lai sasniegtu vélamos meérkus, jo lideriba ir nepartraukts un
dinamisks process, kura viena vai vairakas personas mijiedarbojas viena ar otru,
virzoties uz mérki, risinot problémsituacijas un pielagojoties dazadiem apstakliem
(Mulovhedzi & Joubert, 2022). “Jauns macibu saturs, jaunas pieejas skolénu
rezultatu vertésana un pedagogisko uzskatu maina ir dazi inovaciju pieméri skolu
konteksta. [zmainas skolas kopienas dalibnieku uzskatos un izpratné ir pamats, lai
sasniegtu ilgstoSas parmainas izglitiba” (Cakane & Butkévi¢a, 2018, 233).
Parmainu lideriba sava biitiba ir lidzdalibas process, kura notiek radosa sadarbiba
un parveidosSanas. Tas pamatprincipi akcent€ ikviena ieguldijumu un lidzdalibu.
Parmainu Iideriba var ietvert gan ievérojamas, gan Skietami nebiitiskas darbibas
ar “taurina efekta” potencialu: nelielas darbibas, Zesti, pat nejausi vai neapdomigi
pateikts vards var radit lielu ietekmi gan personigaja dziveé, gan organizacija.
Parmainu lideriba izpauzas uznemoties atbildibu, izvel€ un radoSuma, tacu 1pasi
nozimigi ir saskatit iesp€jas pozitivam parmainam (Montuori & Donnelly, 2018).

Var secinat, ka kompetencu pieejas konteksta nozimiga kliist skolotaju
atveértiba parmainam un inovaciju ievieSanai. Tadg€jadi aktuala klist skolotaju
parmainu lideriba- tads klases darba vadibas veids, kas palidz paSam skolotajam
un skoléniem augt un mainities, radosi sadarbojoties un parveidojoties, lai
sasniegtu vélamos meérkus, sekméjot ikviena ieguldijumu un lidzdalibu, ka ari
pozitivas parmainas gan macibu procesa iesaistito individu personigaja dzive, gan
ar1 visa organizacija kopuma.
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Pirmsskolas pedagogu Iideribas prasmju empiriska analize kompetencu
Empirical analysis of preschool teachers' leadership skills

Metodologija
Methodology

Lai veiktu pirmsskolas pedagogu Iideribas prasmju empirisko analizi
kompetencu pieejas konteksta, tika istenota pirmsskolas skolotaju aptauja, jo
»aptaujas specifiska pazime ir iesp&ja rakstiski uzdot ar1 lielaku skaitu jautajumu
un sanemt atbildes no lielaka skaita peétamo” (Kamerade, Martinsone, & Pipere,
2016, 215). Aptauja tika Tstenota tieSsaist€. Aptaujas datu pamatotibai tika
istenota datu statistiska apstrade ar prognozg€josas analitikas un statistiskas
analizes programmatiiras pakotni (IBM 81 SPSS v.22 Rezultati tiek pienemti par
statistiski nozimigiem, ja p(statistiska ticamiba) < 0.05). Aptauja norisinajas no
2023.gada 1.janvarim Iidz 2023.gada 30.janvarim. Aptauja iesaistijas 510
respondenti no dazadiem Latvijas regioniem (Kurzemes, Vidzemes, Zemgales,
Rigas un Latgales). Visi respondenti bija pirmsskolas skolotaji.

Rezultati
Results

169 (33%) no visiem 510 respondentiem apgalvoja, ka ir noverojusi
uzlabojumus izglitibas kvalitate, istenojot kompetencu pieeju. 245 (48%)
respondenti apgalvoja, ka kompetenc€u pieejas principi viniem ir saprotami. 199
(39%) respondenti apgalvoja, ka ir domajusi par darbavietas mainu jaunas
kompetencu pieejas del. Respondenti tika lugti ari novertét savas lideribas
prasmes no “1” (loti sliktas) lidz “10™ (izcilas). Respondenti savas lideribas
prasmes no “1” 1idz “10” mediani noverteja ar “7” (IQR 1).

Kompetencu pieeja akcent€ nepiecieSamibu parmainam, tai skaitd macibu
pieejas mainai. Butiska ir arT paSrefleksija un sava maciSanas stila nemitiga
pilnveide (Lieberman, Friedrich, 2010). Veicot Pirsona Hi kvadrata testu tika
atklats, ka respondenti, kuri nenovéro uzlabojumus izglitibas kvalitate, istenojot
kompetencu pieeju, biezak apgalvo, ka ir nepiecieSams plaSaks skaidrojums par
kompetencu pieejas istenosanu (p<0.001) (skat. 1. att€lu).
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Nenoveéro uzlabojumus izglitibas Noveéro uzlabojumus izglitibas
kvalitate stenojot kompetencu  kvalitaté 1stenojot kompetencu
pieeju pieeju

Ir nepiecieSams plasaks skaidrojums par kompetencu
pieejas 1stenosanu

1.attéls. Saikne starp uzlabojumiem izglittbas kvalitate, istenojot kompetencu pieeju un
velmi pec plaSakiem skaidrojumiem par kompetencu pieejas istenoSanu (N=510)
(autoru veidots)
Figure I Relationship between improvements in the quality of education through the
competences approach and the desire for more explanation of the competences approach
(N=510) (made by authors)

Tie$i izmainas skolotaju uzskatos un izpratn€ ir priekSnoteikums ilgstoSu
parmainu izglitiba sasnieg$anai (Cakane & Butkevi¢a, 2018, 233). TALIS (2018)
pétijums atklaj, ka apméram 13% Latvijas skolotaju darba stazs ir 1-5 gadi, tacu
tieSi jaunie skolotaji ar iegiitu pedagogisko pieredzi biezi pamet darbu skola par
ko liecina fakts, ka skolotaji ar staZzu no 6 1idz10 gadiem skolas ir tikai 6,5%
(TALIS, 2018). Veicot Manna-Vitnija U testu var secinat, ka respondenti, kuri
apgalvo, ka nav domajusi par darbavietas mainu jaunas kompetencu pieejas del,
savas lideribas prasmes mediani vérte augstak (8, IQR 1) neka respondenti, kuri
apgalvo ka par darbavietas mainu ir domajusi jaunas kompetencu pieejas dél (7,
IQR 2, p=0.009). Pirsona Hi kvadrata tests akcentg, ka respondenti, kuri nenovero
uzlabojumus izglitibas kvalitate, istenojot kompetencu pieeju, biezak apgalvo, ka
doma par darbavietas mainu jaunas kompetencu pieejas del (p<0.001), ka art
respondenti, kuri doma par darbavietas mainu jaunas kompetencu pieejas dél,
biezak apgalvo, ka kompetencu pieejas principi nav skaidri saprotami (p<0.001)
(skat. 2. attelu).
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2.attéls. Saikne starp un darbavietas mainas apsverSanu jaundas kompetencu pieejas del un

apgalvojumu, ka kompetencu pieejas principi nav skaidri saprotami (N=510) (autoru veidots)
Figure 2 Relationship between considering and changing jobs because of the new

competences approach and saying that the principles of the competences approach are not

rt€&jums (no 1 Iidz 10)
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3.attels. AtSkiribas lideribas prasmju pasvertejuma respondentiem kuri apgalvo, ka
kompetencu pieejas principi ir saprotami un respondentiem, kuriem kompetencu pieejas

principi nav saprotami (N=510) (autoru veidots)

Figure 3 Differences in self-assessed leadership skills between respondents who say
they understand the principles of the competence approach and respondents who do not
understand the principles of the competence approach (N=510) (made by authors)

Ikvienam skolotajam ir nepiecieSamas lideribas prasmes, kuras sekmé
pozitivas parmainas profesionalaja darba (Montuori & Donnelly, 2018, 3). Veicot
Manna-Vitnija U testu atklajas, ka respondenti, kuri novéro uzlabojumus
izglitibas kvalitate, istenojot kompetencu pieeju, savas lideribas prasmes verte
augstak (8, IQR 1) neka respondenti, kuri uzlabojumus nenovéro (Mediana 7 IQR
2, p<0.001). Savukart respondenti, kuri apgalvo, ka kompetencu pieejas principi
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ir saprotami, savas lideribas prasmes mediani vérte augstak (8, IQR 1) neka
respondenti, kuri apgalvo ka kompetencu pieejas principi viniem nav saprotami
(7, IQR 2, p<0.001) (skat.3.attelu).

Tadejadi var secinat, ka aptaujas rezultatu analize akcenté saikni starp
skolotaja Iideribas prasmju pasvert€jumu, uzlabojumiem izglitibas kvalitate
kompetencu pieejas istenoSanas konteksta un izpratni par kompetencu pieejas
teor&tiskajiem un praktiskajiem aspektiem.

Secinajumi
Conclusions

Skolotaju lideribas prasmes sekmé ne tikai skolénu panakumus macibas un
citas izaugsmes jomas, bet ari visas izglitibas iestades atvertibu parmainam,
pieméram, uz kompetencu apguvi virzita macibu procesa istenosanu, jo ikvienam
individam ir nozimigi apzinaties viziju, savas domas, uzskatus, ricibu, lémumu
pienemsSanu profesionalaja darba un mijiedarbibu izglitibas iestades izaugsmes
konteksta.

Misdienu izglitiba aktualas kliist tranformativas kompetences, kuras
raksturo atveérttba parmainam un spgja pielagoties dazadam dzives
situacijam/uzdevumiem, pieméram, jaunu projektu un inovaciju istenoSanai
procesa izglitibas iestade. Lideribas prasmes nodrosina inovaciju stenoSanu labi
organizeta un disciplinéta veida, kas ietver mérku formuléSanu un kopigu virzibu
uz to, pielietojot zinatniski pamatotas un inovativas metodes, reflekt€jot par
ieguvumiem un pilnveides iesp&jam.

Skolotaju lideribas prasmju attistiSanai nozimiga klast pasrefleksija, aktiva
sadarbiba ar kolégiem, sava maciSanas stila nemitiga pilnveide, konfliktu
risinaSanas prasmes, inovaciju ievieSana un atvertiba parmainam.

Parmainu Iideriba ir lidzdalibas process, kura notiek radosa sadarbiba un
parveidoSanas — pozitivas parmainas skolotaja un skolénos, kas norisinas radosa
sadarbiba, parveidojoties, lai sasniegtu velamos meérkus, sekmgjot ikviena
ieguldijumu un lidzdalibu, ka ari pozitivas parmainas gan macibu procesa
iesaistito individu personigaja dzive, gan ar1 visa organizacija kopuma, akcentgjot
ikviena ieguldijumu un lidzdalibu.

Empirisko datu analize atklaj:

- ka, respondenti, kuri nenovero uzlabojumus izglitibas kvalitate, istenojot
kompetencu pieeju, biezak apgalvo, ka doma par darbavietas mainu
jaunas kompetencu pieejas del. Savukart respondenti, kuri doma par
darbavietas mainu jaunas kompetencu pieejas dél, biezak apgalvo, ka
kompetencu pieejas principi nav skaidri saprotami, aktualizgjot
nepiecieSamibu zinaSanu un izpratnes par parmainam izglitibas sist€éma
pilnveides nepiecieSamibu.
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- saikni starp skolotaja lideribas prasmju pasvert€§jumu, uzlabojumiem
izglitibas kvalitaté kompetencu pieejas stenoSanas konteksta un izpratni
par kompetencu pieejas teoretiskajiem un praktiskajiem aspektiem.
Tadgjadi var secinat, ka skolotaju lideribas prasmes, izmainas skolotaju
uzskatos un izpratng, ir butisks priekSnoteikums uz organizacijas
1zaugsmi virzitu parmainu sasniegsanai.

Kopsavilkums
Summary

Leadership is a continuous and dynamic process in which one or more
individuals interact with each other to move towards a goal, solve problems and
adapt to different circumstances. Teachers' leadership skills contribute not only
to students' success in learning and other areas of growth, but also to the openness
of the whole educational institution to change, e.g. the implementation of
competency-based learning. Transformative competences, characterised by
openness to change and adaptability to different life situations/tasks, such as the
implementation of new projects and innovations in an educational institution, are
becoming relevant in education today, as well as the necessity for each individual
to be aware of the vision, thoughts, beliefs, actions, professional decision-making
and interactions in the context of the growth of the educational institution.

Leadership is a continuous and dynamic process in which one or more
individuals interact with each other to move towards a goal, solve a problem and
adapt to different circumstances

Leadership competences ensure that innovation is implemented in a well-
organised and disciplined way, involving the formulation of goals and working
towards them together, using scientific and innovative methods, reflecting on the
benefits and opportunities for improvement.

Self-reflection, active collaboration with colleagues, continuous
improvement of teaching style, conflict resolution skills, innovation and openness
to change become important for developing teachers' leadership skills.
Developing self-leadership skills lead to the improvement of the performance,
personal development and life enrichment. Self-leadership skills contribute to the
awareness of one's own strengths, personal growth, thinking and feeling, to the
achievement of specific goals and to self-acceptance. While transformational
leadership leads to the growth and change in order to achieve desired goals.
Transformational leadership is a participatory process of creative collaboration
and transformation. Its guiding principles emphasise the contribution and
participation of everyone.

Analysis of empirical data reveals that

- pre-school teachers who do not observe improvements in the quality of

education as a result of the competence based approach are more often

97



Pakalnina et al., 2023. Parmainu lideribas aktualitdte kompetencu pieejas konteksta pirmsskola

say that they need more explanation about the implementation of the
competence based approach and are more likely to think about changing
their job;

- pre-school teachers who perceive an improvement in the quality of
education as a result of the competence based approach rate their
leadership skills higher;

- respondents who have not thought about changing jobs because of the
new competence based approach rate their leadership skills higher.
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THE PROBLEM OF ADAPTATION OF PRESCHOOL
CHILDREN FOR A PRESCHOOL INSTITUTION

Valentina Romenkova
University of Latvia, Latvia

Abstract. The problem of adaptation of the child in kindergarten is still rather relevant. Despite the
fact that the issue was raised by the classics of preschool pedagogy and psychology (Rubinshtein,
1957; Aksarina, 1977; Bure, 2014; Bozhovich, 1967), there are currently no answers to several
important questions related to adaptation in general and to the adaptation of children. This is due to
the complexity and diversity of the adaptation mechanism inherent in all living beings. The process
of adaptation studied by different sciences affects different levels of adaptation to changing
environmental conditions: from cells to society.

In relation to a preschool child, it is important to determine the structure of the adaptation process,
including such diverse phenomena as the nature of sleep, nutrition, health indicators, emotional state,
as well as attitudes towards relatives and alien adults and children, the ability to actively act in a
new social environment. The idea of this study grew out of the need to hierarchize the child's
individual ways of responding to a new environment and to determine the sequence and timing of
normative adaptation. Currently, there are very different assessments of the ability of a preschool
child to be included in a social environment that is conditionally unfamiliar to him.

Firstly, most authors consider the adaptation period to be extremely painful and difficult for a child,
in which he is able to receive a load of difficult experiences and health disorders. The severity of the
process is often estimated by the level of morbidity in children during the period of adaptation.
Secondly, the course of the adaptation process itself is determined from 2 weeks to six months. Also,
the specifics of children of different ages getting used to kindergarten, as well as the time when the
beginning of his attending is the most favorable, has not been studied.

The aim of the study is to determine the structure of the process of adaptation of children of primary
preschool age in a kindergarten.

Keywords: adaptation, adaptation structure, indicators of adaptation, preschool children.

Introduction

More and more young children are starting to attend kindergarten. In 2921 in
Latvian preschool institutions there were 3,360 children at the age of one, 14,489
children at the age of two and 17,669 children at the age of three (Official statistics of
Latvia, 2021). The relevance of the study is due to the need to answer many questions
related to the adaptation of children to a new social environment. First of all, we are
talking about the teacher's understanding of the standard course of the adaptation
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process. In our opinion, the adaptation model is formed for the first time when a child
enters a new social environment. The first alien adult the child meets is the teacher.
The nature of the adaptation of the children, their emotional well-being depends on
their sensitivity and competence.

It is also important to be able to evaluate the various components of children's
adaptation, taking into account their individual characteristics, to find ways to
cooperate with children, to form a sense of security and optimism. The ability to assess
the nature of behavioral and psychophysiological manifestations will allow the teacher
to find the best ways to respond in problem situations, to improve his/her competence.

The aim of the study is to determine the structure of the process of adaptation of
children of primary preschool age in a kindergarten.

The object of the study is the features of the process of adaptation of preschool
children.

The subject of the study is the sequence of components of the process of
adaptation of young children.

Methods

The research methods included observation of certain indicators named below, a
survey of educators, methods for determining the self-esteem of children, and statistical
processing of data.

Since the study of the process of adaptation in the curricula of training programs
for students of pedagogical specialties occupies a large place, it was necessary to
choose indicators that would correspond to the developmental characteristics and the
specifics of the process of adaptation of young children. The development of speech at
the age of one to two and a half years did not allow, for example, the self-esteem of the
child when talking with him. Therefore, both self-esteem and emotional state were
determined by visually observed emotions, positive attitude, willingness to cooperate
with adults and children.

The very activity of the child in different types of activity is closely related to the
process of adaptation and the stages of affective regulation of activity (Lebedinsky et
al., 1990).

At the first stage, indicators of observation of children were determined. including
the nature of parting and meeting with parents, features of attitude towards an adult
(teacher), attitude towards peers, activity (participation in classes and games),
understanding and acceptance of the rules of the hostel in kindergarten, self-service
skills, mood and emotional reactions during the day (positive mood, optimism), sleep,
appetite, personality traits. Since other educators also worked in the groups, the
indicators were refined taking into account the observations of other adults in the
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process of their questioning. The level of adaptability of each child was determined at
the beginning of the study, its characteristics were compiled, and the teacher planned
work to optimize the adaptation process on their basis.

At the second stage, the assessment of the level of adaptability was determined
again at the end of the study and indicators that determined one or another nature of
adaptation were identified. The qualitative nature of the obtained data was determined
as well.

The study involved working students of pedagogical specialties of PPMF LU and
119 children aged 1.1 to 2.6 years attending kindergarten from August to November
2022. When structuring the adaptation model, the data obtained by the author of the
article from the study of children’s adaptation in a mixed group conducted in 2007,
were taken into account.

Definition of Problem

Although adaptation is recognized as a permanent mechanism for integrating into
the world, in which the subjects either change themselves or change the environment,
many authors believe that at an early age the child is still too dependent on the mother
and new conditions are not always useful. Nearly every article on this topic highlights
the traumatic experience, trauma, regression in a child's behavior and skills, as well as
illnesses and long-term negative consequences for the development of the personality
of children who are forced to attend kindergarten (Wall et al., 2016; Brown, 2020).

On the other hand, the development of communication skills, full-fledged
socialization have a very positive effect on the development of the child's personality,
the level of development of his/her self-awareness, activity and success in activities,
future school performance, etc.

The adaptation period of children aged from 2-3 weeks to 6 months to
kindergarten is also ambiguous (Tonkova-Yampolskaya, Chertok, & Alferova, 1993;
Puskarevs, 2001; Gailuma, 2002; Alsberga, Antina, Dortane et al., 2012), as well as
the classification of the process of adaptation according to the period of normalization
of all psychophysiological parameters, normalization of the child's behavior, the
absence of diseases and neurotic reactions, etc. It is considered that the longer the child
adapts, the more difficult the process itself is. The type of severe adaptation, according
to the authors, occurs precisely in children aged 1.5-2 years. Thus, it is believed that
the younger the children of early age, the easier it is for them to adapt (Tonkova-
Yampolskaya, Chertok, & Alferova, 1993). One of the objectives of the study is to
verify this statement.

In the work of other authors, the optimal age for entering kindergarten is 5 years
(PuSkarevs, 2001). Such different assessments, in our opinion, are associated with
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different disciplines, within which adaptability was assessed, resulted in the process of
adaptation to a new environment, including social, as well as with different theoretical
positions of the authors.

L. Dikaya (2007), in her analysis of methodological problems and main directions
of research, notes the prospects for a systematic approach to the study of adaptation,
which would allow combining all data in a multi-level system. concerning the
psychophysiological, psychological and socio-psychological levels of adaptation.
These are mental states and the attitude of a person to the surrounding reality, to
himself, etc. at every moment of time.

According to the author, a person's attitude is the central, system-forming
characteristic of the entire component composition of mental adaptation. “From the
point of view of a systematic approach, human mental adaptation is understood as a
complex, holistic, polyfunctional and polystructural phenomenon, which allows
studying adaptation at various levels of generalization: from the most general
descriptions to descriptions of certain forms of mental adaptation of a particular
subject” (Dikaya, 2007).

The idea is based on the theory of relations by V. N. Myasishchev. L. Dikaya
believes that such an approach will allow "to call the holistic state of a person, covering
all the structural levels of his organization, namely mental adaptation." The author
proposed a block diagram of a systematic approach to the study of adaptation with such
characteristics of adaptation as level-based, coinciding with the level-based
organization of a person, subjectivity - objectivity and a degree of generalization
(Dikaya, 2007).

In the study of the process of adaptation of young children, the structuring of
indicators of adaptation and their integrity are seen as valuable. Since many young
children do not yet speak, their psychophysiological characteristics that can be
significant in assessing the level of adaptation.

Observation of the emotional state of the child made it possible to identify the
features of the emotional regulation of activity, the normativity of the child's reactions
to the new environment. V. V. Lebedinsky (Lebedinsky et al., 1990), the creator of the
original classification of disorders in the mental development of children, determined
the levels of affective regulation, linking them with the expansion of objects that the
child learns in the process of adaptation to the environment and with the nature of
internal and external reactions.

Valuable for our study is that the author defines both pathological and normative
emotional manifestations. At first, the child reacts affectively to the assessment of the
quantitative effects of the environment (temperature, illumination, sounds). Then he
forms affective stereotypes, choosing them on the basis of an affective assessment
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(comfortable-uncomfortable, pleasant-unpleasant) and individualizes the circle of his
preferences, forming a prototype of integral sensory perception of the world based on
communication with his mother, in which various sensory impressions are combined
on the basis of a single strong positive effect (Lebedinsky et al., 1990).

The appearance of stereotypes in motor skills, in behavior, in play, in speech is
important, which helps to calm the child in a stressful situation. At the level of affective
expansion, the child, overcoming obstacles, masters new objects and space. The
activity of a certain type develops in the child at this stage. If the familiar environment
changes, as in the case when the child starts visiting a kindergarten, activity is observed
only if the child is oriented towards an adult. Children can play or study with an adult
individually. Therefore, participation in group sessions appears later, when the
adaptation process is completed. The appearance of positive emotions is associated
with communication, with the expansion of the social environment. There is an
establishment of affective communications with another person. The level of symbolic
regulation is observed in older preschoolers. At the same time, the system of preschool
education assumes that a child's visit to a children's institution, the development of
communication skills, full-fledged socialization have a very positive effect on the
development of the child's personality, the level of development of his self-awareness,
activity and success in activities, future school performance, etc.

Therefore, as indicators of observation in our study, we also chose features of
mood, daytime sleep, and appetite, which could indicate the course of adaptation.

Presentation of the material
Results

The study observed children who were between 1.1 and 2.6 years old, therefore,
at the end - three months older. At the start of the study, most of the children could not
speak.

Table 1 Distribution of children by age and gender (made by author)

Age Girls Boys Total
Up to 2 years 22 25 47
Up to 3 years 35 37 72

At the first stage of the study, the indicators of observations and the degree of
their severity were determined.
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Table 2 Criteria and indicators for evaluating adaptation

Vorobjova, 2022)

activities organized
by an adult

Criterion 3 points 2 points 1 point
Saying goodbye Says goodbye to Does not come to the Saying goodbye to parents

to parents parents easily and group independently, with difficulty. Cries,

quickly, only with a parent. screams, doesn't let the
immediately finds Saying goodbye to parent go.
something to do parents shows sadness

Building a Easy, likes to Insecure, watching, Negative, difficult to make
relationship with communicate, needs extra contact

a teacher participates in encouragement

Child’s emotional

Happy, cheerful

Calm, sometimes

Dominated by negative

state and active thoughtful emotions, worried, often
cries
Working with Active, goes and Waiting for an adult to Mainly plays with his/her
toys picks up toys, plays show, to give favourite toy
with them
independently, feels
safe
Attitude towards Active and Attitude is variable, Does not participate in
organized cooperative cooperates in some activities, avoids them
activities activities
Child's daytime | Sleep is calm, falls | Does not fall asleep for a Fall asleep with crying,
sleep asleep quickly long time, sleeps can't fall asleep for a long
peacefully time, restless in sleep
A child eats in a The child has a The child does not have The child eats poorly,
preschool good appetite much difficulty with sometimes refuses food
educational eating
institution

Important for understanding the mechanism of adaptation was the definition of
relationships with adults, especially with the mother. The nature of communication and
parting of the child with a close adult in the initial period of attending kindergarten was
recorded. Communication with a close adult is a prerequisite for the formation of the
ability to communicate with someone else's adult, and then with peers, which
determines the nature of the adaptation process. Not all children have formed a secure
attachment to an adult by the time they enter kindergarten. Consequently, a sense of
security, methods of communication with an adult were not formed, the child did not
acquire subjectivity. Therefore, the most dramatic picture of parting was among those
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children who did not learn to communicate with their mother, but were used to being
around. They, on the other hand, could not get used to the educator for quite a long
time and did not show interest in their peers until the end of the observations.

O...rs (1.5 years). O... has the most difficult adaptation. The boy started visiting
the garden from September, and at first stays in the kindergarten until noon. It is very
difficult for a child to part with his parents. Entering the group, the boy shouts at the
door, then looks for a place to hide, refuses breakfast. Such behavior repeats every
day, he does not come to the teacher's lap, does not allow himself to be petted. The
child does not participate in activities organized by an adult, only cries (from the
observation protocol).

Gradually he has begun to stay near the teacher, not communicating, but not
going far. Sometimes he responds to offers to play with an adult. In November, he has
begun to sleep during the daytime hours. He doesn't wake up. Parting with parents is
almost always calm. He does not play with his peers, he keeps around an adult.

It should be noted that the child usually establishes contact with the teacher who
first met him.

During the child’s passive presence next to the teacher, which many people
consider “bad adaptation”, the child ceases to be afraid of other rooms, closed closets,
the need to dress, wash, begins to understand the requirements and changes in the group
throughout the day. He studies the attitude towards children from the outside, from the
educator, i.e. begins to navigate in a new environment.

It is difficult to say for what reason there may be difficulties in mutual
understanding between a child and close adults. Perhaps it has to do with the parenting
style.

G...vs, 1;3. Does not want to let his mom or dad go in the morning, cries for a
long time after parents leave, often refuses food. Language and self-service skills are
poorly developed. Avoids contact with other children, is more self-centered and
withdrawn.

It is mostly the dad who takes him to the kindergarten, who seems very nervous,
emphasizes that the boy is already big enough (1;3) to dress himself, etc. He is ashamed
on the fact that the boy cries in the morning. Gustavs seems to be a little afraid of his
father (from the observation protocol).

If the interaction with parents has developed, the child quite easily begins to focus
on someone else's adult, and adaptation is successful.

Anna 1; 3. When she arrives at the pre-school educational institution, the girl
cries, but soon she is able to calm down on her own. Language skills are well developed
for the age. Prefers communication with adults, does not pay attention to other
children.
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The relationship between the girl and her parents seems to be good. The girl is
the only child in the family, maybe a little spoiled. Parents never rush the girl, they
listen if she has something to tell about the day in kindergarten (from the observation
protocol).

Already at the beginning of the observations, important facts for understanding
the patterns of the adaptation process in young children were revealed. First, successful
adaptation did not depend on age. Secondly, the duration of the adaptation process did
not mean its destructiveness, severity for the child. Some children got used to it faster,
and some more slowly.

This was manifested in the study and establishment of cooperation with someone
else's adult, i.e. with the teacher. Children who got used to the situation quickly
established contact with an adult after 5 weeks, and children who got used to it for a
long time established the contact after 12—13 weeks. Thus, the ability to communicate,
trust in the teacher is the first in the structure of the child's adaptation to kindergarten.

Children who have gained this experience with their parents very quickly accept
the caregiver and move on to play alongside peers at an early age, or begin to build
relationships with peers if they are over 3 years old. Many researchers considered this
model of adaptation to be normative and easy. As a rule, in older children, the period
of inclusion in the group of a new child is accompanied by conflicts. This, in our
opinion, means the next stage of adaptation.

Children who have not developed attachment with close adults, provided that the
caregiver is sufficiently empathic, actually form an attachment model for the first time,
namely with an alien adult. This takes time and effort and prolongs the adaptation
period.

Given the impossibility of creating mutual understanding with the teacher and the
absence of such with the parents, the child experiences disadaptation. Those children
who "are getting adapted" for half a year do not have a primary structural element - an
orientation towards an adult. Therefore, after a short visit to a children's institution, the
child begins to get sick. With each new visit, this model is reproduced again. The older
the child, the more difficult it is for him to find an adult with whom he could establish
a full-fledged confidential communication. Therefore. in our opinion, adaptation is
more calm and natural in children before the crisis of three years, and is the most
difficult at 5 years (Romenkova, 2008).

Conclusions

The study confirmed that the main factor in successful adaptation in young
children is the relationship between close adults and the child, which allows the
formation of a secure attachment.
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1) Successful adaptation includes 1) the orientation of the child to an adult
(interest, friendly attitude, ability to establish contact); 2) successful assimilation of
the norms and values of the group; 3) mastering the rules of relationships with the
children of the group; 4) good indicators of the emotional state (joy and optimistic
mood, openness of emotions); 5) good indicators of health and physical condition;
6) easy transition from one social environment to another, joy and politeness towards
parents, preservation of the old means of communication).

2) Relationships and trust in the world are formed in a child of an early age
before the opportunity to verbalize their states.

3) The task of the educator is to determine the methods and techniques that

a) encourage the child's desire to communicate with adults and children

b) maintain children's positive mood,

c) help the child calm down after the parents leave,

d) develop children's understanding of rules in preschool,

e) promote involvement in daily activities in games,

f) provide attitude building,

g) help the child fall asleep independently in a preschool educational
institution.
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Abstract. The article substantiates the problem of health-preserving competence development
in teachers of preschool education: as an important task of the modern world, as a priority
personal characteristic, as a component of professional training. The essence of the
phenomenon of “health-preserving competence” is revealed, the following structural
components are distinguished: emotional and motivational, cognitive and activity-centered.
The goal of the research is to determine the conceptual foundations of the development of
health-preserving competence in teachers of preschool education; data collection and
processing of information to clarify problematic aspects of the phenomenon being under
consideration. In the course of empirical research, the authors used the method of anonymous
thematic survey (questionnaire) and its analysis. The research group consisted of: students of
the 4th year of dual mode of study (who work on specialty) — 38 participants (group A);
students of the 4th year of part-time mode of study who work on specialty (in preschool
educational institutions) — 45 participants (group B) and students of advanced training
courses — 53 participants (group C). The total number is 136 respondents. The conducted
research proved that the respondents are aware of the main categories of health; are
motivated and aware of the importance of health-preserving behavior, but are not sufficiently
aware of modern health-preserving technologies. Therefore, the activity-centered component
requires to be strengthened for the development of health-preserving competence in teachers
of preschool educational institutions. Prospects for further scientific work will consist in the
implementation to the system of higher education and advanced training courses for
preschool teachers of the elective course “Formation of health-preserving competence in the
subjects of the educational process” and determining the effectiveness of its implementation.
Keywords: activity-centered component, cognitive component, emotional and motivational
component, health-preserving competence, preschool teachers, professional training.
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Introduction

Among all the values health is the most important. In a globalized world,
the issues of formation, preservation and strengthening of health are becoming
more and more relevant. Contemporaneity is marked by the development of the
health movement, in which the World Health Organization plays a leading role.
Health is defined as “a means of life, as a positive sense”, which includes a
complex of characteristics (physical, mental, social, emotional, intellectual,
medical, spiritual, etc.) (World Health Organization, 2020).

The list of “Key Competences For Lifelong Learning” outlines “Personal,
social and learning to learn competence”, which provides for the formation of
the following indicators: “<... support one’s physical and emotional well-being,
to maintain physical and mental health, and to be able to lead a health-
conscious, future-oriented life ...>” (The Council of European Union, 2018).
However, a person in society, should also take care of the health of those
around. The holistic individual psychological formation of the personality,
which is manifested in its behavioral traits (Hofmans, Vantilborgh, & De Gieter,
2020) and i1s aimed at preserving one’s own health and that of others, is
considered as health-preserving competence.

Therefore, the readiness of an individual to take care of his/her own health
and the health of others is determined by the development of the appropriate
competence — health-preserving as the basic one of an individual, the essence of
which is “<... physical and mental well-being, including “taking care of
oneself”, “managing myself” and “staying well”...>” (European Commission,
2018). Its development should be started from preschool age. For this purpose,
this competence is to be developed in the teachers of preschool educational
institutions (hereinafter referred to as PEI), who perform the task of promoting
the preservation and strengthening the children’s health. Scientists from
different countries of the world — England, China, Lithuania, Finland, etc. —
noted the importance and problems in the process of health care competence
development in teachers who work with preschoolers (Byrne, Rietdijk, &
Pickett, 2018; Hu et al., 2020; Lamanauskas & Augiené, 2019; Lamanauskas,
Daiva Malinauskiené, & Augiené, 2021; Mikkonen et al., 2022). This issue is
also important for the Ukrainian educational system for the scientific
understanding and determination of ways to improve the formation of health-
preserving competence among preschool teachers.

The purpose of the study is to determine the conceptual foundations of the
health-preserving competence development in PEI teachers; data collection and
processing to clarify the problematic aspects of the phenomenon being under
consideration among students of the specialty of Preschool Education from two
Ukrainian universities and students of advanced training courses for specialists
of preschool education (Ukraine).
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Research objectives: (1) to substantiate the problem of health-preserving
competence development in PEI teachers on the basis of scientific literature
review and analysis; (2) reveal the essence of the phenomenon of ‘“health-
preserving competence” and outline its structural components: cognitive,
emotional and motivational and activity-centered; (3) to find out the real state of
the problem of the health-preserving competence development in PEI teachers
by conducting a thematic survey and its analysis and to determine the ways of
improvement.

The following methods were used to implement the set of research tasks:
theoretical — analysis of the review materials of the scientific-source base, their
generalization and synthesis, systematization and specification; empirical
methods — anonymous thematic survey (questionnaire) of participants; data
collection, quantitative processing and qualitative interpretation of the obtained
results.

Literature review

To determine the base of the health-preserving competence development in
PEI teachers, an analysis of the review of the scientific and source base was
carried out according to the following algorithm: how the process of health-
preserving competence formation occurs; what components this phenomenon
contains; what is the mission of the PEI teacher in the development of health-
preserving competence in children.

Recognition of health and health-preserving behavior is a priority in public
policy in different countries, which indicates awareness of the problem
importance not only for the current generation, but also for the future in the
process of the civilized world development (Byrne, Rietdijk, & Pickett, 2018).
Preschool childhood is a sensitive period in the formation of a number of vital
competences, including health-preserving ones (Andriushchenko, 2015;
Kurowicka, 2019; Lamanauskas, Daiva Malinauskien¢, & Augiene, 2021;
Noble, Fetherston, Jackson, & Craike, 2020). Having acquired a complex of
knowledge, abilities and skills, a valuable attitude to life and health, a competent
person will be able to help oneself in solving various health-related problems.
For this purpose, programs are being implemented in various countries that
implement the task of forming preschool children’s knowledge about health, the
ability to preserve and strengthen it, and treat it as the most valuable one: for
example, in Lithuania (Lamanauskas, Daiva Malinauskiené¢, & Augien¢, 2021),
in Spain (Llorent-Bedmar & Cobano-Delgado, 2019), in Ukraine (Lokhvytska,
2020).

The role of a teacher in the health-preserving process of PEI and the
formation of appropriate competence in children is absolute (Hu et al., 2020;
Kurowicka, 2019; Lamanauskas, 2018; Lamanauskas & Augiene, 2019). The
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preschool teacher’s mission is to provide children with a set of elementary
knowledge about a person and his/her health, a healthy lifestyle, to develop a
sustainable motivation for health-preserving behavior, which encourages the
development of a conscious attitude to one’s health and the health of others.
This is precisely what creates the necessity to develop health-preserving
competence in PEI teachers.

At the same time, it is worth emphasizing the formation of health-
preserving competence in future teachers, on the creation of appropriate
conditions that would ensure the relationship between theoretical training and
the “practice” of this competence (Byrne, Rietdijk, & Pickett, 2018; Mikkonen
et al., 2022; PaSinska, 2021; Lamanauskas, 2018; Llorent-Bedmar & Cobano-
Delgado, 2019). Currently, Ukrainian science and education (Maksymchuk et
al., 2020; Sivkovych, Slyvka, & Hamerska, 2020) emphasize the necessity of
health-preserving competence development in each student, which provides the
opportunity to rise to a qualitatively higher level of readiness for independent
life and the ability to compete in the labor market as a qualified specialist.

Researchers (Andriushchenko, 2015; Lamanauskas & Augien¢, 2019;
Maksymchuk et al., 2020; Mikkonen et al., 2022; Sivkovych, Slyvka, &
Hamerska, 2020) convincingly proved that health-preserving competence is
acquired through the formation of knowledge about health, the development of a
valuable attitude towards the one’s own health preservation and the health of
others, as well as the accumulation of skills of health-preserving behavior in the
environment. In particular, the assimilation of a set of knowledge about health,
the factors of its preservation, the basics of a healthy lifestyle is seen as a
cognitive component; belief in the necessity for health preservation and the
desire, encouragement and directing efforts to strengthen and protect one’s own
life and health and that of others — as an emotional and motivational component;
formation of health-preserving behavior skills, when health is recognized as the
most valuable, — as an activity-centered component.

Thus, based on the analysis of the literature, the justification of the problem
of the formation of health-preserving competence in PEI teachers as an
important task of the modern civilized world, as the development of a priority
personal characteristic, and as a compulsory component of professional training
was carried out. The working definition is taken as follows: health-preserving
competence development in PEI teachers — is a process that involves the
formation of personal qualities aimed at the assimilation of knowledge, the
development of attitudes and the development of health-preserving skills, which
is produced in the implementation of protection, preservation and strengthening
of health in children (students) and the development of the same competence in
them, and contributes to the professional growth as well. In the structure of the
phenomenon of “health-preserving competence”, the following structural
components are distinguished: cognitive, emotional and motivational and
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activity-centered, which will be taken as a basis for conducting an empirical
study.

Methodology of research

Research tools. While conducting empirical study, the method of
anonymous survey (questionnaire) was applied, which took place in an online
format using the Google Forms service, by filling in the author’s questionnaire
“Self-reflection of health-preserving competence” (see link to Google Forms
https://forms.gle/EeU87pUevbhgPRrc6). Its purpose was to find out the essence
of problematic aspects regarding the formation of health-preserving competence
in PEI teachers. The scientific works of J. Byrne et al. (2018), H. Hu et al. (2020),
V. Lamanauskas & D. Augien¢ (2019), V. Llorent-Bedmar & V. Cobano-
Delgado (2019), H. Sivkovych et al. (2020) were taken as the basis for the
questionnaire development. It included 9 questions. The content of the questions
is combined into three blocks according to the structure of health-preserving
competence (cognitive, emotional and motivational, activity-centered
components).

Data collection procedure and methods of analysis. The research took
place in three stages: at the first stage (September — November 2022) —
respondents filled out the questionnaire; at the second stage (December 2022) —
collection of empirical data of the study was carried out, the processing of the
obtained data, their quantitative and qualitative analysis was carried out; at the
third stage (January 2023) — the results were shaped.

Study sample are described. Students of the first level of higher education
(bachelor’s degree) studying on educational and professional program (EPP)
Preschool Education at Hryhorii Skovoroda University in Pereiaslav and
Bohdan Khmelnytsky National University of Cherkasy (Ukraine), as well as
course participants of advanced training on the specialty “Teacher of preschool
educational institution” MEI “Cherkasy Regional Institute of Postgraduate
education of Pedagogical Employees of the Cherkasy Regional Council”
(Ukraine) were involved in the survey. The choice of such a research group is
due to the fact that the participants involved in the empirical study either are
receiving professional training for further work in PEI and working on the
specialty at the same time or are taking an advance course.

The research group consisted of: students of the 4th year of dual mode of
study (employed on specialty) — 38 participants (group A); students of the 4th
year of the part-time mode of study, working by specialty (in the PEI) — 45
participants (group B) and students of advanced training courses — 53
participants (group C). The total number is 136 people.
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Results of research

The conducted survey made it possible to find out the problematic aspects
of health-preserving competence development in PEI teachers: respondents’
awareness of the essence and structure of health-preserving competence
(questions 1-3 of the questionnaire — cognitive component),; motivation of
teachers to preserve and strengthen their own health (questions 4-6 of the
questionnaire — emotional and motivational component); focus on the
implementation of health-preserving activities throughout life (questions 7-9 of
the questionnaire — activity-centered component). Quantitative analysis of the
conducted questionnaire results to determine the problematic aspects of the
formation of health-preserving competence in PEI teachers is presented in
Table 1.

Table 1 Quantitative analysis of the survey “Self-reflection on the formation of health care

competence” (according to structural components) (made by Authors)

n=136
Cognitive component
question 1 question 2 question 3 question
respond yes partially | no yes partially no yes partially no
group n % | n % n| % n % n % | n| % n % n % n %
A (n=38) 29 1763 9] 239 | -|-]21 55212316 |5|132|26|684|10[263]| 2 5.3
B (n=45) 38 1844 | 7] 156 |-|-[28 62214311 |3| 6.7 [26|578|15[333] 4 8.9
C (n=53) 45 | 849 [ 8] 151 |-[-[31[585]17|32.1|5] 94 |38 71712226 3 5.7
Emotional and motivational component
question 4 question 5 question 6 question
respond yes hard no I myself | example of | doctors yes hard to no
to say other people say
group n % |[n| % |n| % | n % n % n| % [n| % n % n %
A (n=38) 381100 |- - |-| - 110]263]28 73.7 -1 - 5113231 [81.5] 2 53
B (n=45) 45 1100 |- - |-| - | 15]333]|27 60.0 [3] 67 [8]178 |32 |71.1] 5 11.1
C (n=53) 53 1100 |- | - [-| - [24]453]20 37.8 911699169 |41 | 774 | 3 5.7
Activity-centered component
question 7 question 8 question 9 question
respond yes going to no yes going to no es going to no
group n % n % n % |n| % n % n % |n| % |n % n %
A (n=38) 8 |21.1 11950011289 |7|184 |13 342 |18 4744|105 |9 237 | 25658
B (n=45) 11 |245]119 142215333 |9/20.0| 15333 |21 (4674 89 |8| 178 |33 ]733
C (n=53) 15 | 283 126 |49.1 | 12 1226 [9[169 |26 |49.1 | 18 3406|113 |8| 15.1 | 39| 73.6

Conventional signs: n — absolute index (number of people); % is a relative index

The obtained results made it possible to carry out a qualitative
interpretation of the problematic aspects of the formation of health-preserving
competence in PEI teachers.
Thus, the majority of respondents (76.3% from group A, 84.4% from group

B and 84.9% from group C) gave an affirmative response to the first question:
“Are you aware of the essence and structure of health-preserving competence?” A
less number of the respondents (23.7% from group A, 15.6% from group B and
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15.1% from group C) indicated partial awareness. No negative responses were
recorded.

Responses to the second question: “Do you possess knowledge of modern
and traditional health-preserving technologies?” demonstrated that 55.2% of
respondents from group A, 62.2% from group B, and 58.5% from group C are
confident in their knowledge, while 31.6% from group A, 31.1% from group B,
and 32.1% from group C expressed insufficient confidence. It is a positive fact
that only 13.2% from group A, 6.7% from group B and 9.4% from group C
admitted that they do not have information about health-preserving technologies.

Analysis of the responses to the third question: “Do you know anything
about health-preserving life skills?” proved that 68.4% of respondents from
group A, 57.8% from group B, and 71.7% from group C are aware of health-
preserving life skills. 26.3% of respondents from group A, 33.8% from group B,
and 71.7% from group C consider themselves insufficiently informed. It is
encouraging that only a minimal percentage (namely: 5.3% of respondents in
group A, 8.9% in group B, and 5.7% in group C) have no idea about health-
preserving life skills.

Thus, we can make the following generalizations regarding to the
formation of the cognitive component: all respondents (both students and
teachers of PEI) are, to one degree or another, familiar with modern and
traditional health-preserving technologies and are aware of what life skills
contribute to the human health preservation. Absolutely everyone understands
the essence of health-preserving competence, and therefore, no problematic
aspects in the formation of health-preserving competence have been identified.

We consider it important for research to determine the influence of
motivation on the formation of health-preserving competence. Responses to the
fourth question: “Do you consider your own health one of the priority life
values?” presented the unanimity of the respondents’ opinions. All the
participants — 100% — perceive health as a value.

The dynamics of responses to the fifth question: “Who motivates you to
preserve and improve your own health?”” seemed interesting with the following
variants of responses: 1. I myself. 2. The example of other people. 3. Doctors.
Thus, for 73.7% of students of dual mode of study (group A), the motivator is
the example of other (significant for them) people, and only 26.3% of them are
guided by their own desire to be healthy. 60% of part-time students (group B)
also rely on the example of other people. However, the share of respondents
increased — 33.3%, who are motivated to self-maintain health, and 6.7% follow
the doctor’s advice. At the same time, among PEI teachers (group C), the largest
percentage of people (45.3%) who motivate themselves for health-preserving
activities were found. For 37.8% of respondents, the example of others is
important, and for 16.9% — recommendations of doctors.
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While formulating the sixth question: “Are you confident in your own
readiness to perform health-preserving activities throughout your life?”, we aimed
to find out how conscious the respondents are about their own health and the
health of other people. However, the absolute majority of participants — 81.5%
from group A, 71.1% from group B and 77.4% from group C — chose the
response option: “It’s hard to say”. An affirmative response was found in 13.2%
of students from group A, 17.8% from group B, and 16.9% of teachers from
group C. There were also negative responses — 5.3% in group A, 11.1% in group
B, and 5.7% in group C.

The obtained responses focused us on such a problematic aspect as the
respondents’ lack of motivation for the health-preserving competence. Thus,
students of both dual and part-time mode of study are not aware of their own
responsibility for preserving and improving health. As it turned out, PEI
teachers become more responsible with the gaining of life and professional
experience. The majority of those interviewed have not developed a desire to
carry out health-preserving activities throughout their lives.

An important component of health care competence is the activity-centered
component. The manifestation of its formation was determined by analyzing the
responses to questions 7-9. Responses to the seventh question: “Do you self-
educate to improve the level of health-preserving competence?”” pointed out that
the majority of respondents (50% in group A, 42.2% in group B and 49.1% in
group C) only have in plans health-preserving self-education. Among the
responses: “Yes” and “No” there was a slight difference between students and
PEI teachers. In groups A and B, 21.1% and 24.5% of students chose “Yes”,
respectively, and “No” — 28.9% and 33.3%. At the same time, the situation is the
controversial among PEI teachers: “Yes” — 28.3%, and “No” — 22.6%.

Responses to the eighth question: “Do you use specific health-preserving
technologies to improve your own health?” demonstrated that, unfortunately,
only a small number of respondents — 18.4% of students from group A, 20%
from group B and 16.9% of teachers from group C — actually apply health-
preserving technologies. The majority of respondents do not implement health-
preserving technologies in practice (47.4% of students from group A, 46.7%
from group B and 34.0% of PEI teachers from group C) or only plan to do that
(34.2% of students from group A, 33.3% from group B and 49.1% of PEI
teachers from group C).

Responses to the ninth question: “Do you carry out a systematic analysis
and self-assessment of your own health-preserving activities?”” made it possible
to determine that only 10.5% of respondents from group A, 8.9% from group B
and 11.3% from group C are really conscious, who really analyze their own
health-preserving activities. 23.7% from group A, 17.8% from group B and
15.1% from group C are going to do this. The maximum number of respondents

117



SOCIETY. INTEGRATION. EDUCATION
Proceedings of the International Scientific Conference. Volume II, May 26™, 2023. 110-120

(65.8% from group A, 73.3% from group B and 73.6% from group C) do not carry
out systematic analysis and self-assessment their own health care activities.

Thus, the conducted research proved that the respondents are aware of the
main categories of health and the factors of its preservation. However, the
majority are not sufficiently motivated for independent health-preserving
activities throughout life and do not implement their knowledge about health-
preserving technologies in practice to strengthen their own health. This position
1s identical to the scientific results of V. Lamanauskas, D. Malinauskiené, &
D. Augien¢ (2021). Therefore, a powerful range of problems related to the
formation of health-preserving competence of PEI teachers is concentrated
precisely in the inactivated ability of students and practitioners to implement the
existing knowledge on preserving and strengthening health in everyday
activities.

Conclusions and discussion

The study of the issue of health-preserving competence development in PEI
teachers revealed its multifaceted nature, in particular, its global importance in
the world dimension, its role in personal growth, and its importance in
professional training.

“Health-preserving competence” was interpreted as a phenomenon
consisting in the presence of a system of knowledge about health and the factors
of its preservation (cognitive component); conscious desire and motivation to
lead a healthy lifestyle (emotional and motivational component); formation of
health-preserving behavior skills in society (activity-centered component).

The analysis of the real state of the problem of the health-preserving
competence formation in PEI teachers on the basis of a survey conducted among
students of Ukrainian universities (majoring in Preschool Education and
students of advanced training courses for preschool education specialists)
demonstrated positive results regarding to the possession of theoretical
knowledge of health among respondents and means of its preservation.
However, for the formation of health-preserving competence in PEI teachers, the
emotional and motivational and activity-centered components are to be
strengthened.

However, the following issues remain debatable: »How to organize
comprehensiveness in the formation of health-preserving competence,
improving the process of lifelong education in the Competences for LifeLong
Learning system, which is consistent with the scientific positions of
K. Mikkonen et al. (2022), V. Llorent-Bedmar & V. Cobano-Delgado (2019),
H. Sivkovych et al. (2020). »How to encourage students and teachers to
consciously carry out health-preserving activities throughout life.
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Prospects for further scientific work will consist in the implementation in
the system of higher education and advanced training courses for preschool
education specialists of the elective educational course “Formation of health-
preserving competence in the subjects of the educational process” and
determining the effectiveness of its implementation.
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Abstract. Preschool years are a significant period of a child's life, characterized by a unique
social, artistic, cognitive, emotional expression of the child. In the preschool age, children go
through a rather difficult period of development, which largely determines the success of their
subsequent education at school. At this stage of development, children should feel the need to
read and write and thus get to know the world (understand people's relationships, feelings,
actions, intentions, etc.); should start reading and writing and feel the joy of reading and
writing while successfully interacting with the surrounding world. Having mastered literacy
skills, a child can express what he/she feels, hears, and sees. The received data were analyzed
while using thematic content analysis. During the observation, it has cleared out that it is quite
difficult for children to express their emotions. Practical tasks, such as acting situations,
drawing emotions, activities with sand, discussions with parents and researchers when children
try to express emotions, practically teach different ways to overcome everyday changes and
difficulties and thus acquire social-emotional skills. An attractively equipped book reading
area, interestingly used print encourages easier recognition of words and application of
reading skills. The application of integrated literacy methods in the implementation of a
preschool program is a suitable context for strengthening social emotional skills, which are
crucial for recognizing and managing one's emotions, being empathetic, creating and
maintaining positive relationships, setting and pursuing positive goals, and making responsible
decisions. Literacy techniques such as printed environment, reading books, marking emotions,
interactive writing and drawing, social stories, acting situations, and discussions are effective
tools and ways to achieve these goals.

Keywords: education, integrated literacy, methods, preschool group, social emotional abilities.

Introduction

The Organization for Economic Cooperation and Development (OECD,
2019), assessing the needs of a rapidly changing world and summarizing
international research on adolescent literacy, states that it is necessary for students
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to develop a wide range of skills, including strong cognitive, social-emotional
skills. The European Commission (2018) has identified eight key competences
that a person needs throughout life. Two of them are 'literacy' and 'personal, social
and emotional learning'. Thus, it can be said that children's literacy development
and social-emotional education are among the priority areas of education. This
research paper presents the analysis of scientific sources, revealing the
possibilities of using integrated literacy methods in the development of social-
emotional skills.

The problem of the research. As the development of children's literacy and
social emotional abilities is one of the priority areas of education, mastering
literacy skills opens vide communication possibilities for a child. He/she can
express what he/she feels, hears, and sees. Still, as the majority of scientific
literature sources state (Jones & Bouffard, 2012; Weissberg, Durlak,
Domitrovich, & Gullotta, 2016; Caudle & Grist, 2016; CASEL, 2015; 2019), it
remains a difficulty for a significant number of children to identify their emotions
and to express them fluently in the process of verbal communication. The way out
of the situation might be the application of integrated literacy methods giving
educators more opportunities to strengthen children's social and emotional
abilities, which would lead to children’s higher self-esteem, more effective
realization of their potential, better interpersonal relationships.

The object of the research - the development of social - emotional skills.

The aim of the research - to highlight the assumptions for the formation of
social emotional skills by applying integrated literacy methods in a preschool
group. Research question - what kind of actions can be applied to integrate literacy
methods into the development of social - emotional skills?

Research methods: the research data were collected while conducting the
observation of the activities of pre-school children and organizing the focus group
discussion with the prie-school teachers.

Literature review

Analyzing the scientific literature, it was noticed that the authors (Weissberg
et al. 2016; Durlak et al., 2011; Jones & Bouffard, 2012; CASEL, 2015, 2019)
classify social-emotional skills according to their areas of expression. The
CASEL (2015) organization divides social-emotional skills into cognitive
(cognitive), emotional (relational) and positive behavioral expression areas and
distinguishes five related groups of social-emotional skills (Fig.1).
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Figurel Five main groups of social-emotional skills
(Modified according CASEL, 2015)

As indicated by the classification provided by CASEL (2015), the socio-
emotional skills of each domain consist of certain skills that are highly related.
Similarly, social-emotional skills are named in the works of other authors. Jones
& Bouffard (2012) group socio-emotional skills into the expression areas of
emotional, cognitive (cognitive) and relational (social) skills. According to the
authors, the field of emotional skills includes evaluating, perceiving and
analyzing, expressing and regulating emotions. The domain of cognitive skills
includes the ability to focus attention and suppress impulses. The domain of
interpersonal skills (social skills) includes communication skills, prosocial
behavior (cooperation, helping others, being able to give a compliment) and
interpersonal skills. So, it could be said that social-emotional education is a
process that develops such skills as understanding and managing one's emotions,
setting and achieving positive goals, caring for others, creating and maintaining
positive relationships with others, appropriate regulation of interpersonal
relationships and responsible decision-making.

Social-emotional education helps children to acquire skills that are necessary
for successful adaptation and activity in society. During social-emotional
education the teachers, the child's family, and the local community are encouraged
to work together in cooperation to help children learn to create, maintain good
interpersonal relationships, manage emotions, solve problems, develop self-
control, and behave ethically. Social-emotional education is defined as an
educational process that helps to develop self-relationship and relationship-to-
other abilities, strengthens social, emotional and academic skills. Thus, social-
emotional education should remain a priority for teachers even with higher
academic standards and rigorous learning expectations (Caudle & Grist, 2016).

Success at school is not only determined by a child's knowledge or early
reading and writing skills, but also by emotional and social skills than enable the
development of self-confidence, interest in the environment, knowing what
behavior is expected and how to control oneself when there is a temptation to
misbehave, to be able to follow instructions, to approach teachers for a help, to
express needs and get along with other children.
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Early life experiences provide the foundation for well-being, health and
learning. In early childhood, healthy cognitive development coupled with healthy
development of social and emotional skills creates a strong foundation for future
academic achievement, success, and social-emotional well-being.

Consistent social-emotional education involves focusing on children's
social-emotional development, particularly on self-regulation. Social emotional
education also focuses on teaching children vocabulary, labeling and recognizing
emotions (Caudle & Gist, 2016). Social and emotional education includes an
environment where children can develop social and emotional skills, highlighting
self-regulation, which is strongly related to the readiness for school.

Denham, Bassett, Zinsser, & Wyatt (2014) examined the relationship
between social-emotional learning, its application in a group, and academic
performance. Specifically, these researchers examined self-regulation, emotion
cognition, problem solving, and social-emotional behaviors and a possibility to
predict children's academic readiness and adjustment in kindergarten. Social-
emotional skills were linked to academic readiness and specifically to early
literacy skills.

Although integrated literacy methods have been proved to be effective in
teaching young children to read and write, the idea about how these methods work
in the preschool group needs to be explored in a more detailed way. Educators
need to support and practice purposeful literacy development while ensuring that
the development of social-emotional skills in group activities remains a central
part of practice. Integrated literacy activities in pre-school education groups
should be organized taking into account a rich print environment, book reading,
dialogical reading, interactive writing and drawing (Vukelich, Christie, & Enz
2012).

While summing up, it could be stated that literacy occupies a very important
place in the education of children. It is one of the priority areas of education. The
preschool age of a child is a very significant time that has a great impact on the
child's literacy development. By constantly interacting with the social world, the
child acquires the necessary abilities that become necessary in all areas of his/her
life. After mastering the skills of writing and reading, the child can more easily
express what he/she feels, hears and sees. In order to make the process of
developing literacy of a more better quality, it is important for the teacher to
provide an environment that encourages the child's curiosity, activity and desire
to act.

Methodology
In order to find out what methods of strengthening social-emotional abilities

are used while integrating literacy methods in the preschool group, the logic of
qualitative research was chosen. The empirical study was carried out in two
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stages. In the first stage, the observation of planned activities was carried out
while working with children, in the second stage there was organized a focus
group discussion in cooperation with pedagogues.

Observation stages and progress. Observation was carried out in 2021, in
October - November while working with children of the pre-school group in one
of the pre-school institutions of Kaunas city after obtaining the agreement of their
parents. Planned and continuous activities were observed for six weeks. Each
week, during group observation, the number of children was different due to
attendance at the institution: 14 children participated in the first week, 17 children
- in the second week, 17 - in the third week, 16 - in the fourth week, 15 - in the
fifth week, and 14 - in the sixth week. The participants of the first observation
stage were a group of 17 children, including 12 girls and 7 boys. Children's age
was from 5 to 6 years. Most children already know how to pronounce all the
sounds of the language, speak clearly and understandably in compound sentences.
Pupils are able to briefly narrate a simple everyday event, know the main colors,
can count according to their age, know and write letters, some of them can read.
Children of this age have more sustained attention, they can concentrate for a
certain period of time while doing a task. They also hear and take into account the
instructions of an adult. As is typical at this age, children are curious, creative,
interested in what works and how it works, and like to try everything. Most of the
time, an adult only needs to encourage, help the pupils and participate in activities
together with the child. In this way, the child learns to trust himself /herself.

The following steps were planned for conducting the observation:

1) goal setting; 2) data recording method; 3) choice of monitoring method;
4) data description; 5) analysis of findings.

The monitoring steps included the following activities:

1 step - the printed environment is prepared in the group.

Children need to understand the presentation of printed text before they can
read on their own. For example, they understand that printed text is different from
illustrations, text is printed from left to right, words are made up of letters of the
alphabet. These skills start to develop as children learn to use books, look at
pictures, recognize book covers, pay attention to words, and begin to write and
read.

11 step - optional social stories (6 stories).

Social stories are short descriptive stories that provide information about
various social expectations. With the help of social stories, children are helped
through situations to understand how to solve problems, cope with difficulties and
conflicts that arise in and outside the group. For a group of children, stories are
selected that match their age and specific needs. Through social stories, children
are shown how to deal with everyday difficulties and react appropriately in
various situations.

111 step — preparation of practical tasks.
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By performing practical tasks, children analyze, retell, act out situations in
which they try to say what they have in mind. In this way the children develop the
ability to express opinions and show how to express feelings in a difficult
situation. Children learn practical ways to cope with everyday changes and
difficulties, thus gaining social-emotional skills.

1V step — discussion with the parents and the reflection with the resercher.

Not only children, but also most adults do not find it easy to talk about their
feelings. There is quite a number of children who have trouble understanding the
"felt" emotions. By carefully listening and observing their children, parents can
spot those moments when the children fail to express their feelings, either directly
through words or indirectly through body language. Parents and educators, by
talking with children about their various experiences, demonstrate the children
that their feelings are accepted and understood. This strengthens the child's sense
of inner ME and helps him/her to learn to recognize and name personal feelings.
In the second stage of the empirical research, the focus group discussion method
was chosen. The method is characterized by a small number of group participants
(usually 6 -12 people). They are selected for the study while relying on a common
characteristic: all participants should be involved in a pedagogical work in a
preschool institution with children of preschool age. The participants of the
second stage are pre-school education pedagogues. 4 informants have up to 10
years of pedagogical work experience, 2 informants have more than 20 years of
experience in the preschool group. The quality of the data in this method is based
on the dynamism of the group: such quality data could not be obtained if the group
was not dynamic and did not interact. The group was led by the researcher, who
asked open-ended questions and encouraged discussion among group members.
Themes for discussion were identified by creating 5 open-ended questions based
on the results obtained during the observation and the analysis of the theory.
Thematic analysis was chosen for the analysis of the conducted research (Clarke,
Braun, & Hayfield, 2015). This is a systematic way of working with qualitative
data, which helps to identify typical patterns and formulate topics related to the
research problem when coding data (Zydziunaite & Sabaliauskas, 2017). During
the conducting of the research, informal observation of children's activities and a
focus group discussion with pedagogues were organized. A structured monitoring
protocol was created during the observation. The study was based on the general
principles of research ethics: voluntariness, provision of information, assurance
of security, confidentiality and anonymity.

Research results
The preschool educational institution, where the study took place, cooperates

with social partners, the Public institution "For the benefit of the child" and
participates in the "Friends of Zipy" program. The program helps teachers to
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improve the social, socio-educational competences of motivating and supporting
the child, which the teachers needed at work. During the research, 6 stories from
the "Friends of Zipy" program were used. They demonstrate how it is easier to
overcome everyday difficulties and react appropriately in various situations.
Social stories: 1) "Full of feelings". The goal is to develop children's ability to
recognize sadness and find ways to respond appropriately to it. 2) "What do I like
most?". The goal is to develop children's ability to distinguish between successful
and unsuccessful ways to express their feelings. 3) "Are you my friend?". The
goal is to develop children's ability to save their friends. 4) "We do not allow
ourselves to be abused." The goal is to develop children's ability to recognize the
qualities of a good way out. 5) "Goodbye". The goal of the story is to help children
understand that change and loss are part of our everyday life experience. 6)
"Ourselves". The goal is to develop children's ability to use various methods to
overcome difficulties. These stories teach children how to manage everyday
emotional difficulties: rejection, loneliness, bullying, difficult changes. They help
to understand and encourage talking about one's feelings, looking for ways to deal
with those feelings; teach children empathy, to find friends, to ask for and accept
support, to help others. Analyzing the obtained data, 4 main themes emerged -
expressions of feelings and emotions, experiencing difficult and negative feelings,
learning to recognize various feelings and stay with them, efforts to create positive
relationships (Fig. 2).

eme 2: Experiencing
difficult and negative

I Theme 1: Expressions of I
feelings

feelings and emotions recognize different feelings

and stay with them

eme 3: Learning to
form positive relations

Theme4 tema: Efforts to I

Recognizing feelings and
naming them

Confusion in naming the
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Learning to ask for help

Preserving positive
relationships

The (un)suppression of
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Contradiction of one's own
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Looking for a proper way
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Fear of not being
understood

looking for something
positive in difficult stories

Maintaining a sense of

security

EXxpression of emotions
and retelling of
experiences

Perception of loneliness
and rejection

Adapting to circumstances

Demonstrating the ability
to help others

Associating emotions with
illustrations

Coping with change and
loss

Learning to cope with
difficulties

An environment that
encourages the child to act

Discussing difficult
feelings with parents

Figure 2 A thematic map of the representation of feelings and emotions from a child's
perspective (made by authors)

It could be argued that, in order to strengthen social-emotional abilities, the
activities are systematically organized, while integrating literacy methods into
them. Topics are chosen purposefully, social stories are chosen according to the
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topics, practical tasks - acting situations - are applied, children's discussions with
parents and reflection with the teacher are organized. One topic is focused on
throughout the week so that children have enough time to absorb the information.
Six themes - six stories that are similar to each other, but all of them have different
shades. A lot of attention is paid to understanding emotions, expressing them,
preserving positive relationships, how to resolve conflicts, overcome difficulties,
and survive changes. After listening and discussing the story, practical activities
- role-playing situations are applied. During them the children talk about feelings,
learn to express emotions and apply their experiences. It has been observed that,
when integrated literacy methods are applied, children more easily delve into
situations, experience them, try to understand the causes of emotions and name
them, find solutions to make things different. Children find it difficult to recognize
certain emotions, so they help each other understand, share their experiences and
learn from each other. Next, the focus is on working together, cooperation with
parents. Tasks for parents are formulated so that parents can discuss the topic with
their children at home, and the children can reflect on it with the teacher. This is
a very effective method for developing children's social-emotional skills. When
children discuss their feelings with their parents, they once again convey them to
the teacher. It was noticed that then it is much easier for the child to find words to
express his/her feelings and to describe situations more smoothly.

Children avoid talking about difficult emotions and do not rush to open up,
but the empathy shown by an adult is the key to a child's heart. It is often enough
to show attention to the child, hug him/her, be near him/her, talk to him/her, read
his/her favorite book together, but it is important not to leave the child with
difficult feelings and finish the activity. Children's moods should be taken into
account, activities should be diversified to distract negative feelings. Rules
created together with children help children to follow agreements. Illustrations
with emotions allow children to connect their emotions with visualizations and
understand that it is natural to feel the particular way. Tea breaks will always
create a cozy atmosphere, as the teacher's goal is to create an environment in the
group where all children can express themselves, feel emotionally safe and
valued.

Analyzing the research data obtained in the second stage, 3 main themes
emerged: 1) features of social and emotional abilities; 2) applied methods for
developing social-emotional skills and 3) educational environment favorable to
social-emotional abilities. These topics are highly interrelated. When discussing
integrated literacy methods, it is important to clarify what needs to be considered
in the development of preschool children's social-emotional skills. The experience
of educators in creating educational environments that promote the growth of
children's social-emotional abilities is also relevant.

The pedagogues who participated in the focus group emphasize that when
developing children's social-emotional skills, it is important to take into account
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children's individuality. The participants also say that each child is able to receive
information differently and interpret it in a personal way. Participants of the
discussion think, that it is very important what experience the child brings to
kindergarten from the family. As stated in the discussion, it is important how the
child communicates with his/her relatives at home, how the family reacts to the
child's emotions, what is the general emotional background in the family.
Participants emphasize that it is important for the family to cooperate with the
institution in order to achieve the best results. The teachers who participated in
the discussion say that they often use similar methods when developing children's
social-emotional skills, but most of them distinguish between reading fairy tales
and activities that encourage discussions, because the educators believe that this
is the most appropriate way to answer all the questions in a language that children
can understand.

Focus group participants, discussing the creation of an educational
environment, emphasize several aspects: provision of tools, usage of spaces,
creation of a safe and cozy environment. Participants pay attention to creative
role-play spaces, where children learn to communicate with each other, express
their feelings, moods, and thoughts and thus get to know the world around them.
The teachers who participated in the discussion emphasize and name such an
environment as an important aspect, which must ensure the emotional safety of
children. During the discussion with the teachers it became clear that most of
them, when developing social-emotional skills, usually take into account the
needs of children and the general context of the group. It is very important to help
children recognize their emotions and express them in appropriate and acceptable
ways. Then teachers must think and apply such methods that help children to
reveal themselves. When creating the environment, teachers often use their
creativity, for example, they prepare an "emotion wall" in the group, where any
child can evaluate his/her emotions according to the heroes of the videos; the
"emotional train", where everyone in their car shows what emotion they have
come with today; cushions brought from home with the child's letter will always
give the child a sense of security.

Conclusions and discussion

During the research, it was observed that with the help of social stories,
children better understand emotions and perceive social interactions. Social
stories show how it is easier to cope with everyday difficulties and to react
appropriately in various situations. According to Caudle and Girst (2016), before
children can deal with complex, unexpected problems and conflicts, it is important
to understand their own emotions as well as those of others. The conducted
observation confirms that when communicating, children gain knowledge from
each other, share experiences, and are able to find out the essence of the
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difficulties encountered and possible solutions. Knowledge and understanding of
the surrounding and personal emotions, their management and control, empathy
promotes effective interpersonal communication and positively affects individual
decisions. During the observation, it became clear that it is quite difficult for
children to express their emotions. Practical tasks, such as role-playing situations,
recognizing emotions, expressing them in a drawing, discussions with parents and
the researcher, where children try to express emotions, practically teach various
ways to overcome everyday changes and difficulties and in such a way to acquire
social-emotional skills.

During the research it was observed that applying integrated literacy methods
is meaningful and useful, if the conditions are created and a full-fledged
environment is created. An attractively equipped book reading area, abundantly
used print encourages easier recognition of words and application of reading
skills. Vukelich et al. (2012) emphasize that it is very important for pre-school
educators to use the press purposefully in the group highlighting functional and
environmental aspects. Children feel more fun in an aesthetically attractive group
room, playful colors and bright names help create a cozy atmosphere. Properly
arranged furniture provides knowledge about the use of space and develops safety
skills. A properly and attractively equipped group environment encourages more
diverse games. The formation of social skills teaches to be independent and
overcome difficulties.

The study revealed that reading fairy tales and activities that promote
analysis of situations and discussions of experiences are among the methods
which are most often used by educators to strengthen children's social-emotional
skills. It is emphasized that this is the way to answer all the questions that arise in
a language that children can understand. Teachers usually use various images as
tools in their activities, in which children can recognize their emotions and
understand them. Creative role-play spaces, where children learn to communicate,
express their feelings, moods, and thoughts, and thus get to know the world
around them are also of great importance.
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Abstract. When discussing the assistant's emancipated participation in the educational process,
it is important not to forget the pre-school teacher who often becomes a formal or informal
mentor to the teaching assistant. It is the role of the mentor, his/her influence, that is one of the
most important factors in the process of emancipation of the teaching assistant.
Interrelationships based on support, respect, tolerance, sharing of experience and
responsibility, constant help to each other, and support turn mentoring into a high-quality
process that ensures emancipation. It is important that the mentor clearly defines what he/she
expects from the assistant and is willing to help him/her to develop. Otherwise, it will not make
sense to talk about the emancipation of the teaching assistant's professional activity. Relying
on the qualitative research findings it is possible to state that a teacher assistant is supposed to
provide a qualified support to an educator and a pupil in ordinary and inlusive educational
process. It requires from teacher assistant vide range of competences,enabling him/her to
demonstrate rationality, clear value system, professionalism, i.e. to be an emancipated
personality. The process of emancipation takes place when there is the harmony among the set
of emancipatory legal, philosophical, social, and educational aspects and the personal reality
perception, activity and will. In order to develop the emancipation of a teacher assistant's, the
competence of the mentor plays the key role, especialy his/her abilities to encourege and
empower the mentee s independent, still community - directed solutions. Thus, the reversity of
the mentoring process comes to the focus of the attention. The proof of the teacher assistant's
emancipation success is considered to be the process of reverse mentoring. The qualitative
content analysis of the interviews of the teaching assistants working in pre-school education
institutions revealed that the emancipation of teaching assistants is observed in the answers of
all informants, but the emancipation of their activities in the mentoring process is only partially
ensured.

Keywords: emancipation, mentoring, prie-school education, prie-school education teacher
assistant.
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Introduction

For quite a long time, classes in various educational institutions have been
conducted not only by a teacher, but also by a teacher's assistant. In America,
these specialists have been known since the 1960s. Having in mind the fact that
teachers work with students with different abilities and knowledge, the assistant
performs particularly important functions: help the students with learning
difficulties and support those who quickly cope with the given tasks, i.e.,
individualizes and differentiates the content of the training, if necessary, also
conducts inclusive education (Liasidou, 2012; Giangreco, 2013; Ryynanen,
Nivala, 2017). Thus, the role of the teacher's assistant in the current complex
educational process is particularly relevant, as it creates conditions for a higher
quality of the educational process. Full participation in creating a higher quality
educational process from the teacher's assistant requires reflection that inspires
self-development, making independent decisions that would influence education.
Thus, a teaching assistant should be rational, critical thinking, moral, social, and
communicative, i.e., emancipated personality (Lissovoy, 2010; Radford, 2012;
Ciu¢iulkiené & Bankauskiené, 2015; Setlhako, 2020).

The problem of the research: the performed documentory analysis and
research data demonstrate the lack of conditions for the emancipation of
professional activities of teacher assistants in pre - school education institutions.

The object of the research is the emancipation of the activity of a pre-school
teacher assistant.

The aim of the research: to reason the emancipation of the activity of a
preschool teaching assistant in the mentoring process.

Research methods: research data were collected using a semi-structured
interview. The analysis of the findings was performed using the qualitative
content analysis method. Scientific research findings reveal that in most cases,
mentors create favorable conditions for the emancipation of the professional
activity of teacher assistants: they consider the suggestions and opinions of the
assistants, scafold their improvement, share responsibility, and encourage the
reversibility of mentoring. Still, there is a lack of legal empowerment of assistants,
more frequent reflection on their work, cooperation among the participants of the
educational process. So, the emancipation process is gradually commencing, but
there are areas to be improved.

The research is based on humanistic and social constructivism theories. In
order to answer the research questions, a qualitative semi-structured interview and
a focus group discussion were used. Qualitative inductive thematic analysis was
used for data analysis.
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Literature review

In different countries teacher assistant is defined in different ways.
Giangreco (2013) points out that in the world, a person who helps a teacher is
called variously - assistant of a pedagogue, teacher's assistant, educational
assistant, paraprofessional, paraeducator, learning assistant. Also, these
specialists can be called teaching assistants, classroom assistants. The MUKIS
website (2014) indicates that the position of the student attendant is closely related
to this profession. In the literature and documents of Lithuanian authors, a person
who helps a teacher is usually defined as a teacher's assistant. Still, it connotes
help not only for the teacher, but also for a special child, class, parents, and the
community. The assistant can be considered as an intermediate link between the
subject teacher and the social pedagogue (Vilkeliene, 2004).

The teacher's assistant cooperates with the pre-school teacher, special
pedagogue, a speech therapist, and other specialists working with the child (group
of children), helping the children to use their potential more productively in the
educational process. Educators and specialists advise the teacher's assistant on the
specifics of providing special assistance in case of one or another disorder. The
assistant should also participate in the meetings of the Council of Teachers, the
Child Welfare Commission discussing plans, programs, methods, methods, and
intensity of assistance for individual work with a child (group of children).
Sharples, Webster & Blatchford (2015) present the recommendations for teaching
assistants' work in the context of everyday activities. The authors distinguish four
essential areas, which are presented in Figure 1.

. The teaéhérr,w\i}hile S —
The assistant should not TR

be used as an informal . 7
assistant, must give

educational resource to - .

him/her the opportunity
teac}; less advanced to develop, to cooperate
puptis with him/her.

The assistant must help
children develop
independent learning
skills and control their
own learning.

An assistant should
add value to what the
educator does, not
replace him/her.

Figure 1 Recommendations for the teaching assistant's work in the context of daily
activities (Compiled by Anglickiené & Ciuciulkiené. Reference: Sharples et al., 2015)

It is clear, that the teaching assistant occupies an important place in the
educational process and must be professional in many areas. Adequate
professional training is undoubtedly important to be able to do one's job properly.
Only a qualified, willing, and motivated assistant will be an advantage. Here it is
worth paying attention to the concept of volition. Willpower is a quality that
enables people to do amazing and complex work, to implement ideas, not to give
up, to achieve work and creative achievements. This is an expression of strong
will. Personality development is also related to the training of the will, and the
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will is a characteristic of a person, who manifests herself/himself in the purposeful
regulation of one's actions and activities, the pursuit of a set goal, making every
effort to overcome external and internal obstacles (Gennara, Peetz, &
Milyavskaya, 2023).

The "help" of an unqualified teacher's assistant, who is not willing to work
and improve, who lacks will, can become a distraction. To avoid disturbances, it
1s necessary to emphasize the importance of cooperation with pedagogues,
specialists, the institution's administration, and the parents of the children. One of
the most important directions of this cooperation is the connection between the
teacher assistant and the teacher working in the group. Pre-school teacher often
becomes a formal or informal mentor to the teaching assistant. The teacher is
constantly around. The assistant learns from him/her. Mentor’s duty is to create
all conditions for the assistant to learn, to take over the good practice. Here
attention becomes concentrated on the multiple competences of the teacher-
mentor who to some extent makes an impact on the professional development of
the teacher assistant.

Teaching and
_ Information and | ~Assessment, Management consulting
Personal Social communication expertise
*being active, *readiness to | *the mentor's *the mentor's *the ability to *ability to
strongwilled; help an ability to ability to self- help the promote
*the ability to assistant to proyide thq assess, reflect assis?ant assist.ant's
e adapt to reality| assistant with on his/her acquire learning
friendships; of work; Fhe necessary activities and practlcal‘ through .
e v *development information; encourage the ma}nagerlal collaboration;
emotional of social skills | *ability to use Z‘s/sallls&ggt;_self' skills; *application
support for the verbal and non- o *management of counseling
et verbal *the ability to of the strategies and
ommunication \ assess the development methods that
ethods ssistant's of the promote
competencies assistant's professional
and the quality / professional growth
of education and subject
| competences

Figure 2 General competences of a preschool teacher - mentor (Compiled by Anglickiené.
Reference: Monkeviciené & Autukeviciené, 2011)

While reviewing the content of a preschool teacher — mentor competences it
1s possible to observe several thematic aspects that characterize teacher — mentor
activities. Personal and social block highlight value-based mentoring aspects,
information and assessment blocks underline responsible communication,
including understanding of legal documents and institution rules. Management
and teaching/consulting blocks alongside with managerial skills imply the
philosophical constructivistic teaching aspects. This thesaurus of competences
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enables a benevolent teacher-mentor to take care of the well-being and
development of his/her assistant. By advising him/her, indicating opportunities
and ways to improve his/her competences, expand his/her horizons, the teacher-
mentor of the preschool institution will contribute not only to the quality of
education process but also to the emancipation of the teacher assistant.

Nowadays, there are quite a few definitions of emancipation. Alvesson and
Willmott (1992) give one of the older but still relevant definitions of
emencipation. They define emancipation as the process by which individuals or
groups free themselves from repressive social and ideological conditions,
especially those that impose socially unnecessary restrictions on human for the
expression and development of consciousness.

Today, emancipation expands its content, acquires new shades of
interpretation. The rapid development of sciences, interdisciplinary scientific
trends provide this concept with the new integral, sometimes even metaphorical
meanings (Ciudiulkiené & Bankauskiené, 2015). In the legal sense, emancipation
is the legal empowerment of a person in his/her professional field, which is
revealed in documents defining the specifics of professional activity, normative
legal acts. At the philosophical level, emancipation can be understood as rational
thinking, which, discovering and creating new knowledge, leads the personality
towards enlightened action based on cultured, liberative and moral argumentative
practice. Philosophically, emancipation is also closely related to the perception of
personal responsibility. In the educational sense, emancipation can be interpreted
as a process whose priority is personality change, based on the perception of
reality, will and activity. A person's positive attitude towards improvement in
his/her professional field, consideration of opportunities for improvement and
career advancement, allows us to assume that he/she is moving towards the
emancipation of his/her professional activities. At the social level, emancipation
can also be interpreted as the successful socialization of a person in the workplace
community. The opportunity to demonstrate one's professional abilities, the
transition from formal to informal relationships, and finally - the recognition of
others leads to the conclusion that a person experiences emancipation (Radford,
2012; Ciugiulkiené & Bankauskiené, 2015).

For the successful implementation of the emancipation process, it is
important that the conditions for the implementation of each of the four mentioned
aspects are ensured during it. The process of emancipation of a teaching assistant
begins when he/she gets acquainted with the documents defining his/her
activities. This process, under favorable conditions, continues at the philosophical
level, when a person considers his/her personality traits, values, interests, and
competences. Later, there is a need to improve in one's professional field, the will
to act emerges. Finally, there is full involvement in the social life of the institution,
a quest for recognition. A successful process of emancipation, liberation from
another person's dependence, prejudices, mistakes, or limitations leads to the
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transformation of the assistant into an emancipated one, i.e., a worker who is
aware of reality, has activity and will.

Furthermore, it is worth to note that a teacher's assistant is a person who
helps a teacher, working with the students who have certain educational
difficulties. It is irreplaceable help to implement the educational process in a high-
quality manner. Thanks to this specialist, the possibilities of each student's
involvement in education are improved, not excluding those with special
educational needs, but on the contrary - giving them the opportunity to become
active participants. However, working with a teacher's assistant can also lead to
certain problems: excessive attention to pupils with SEN, thus disturbing their
independence, loss of the teacher's needs to educate all children in the group,
taking into account their abilities and needs; lack of qualification of assistants,
etc. However, knowing and understanding these problems and their seriousness
makes it easy to prevent them from taking root.

During the analysis of documents and literature, it also became clear that a
teacher's assistant must have a wide range of competences, demonstrate various
abilities, which are also reflected in the abundance of functions performed by
him/her. The specifics of the assistant's work require that he/she be distinguished
not only by certain general abilities, but also by special knowledge, since these
specialists work in preschool education groups attended by children with milder
or more severe disabilities.

The emancipation of the teaching assistant can be analyzed in four essential
aspects: legal (legal empowerment), philosophical (self-evaluation), educational
(personal development) and social (professional socialization). The emancipation
of the teaching assistant is manifested in the process of reverse mentoring, when
not only the mentor, but also the person under his/her patronage can transfer the
accumulated experience and knowledge.

Methodology

A qualitative research data were collected while conducting expert semi-
structured interview. The interview questions were formulated while relying on
the theoretical aspects revealed in the theoretical part from the concepts of
emancipation and mentoring by distinguishing criteria and indicators. Questions
posed to teaching assistants were created according the results of theoretical
analysis. They can be grouped into five main themes (see Tablel).
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Table | Thematic content of the questionnaire (made by authors)

No. | Title of the theme

1. | Emancipation as a legal empowerment of the teaching assistant.

2. | Philosophical aspects of the emancipation of the teaching assistant's activities:
formation of value orientation
Social aspects of the emancipation of the teaching assistant's activities
Educational aspects of the emancipation of the teacher's assistant's activities;
5. | The mentor's competencies that emancipate the activities of the teacher's assistant and
enable reverse mentoring.

[98)

b

The interview questionnaire consists of 14 questions. 15 teacher assistants
were involved in the interview. Main criteria of the sampling were the work
experience of 2 years. All participants were females. The purpose and course of
the study, issues of ensuring confidentiality were discussed, and the agreement of
the discussion participants to record the conversation with a voice recorder was
obtained. The duration of the discussion was 1 hour 45 minutes. The audio
recording of the discussion was transcribed into a computer file in Microsoft
Word format. The research instrument used for the interview study is a semi-
structured interview. For its implementation, 14 main questions were prepared
based on the inductive method (see Table 2).

Table 2 Research questionaire content (made by authors)

Theme

Semi-structured interview
questions

Links to the research problem

Emancipation as
legal
empowerment of

How does a mentor help you
understand the documents
governing your activities?

teaching assistant.

What are the competence
requirements of your profession?

What is the mentor's role in your
decision-making?

This group of questions aims to
reveal whether the teaching
assistant is legally empowered in
the institution where he/she works.
What is the role of the mentor in
the context of the emancipation of
the legal assistant teacher?

Philosophical
aspects of the
emancipation of
the teaching
assistant's
activities:
formation of
value system.

Reflection of your activity. How
do you do reflection
independently and together with a
mentor?

Your responsibilities: how
responsible does the mentor make
you feel?

Do you discuss values that are
important to you?

What is your attitude towards
sharing your experience with a
mentor?

Sios klausimy grupés klausimais
siekiama atskleisti mokytojo
padéjéjo emancipacija
filosofiniame kontekste, ir kokia
yra mentoriaus jtaka jo vertybiniy
orientacijy formavimuisi.
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Social aspects of
the emancipation

In what ways do you get involved
in group/community life? What is

The questions of this group aim to
reveal the emancipation of the

aspects of the
emancipation of
the teacher's
assistant.

do you improve your
competences? The attitudes of the
mentor and the administration
regarding your development.

How much effort does it take for
you to follow the instructions
given by the mentor?

of the teaching the mentor's help? teaching assistant in the social
assistant's Describe your cooperation with context and what the influence of
activities. the group educator - mentor. the mentor on the process of his/her
socialization at work is.

Describe your cooperation with

the specialists working in the

institution. What is the mentor's

influence in the communication

between you and the specialists?
Educational In what ways, how often and why | These questions aim to reveal the

aspirations of the teacher's assistant
in professional development, what
motivates him/her to improve and
whether the conditions for this
improvement are created in the
institution.

The mentor's
competences that
emancipate the
activities of the

What support do you feel from a
mentor when you face difficulties
at work? Comment.

teacher's assistant.

What competences of a mentor do
you value the most? What negative
qualities do you see?

These questions aim to reveal the
importance of the mentor's
competencies in order to achieve
the emancipation of the
professional activities of the
teaching assistant.

During the interview, the research participants were left free to initiate new
topics or develop those that seemed important to them thus leaving enough space
for their evaluations. Qualitative content analysis was carried out according to the
steps recommended by Mayring (2014).

Research results

The deductive content analysis was conducted while centering around five

major themes: Emancipation as understanding major legal documents and work
rules; Formation of the value system; Mentor and mentee communication — moral
argumentative conversation practice; Education — an emancipation vector of
mentee’s development; Reverse mentoring — the evidence of teacher assistant’s
emancipation. Main themes contain 11 categories and 30 subcategories (See Table
3). While summing up the findings of qualitative content analysis, it can be said
that legal, philosophical, social, educational aspects of emancipation of teacher
assistants can be seen in the answers of all informants. However, to be able to say
that the interviewed assistants are emancipated in their professional activities,
there is still a lack of the desire to improve the established order.
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The most attention should be paid to the lack of legal empowerment of
assistants (Table3, Theme 1, category 1, subcategory 1.4): most of the informants
lack knowledge about the documents regulating their activities, about their
responsibilities. The knowledge about it is quite abstract. There is also a lack of a
bigger mentor and the intervention of the administration. It is they, especially the
newly arrived specialist, who should provide all the necessary information on this
matter. Knowing that legal empowerment is the first step towards emancipation,
we should pay more attention to it.

During the analysis of the answers to the philosophical emancipation part,
represented by value centered activities (Table 3, Theme 2, Category 4) it became
clear that there is a great lack of self-reflection of the teaching assistants. It
happens that activity reflection does not take place together with the mentor. This
is an area that needs to be paid attention to. Reflecting on one's own activities and
reviewing the aspects that need to be improved helps not only to improve oneself
but also to improve the curriculum. A similar situation emerges with
responsibilities that are not entirely clear to the assistants. One should have
familiarized oneself with them at the stage of legal empowerment.

However, positive aspects can also be observed - these are rather significant
manifestations of the reversibility of mentoring, which are revealed when the
mentor and the assistant willingly share and exchange available knowledge,
information, and other resources. This shows that the process of emancipation in
the professional activities of teacher assistants is taking place, but there are still
areas for improvement (Table 3, Theme 5).

Table 3 Manifestation of themes, categories, and subcategories of “Emanicipation of
rofessional activities of a teacher assistant in the process of Mentoring” (made by authors)

Main themes Categories Subcategories

Emancipation as | 1. Studying 1.1 Knowledge of the content of documents.

understanding professional activity | 1.2 Lack of familiarity with documents.

major legal documents. 1.3 Mentor's help in getting to know the

documents and documents.

work rules. 1.4 Lack of mentor's help in getting to know the
documents.

2. Professional 2.1 Special knowledge.

requirements fora 2.2 Personal characteristics.
teacher's assistant.

Formation of 3. The mentor's 3.1. A teaching assistant's approach to sharing his
the value system | influence on the experience with a mentor.
assistant's decisions. | 3.2. Implementation of a values-based mentoring
model.

4. Reflection of the | 4.1. Value guidelines for reflection.
teaching assistant's 4.2. Ability to analyze successes and failures.
activities.
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of the institution.

Mentor and 5. Mentor and 5.1. Decision-making through communication
mentee mentee reasoning and cooperation.

communication | activities 5.2. Final decisions are made by the mentor.
— moral 6. Involvement of the | 6.1. Experiences of involvement in
argumentative teaching assistant in | group/community.

conversation the life of the group | 6.2. Ways of engaging in group life.

practice and the community 6.3 Ways to engage in community life.

6.4. Mentor support in getting involved in
group/community life.

Education — an

7. Responsibilities of

7.1. Knowledge of one's responsibilities.

mentoring — the
evidence of

between teacher
assistant and mentor.

emancipation the teaching 7.2. Experience comes with responsibility.
vector of assistant. 7.3. The mentor's approach to the assistant's
mentee’s responsibility.
development 7.4. Sharing of responsibility.

8. The teacher's 8.1. Ways of improving competences.

assistant's motivation | 8.2. Frequency of competence development

to improve his/her through qualification courses.

competences. 8.3 Mentor, administration support and creation

of conditions for improving competences.

Reverse 9. Cooperation 9.1. Ways of self-reflection of activity.

9.2. Self-reflection of the activity is not carried
out.

will.

teacher 9.3. Discussion of the activity with the mentor.
assistant’s 10. Expression of the | 10.1. Willingness to try.
emancipation. teacher assistant's 10.2. Quality of work.

11. The willingness

11.1 The mentor's openness to learning from

of the teaching his/her protégeé.
assistant to share the | 11.2. Protégé's readiness to share his/her
experience. achievements and give qualified recommendation

to the colleagues and mentor.

In the field of social emancipation, it became clear that all respondents feel
fully involved in the life of the group in which they work, as well as in the
community of the entire institution. Although the mentor's help in forming
relationships with the team was almost not evident, the conditions were created
for the assistants to get involved in social life on their own, gradually,
independently.

During the analysis of the educational aspects of emancipation, it became
clear that teacher assistants spend a lot of time on personal development: they
attend seminars, read literature, etc. There are also manifestations of a mentor's
help: he/she recommends the neccesary sources, provides information, offers
seminars, encourages personal improvement. It also turned out that all the survey
participants are considering becoming teachers in the future. The analysis of the
mentor's competences that emancipate the activities of the teaching assistant
revealed that all mentors provide support to their assistant, which is very
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important in the emancipation process. Mentors have many competencies that
help this process to be successful.

Conclusions and discussion

The participants of both studies, who are in favor of early education, claim
that it would be beneficial for children experiencing social exclusion, as it helps
to reduce social problems. When discussing the legal empowerment of the
teaching assistant, which, according to Ciu¢iulkiene and Bankauskiene (2015), is
the first step towards the professional emancipation of the teaching assistant, it
can be noticed that it is not given much importance. Teacher assistants lack
knowledge about the documents that regulate their activities. Neither the
institution's administration nor the mentor usually helps in this matter and does
not help the assistant to be familiar with these documents.

When discussing the emancipation of teaching assistants on a philosophical
level, it is appropriate to mention one of the components - responsibility, which
is discussed by Lissovoy, (2010), Ratzinger (2016) and De Ridder, Van der
Weiden, Gillebaart, Benjamins & Ybema, (2020). According to the authors, this
is one of the features of justice, the foundation of moral behavior. By taking
responsibility for his/her actions and deeds, a person expresses himself/herself as
a full-fledged personality, assumes it as his/her own identity. The conducted
research revealed that the assistants feel a great responsibility in their work, but
they cannot precisely define their responsibilities. The division of responsibility
between the mentor and the assistant also became evident, which can be
considered a very positive thing.

When discussing the emancipation of the teaching assistant in an educational
aspect, one can refer to Radford (2012) and the insights of Tur Porres,
Wildemeersch and Simons (2014). According to the authors, with a favorable
assessment of oneself and one's own knowledge in professional activities, the
need for personal development arises - the need to raise one's qualifications,
interest in career opportunities. The strong will of the assistants also becomes
apparent. The desire to work and perform their work as well as possible,
consideration of career opportunities, constant interest in them, improvement of
their competences. This shows a successful emancipation in the educational field.

When discussing the emancipation of the teacher's assistant at the social
level, it 1s possible to refer to those that emphasize the necessity of cooperation,
planning, coordination, and implementation of joint activities among the
participants of the educational process to help students with special needs
overcome learning difficulties. The authors note that all of this is sorely lacking.
During the analysis of the qualitative research, the lack of cooperation between
teacher assistants, pedagogues, and specialists became evident. Although,
according to the teacher's assistant, he/she must receive all the information about
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the child's individual characteristics, the identified disorder, and educational
recommendations, this is still lacking in practice.

The significance of the mentor's competences for the development of his/her
protégé is discussed by Montvilaité and Janulaitiené (2014), revealing that the
mentor's competence is closely related to the development of the protégé. The
research revealed that assistants work with professionals in their field who can
provide all kinds of help, support, and support that help them improve. This shows
that mentors can create favorable conditions for assistants' emancipation.

The emancipation of the professional activity of a teacher's assistant is a
social state dominated by perception of reality, activity and will. The process of
emancipation takes place under favorable legal (legal empowerment),
philosophical (self-evaluation), educational (personal development) and social
(professional socialization) conditions. The combination of these four aspects of
emancipation and perception of reality, activity and volition, their fulfillment in
professional activities, with the help of a mentor, gives the teacher's assistant
liberation, allows him to feel independent, a full participant in the educational
process.

The competence of the mentor, the ability to convey the available
knowledge, 1s important is very important while emancipating the activities of the
teaching assistant. It must be characterized by general: personal, social,
information and communication, assessment, managerial, training and consulting,
didactic: selection of educational content, educational planning, application of
educational technologies, creation of educational environment, educational
process management competencies. (Lissovoy, 2010). With their help, helping to
form the basic competences of the teaching assistant, which would involve
him/her in the educational process. The proof of the success of the emancipation
of the teaching assistant is the process of reversibility of mentoring (Marcinkus -
Murphy, 2012; Augustinien¢ & Ciugiulkiené, 2013), during which not only the
mentor, but also the assistant shares available knowledge, advice, and useful
information (Jordan & Sorell, 2019).

To enable the emancipation of professional activity teaching assistants, lack
knowledge about the content of the documents regulating professional activity
and the help of mentors in this area. Self-reflections of assistant activities, greater
and more frequent communication between mentor and assistant, discussion of
activities, cooperation in decision-making should be expanded. Mentor support in
forming relationships with the community of the group, institution, creation of
conditions for the professional development of assistants, communication, and
cooperation with specialists in various fields must be developed as well.
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THE REALISATION OF CHILDREN’S RIGHT TO
PARTICIPATION IN COMMUNITY CHILDREN’S
CARE HOMES
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Abstract. The article reveals the findings of a qualitative study the aim of which was to identify
the realities of the realisation of the children’s right to participation in the community
children’s care home (hereinafter referred to as CCCH). Research questions of the study: What
are real possibilities for children to realise their right to participate in the decision taking in
CCCH? How are children involved in decision taking? Nine social workers, working in CCCHs
in different locations in Lithuania, participated in the study.

The study revealed that to realise the child’s right for participation a positive attitude of an
employee towards child’s participation. The positive attitude of an employee should be linked
to a child-centre approach, which includes attentiveness to every child, openness to the child’s
experience, opinion, non-dominance of an adult and the acknowledgement of the child being
the expert of his situation. To realise the child’s right for participation establishment and
maintenance of positive relationships with the child by employees which is linked to a respectful
communication with the child, trust in the child and the child’s trust in the employee. It is also
important to provide the child with information regarding his right for participation by
informing that employees are ready to listen to him and that he has a right to express his opinion
on different topics regarding himself. Another important aspect of the realisation of the child’s
right for participation is cooperation with the child which is expressed through the provision
of information in the manner which is understandable to the child, his empowerment to
participate when taking decisions, listening to his opinion, taking into consideration his
opinion, in order to ensure his best interests, the analysis of situations and discussions with
children when taking decisions, assistance, but not substitutionary help when the child takes
decisions.

The study revealed that CCCHs create conditions for the child’s right for participation to be
realised in his daily activity which is expressed the child’s participation when drawing up
CCCH'’s rules and adhering to them, planning and organising his leisure time, the child’s
involvement in the creation and maintenance of personal and common spaces, daily choruses.
Keywords: children, children’s home, community participation, right.

Introduction

One of the rights of the child is to participate in the decision-making. The
right of the child to participate in the decision-making is enshrined in Article 12
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of the United Nations Convention on the Rights of the Child (United Nations,
1989). Article 12 of the Convention on the Rights of the Child states that the child
has the right to freely express his opinion and views and to be heard (United
Nations, 1989). General Comment 12 of the United Nations Committee on the
Rights of the Child (2009) claims that it is a process in which a dialogue takes
place between the child and the adult while exchanging information and on the
basis of mutual respect. The General Comment states that the child's participation
1s not a momentary action, but a continuous process (United Nations Committee
on the Rights of the Child, 2009). The children’s right to participation is unique,
because it acknowledges that that, although children are dependent on their
parents and other adults, they have the right to participate in the decision-making
that affects them (Lansdown, Jimerson, & Shahroozi, 2014).

When shaping child wellbeing policy, Lithuania relies on principal
provisions of the United Nations Convention on the Rights of the Child. This
convention was adopted in Lithuania in 1995. As it is noted in the Convention,
participating states should respect and guarantee all the rights of every child set
out by the convention. The right of participation provides children with the
opportunity to be not discriminated, to be heard and to have an impact in the
decision-making that directly affects them. This right contributes to the
diversified education of children, improves their state of mind, dignity and self-
esteem and contributes to the preparation for independent living of children
(Fiorvanti & Brassard, 2014).

The child’s right of participation depends on adult persons and how they
assess and convey this right to children: by informing them on the possibility of
participation, creating the possibility to them to voice their opinion, taking it into
consideration in the decision-making regarding them (Merkel-Holguin et al.,
2019). Children, while feeling their attention and attitude based on trust, become
involved in the process of participation when taking decisions with increased
willingness (Cossar, Brandon, & Jordan, 2014).

The studies that have been carried out demonstrate the relevance of the
participation of the children, who live in institutional care, in the process of
decision-making. It is acknowledged that children, who live in institutional care,
are provided with limited possibility to participate in the decision-making in
various areas, this acts as a break on the formation of independence in children
and decreases the possibilities of their successful involvement in society
(McPherson, et al., 2020). It is underlined that, when a person leaves the
environment characterised by an inflexible daily schedule and rules, in which
there is small amount of space for self-determination or free choice, it may be
difficult for him to formulate and to express their wishes and to take independent
decisions (Salazar, Spiers, & Pfister, 2021). Therefore, it is no coincidence that
international (Deinstitutionalisationguide, 2012) and national (LR Ministry of
Social protection and labour, 2014) documents, which regulate an institutional
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care reform, emphasise that the focus of attention should be on the ensuring of the
child’s right of participation in the decision-making that directly affects them.

In Lithuania, the child care reform includes the creation of new and the
development of the existing community-based services which are alternative to
institutional care. One of the forms of the provision of community-based services
1s a community children’s care home (CCCH), which is a children‘s care home
operating in a model close to a family environment (up to 8 children) established
in separate premises (e.g., a house, an apartment) in the community. It is
noteworthy that, in the Description of community children’'s care home (LR
Ministry of Social protection and labour, 2021), particular emphasis is put on the
ensuring of the child's right of participation. However, having performed the
analysis of the studies, which examine the deinstitutionalisation process of
childcare institutions in Lithuania, which began in 2014, it was established that
there is a lack of studies, which reveal the realisation of the children’s right of
participation at CCCH. The realization of the children’s right of participation in
the decision-making that affects them is closely related to decision-making skills
in children. Scientific studies demonstrate that children, who had lived in
institutional care, having begun to live in CCCH, lack decision-making skills
(Raudelitinaite & Gudzinskien¢, 2018). The process of institutional care reform,
which is conducted in Lithuania, has reached the second phase, therefore, it is
expedient to research how, after the living conditions of children have changed
while they live in an environment close to the family at CCCH, their right of
participation is realised. The objective of the study is to identify the realities of
the realisation of children’s right of participation at CCCH.

Research methodology

Method of data collection. To conduct the study, qualitative type of
research was chosen. The method of a semi-structured interview was used in the
study, which enables to move closer to the perception of human experiences, the
identification of meanings, the definition of situations and the interpretation of
reality (Creswell, 2014). In order to reveal the realities of the realisation of
children’s right of participation at CCCH, during the interview, the social workers
were given the following questions: What are real possibilities for children to
realise the right of participation in decision-making at CCCH? How are children
involved in decision-making?

Method of data processing. The obtained data were analysed by using the
content analysis method. According to J. W. Creswell (2014), a content analysis
is a technique, which, having examined the specificity of a text, allows to draw
reliable conclusions objectively and systematically. When performing a
qualitative content analysis this consistency was adhered to: multiple reading of
the transcribed interview texts and reflection on them, data encoding while
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singling out semantic units in the text, grouping codes into subcategories,
formation of  categories from subcategories, integration of
categories/subcategories into the context of the phenomenon under analysis, the
interpretation of study data (Creswell, 2014). J. W. Creswell (2014) emphasises
that content analysis is a valid method for making specific inferences from the
analysed text.

The research data was analysed by two researchers. Before beginning the
data analysis, the researchers agreed regarding the data analysis. Y. Zhang & B.
Wildemuth (2017) note that when study data is analysed by a few researchers it is
necessary to discuss data encoding rules and to practically verify that all the
researchers uniformly understand them. The primary data analysis was performed
by the researchers individually, while encoding data and forming primary
subcategories and categories. After that the researchers compared the primarily
distinguished subcategories and categories, discussed and finally formed them by
common agreement.

The sample of the research. Targeted selection of the study participants
was used in the study. The participants of the study were selected according to the
following criteria:

1) social workers who have a degree in the area of social work;

2) social workers who work at CCCH, 3) at least 3 years of work experience
at CCCH.

The study was conducted in the Aprile - June of 2022. All the interviews
were conducted remotely while recording interviews at the same time. Nine social
workers, working in CCCHs in different locations in Lithuania, participated in the
study. Collection of the research data was stopped in compliance with the data
saturation principle. When it was noticed that the answers obtained during
interviews started repeating the earlier received data, the new research participants
were not included in the research.

Ethics of the research. The study was based on the respect for personal
privacy, benevolence and attitude not to harm a researcher, confidentiality and
anonymity (Aluwihare-Samaranayake, 2012). The participants of the
study participated voluntarily. They were briefed on the purpose and the use of
the study, the method of study data collection and the procedure of the study,
anonymity and confidentiality were ensured. Study participants were assigned a
code by using the letter 'A, B, C ' and so on. The encoded data of all the study
participants are available only to the researcher.

Research results
The right of the child to participate in the decision-making is an integral part

of the child wellbeing and the child's social rights. The environment, which
encourages participation, significantly contributes to the implementation of
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children’s rights (Venninen, Leinonen, Lipponen, & Ojala, 2014). One of the
functions of the employees of institutions, working in the area of the realisation
of children’s right of participation, is the implementation of children’s right of
participation. In order to achieve that, it is important that employees would
demonstrate attention to the child, would search for ways, methods allowing the
child to realise the child's right of participation, to appreciate the realities of the
realisation of the child's right of participation, that they would remove obstacles
for the realisation of the child's right of participation. The study is aimed at
revealing the realities of the realisation of the children’s right of participation in
the community children’s care home.

Having performed the study data analysis, it was established that children,
living at CCCH, are provided with opportunities to realise the right of
participation. Having analysed the study data, five categories, which are
associated with the realisation of the children’s right of participation at CCCH,
were distinguished: a child-centred approach, the creation of positive
relationships with the child, the provision of information to children concerning
their right of participation, cooperation with the child when realising his right of
participation and the creation of conditions to realise the child‘s right of
participation in his daily activity (Table 1).

Table 1 The expression of the child’s right of participation in the community children’s
care home (made by Authors)

Categories Subcategories
A child-centred approach Attentiveness to every child
Openness to the experience and opinion of the child

Non-dominance of adults

The recognition of the child as an expert of his situation
The creation and maintenance of | Respectful communication with the child

relationships with the child Trust in the child

The child‘s trust in the employee

The provision of information to | The informing of children regarding them being giving
children concerning the right of | a hearing

participation The informing of children regarding the expression of
their opinion

Cooperation with the child while | The provision of information to the child in a way
realising his right of participation | understandable to him while empowering him to
participate in decision-making

Listening to the child’s opinion

The consideration of the child‘s opinion in order to
achieve his best interests

The analysis and discussion of situations with children
when making decisions

Supportive, but not substitutionary assistance for the
child when he makes decisions
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The creation of conditions to Child participation while creating CCCH rules and

realise the child right of adhering to them

participation in his daily activity | Child participation when planning and organising
leisure

The involvement of the child in the creation and
maintenance of personal and common spaces
The involvement of the child in housekeeping

The study revealed that, when realising the child's right of participation, an
important role is played by the positive position of adults concerning child
participation. Positive position of an employee is expressed through a child-
centred approach. A child-centred approach is associated with attentiveness to
every child. According to the study participants, “every child should be visible,
he should feel important, necessary. To that end, time should be given to
communicate with every child, because this is the only way you can know him
better, a closer relationship, trust, openness is established” (H). An employee, by
paying his attention to every child, shows that he and his opinion are important.

A child-centred approach is also expressed through the openness of an
employee to the child's experience, his opinion and the non-dominance of adults.
According to the study participants: “you shouldn’t look down at the child’s
experience, override him” (A), “it is very important to be interested and open to
the child's experience, not to disparage or ignore it. It assists in understanding the
child’s situation better, his approach” (I), “to take such a position that not only
my opinion, as the specialist’s or the adult’s, the person’s with experience, is
important, but also that of the children and to demonstrate that to them, to help
understand” (C). That demonstrates that, in order to realise the right of child
participation, it is important to recognise the child as the expert of his situation.
J.Strompla & K. Luhamaa (2020) also note that there should be attitude towards
children as experts of their own situation that they are able to perceive and
interpret their life circumstances themselves. According to the authors, one of
important steps, which should be taken in order to give a hearing to children, is to
look at a situation through their lenses. Only the giving of a hearing to children
and looking at their experiences seriously gives a reason to expect their openness,
only then children may provide with important information and participate in the
decision-making that affects them (Pollki, Vornanen, Pursiainen, & Riikonen,
2012).

The study has established that the creation and maintenance of positive
relationships with the child are important when realising the child’s right of
participation. When creating and maintaining positive relationships, respectful
communication of the adult with the child and trust in the child and the child's
trust in the employee are important. According to the study participants: “in order
to ensure child’s participation, it is important that employees would communicate
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with children respectfully, would listen to the opinion of children and that they
would trust the child and would believe in him” (D), “if we want that children
would participate when making decisions, then, first of all, they must trust us...
that their security would be guaranteed and promises would keep during decision-
making and after” (B). Having won children’s trust, it is possible to convey
information to children easier, to listen to them and to involve children in the
processes of decision-making regarding issues that are related to them. Children,
feeling the attention and the positive attitude of adults, which is based on trust,
privacy and integrity, will want to become involved in the process of participation
(Cossar, Brandon, & Jordan, 2014).

The study identified that, in order to realise the child's right of participation,
the provision of information to children concerning their right of participation,
that they are able to voice their opinion and that they will be heard, are important.
The study participants pointed out that “it is necessary to inform children that they
can voice their opinion and it will be heard, understood (F), ,,children know that
I will hear and will understand them, therefore, they openly voice their opinion,
propose a way out, solutions” (E). The provision of information to children is a
necessary condition, in order to involve children in meaningful participation in
the process of decision-making (Kriz & Roundtree-Swan, 2017). S. Bessell
(2011) states that the participation of children is influenced by the fact whether
they have enough information on the possibility of participation, whether they
have the possibility to freely express their views, whether the child opinion
influences the decision.

The study revealed that when realising the child's right of participation it is
important to cooperate with the child. Having analysed the experiences of the
study participants, it was identified that social workers, working at CCCH,
cooperate with children by making various decisions that affect them, presenting
information during the decision-making process in a way understandable to them
and empowering them to participate in the decision-making, listening their
opinion, taking into consideration the child‘s opinion, in order to achieve his best
interests, analysing situations and discussing with children when making
decisions. The study participants noted: “it is important to present information on
issues related to them while using words understandable to the children taking
into consideration their age and understanding” (A), “it is important to talk with
children both in those cases when their wishes will be adhered to and when there
is no possibility to adhere to their wishes, in a case like this, it is important to
explain to the child that he would understand why it is so” (G), “if the child‘s
opinion is ignored, then it should be explained clearly and reasonably why so
while assisting him in understanding through a discussion, and he shouldn‘t be
left in the dark by imposing such decision from on high* (H), “it seems to me that
the hearing of the child's opinion does not depend on the age of children, but on
the fact how much effort we, adults, put to hear and to understand the child®. In
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addition, the study participants noted that “it is very important to use appropriate
methods of communication with the child, tools which would assist in
understanding his wishes, expectations, possibilities” (B), ,,an individual
approach to every child is very important, because not everyone is able say what
he wants, therefore, it is important to use various tools both to get information and
to present it” (D). The study participants also pointed out that some children do
not express their wishes due to the circumstances, in which they find themselves,
in their environment, because others have not encouraged them to express their
wishes, would not ask their opinion, but made decisions instead of them,
therefore, “there is a need to put considerable efforts into winning in the child that
he would understand that his opinion is important, there is a wish to talk, to consult
with him” (F). Thus, the statements made by the study participants demonstrate
that children can influence the decisions, which are made, by expressing their
thoughts. In addition, the study demonstrates that it is necessary to talk with
children about their opinion, which they have expressed, and the influence they
wield on their further decisions. P. Pollki et al. (2012) also note that it is necessary
to talk to children about reasons and possible consequences when making
decisions. According to the authors, it is very important to convey all information
to children on the issues related to them. The provision of information to the child
assists in expressing his opinion easier, influencing or making a well-considered
decisions and giving feedback.

The study demonstrated that some children encounter difficulties when
making decisions, therefore, they need the assistance of CCCH employees.
However, the study highlighted that supportive, but not substitutionary assistance
should be provided to the child when making decisions. Supportive assistance in
the taking of decisions is focused on the promotion of the child’s autonomy, his
will is respected and acknowledged, his dignity is not infringed and decisions are
not made in place of the child. Substitutionary decision-making means that the
child is deprived of the right to make autonomous decisions, and other persons
make decisions in place of him, which, in turn, devalues one of the basic rights of
the child — the right to decision-making, the child becomes defeated. The study
participants noted that, when providing assistance regarding decision-making, it
1s important ,,to provide the child with the fullest information on the possible
consequences of his decisions and behaviour in ways and a language which are
understandable to him* (C), ,, although sometime the wishes and decisions of
children may seem unreal, however, the duty of the social worker is not to deny
them, but to assist the child in understanding his situation and possible
consequences for various decisions® (G). That demonstrates a child-centred
approach of social workers which encourages to look for methods, tools, in order
to increase the empowerment of the child in the taking of decisions. J. Strémpla
& K. Luhamaab (2020) claim that children should be provided with assistance
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which can help them express their approach. Every child has different abilities,
therefore, adults must have appropriate methods and tools to reveal them.

The study revealed that the employees, who work at CCCH, create
conditions for children to realise the right of participation in their daily activity.
The study demonstrates that children participate in the creation of rules at CCCH.
The study participants pointed out: “we involve children in the creation of CCCH
rules, we encourage children to make proposals, we consider them and, by
common accord, we adopt them” (E), “when children participate in the creation
of rules they adhere to them more responsibly, because they participated in the
creation and maintenance of them” (D). The involvement of children in the design
of CCCH rules creates conditions for children to voice their opinion, to hear
another’s opinion, to consider proposals and to make decisions and to assume
responsibility for their execution.

The study demonstrates that child participation in the planning and
organising of leisure is one more opportunity to realise their right of participation.
The social workers noted that they listen to each child’s wishes about, how they
would like to spend their leisure, and plan leisure pursuits both at the home and
outside CCCH together. Attention should be drawn to the fact that the children's
right of participation is realised not only by planning leisure, but also by
organising it. The study participants noted that ,,when we plan leisure with
children, they undertake its organisation willingly, assume responsibilities for one
or other activities” (A), ,,by getting involved in various leisure organisation
activities children learn to make proposals, to voice their wishes, to listen to each
other, to perceive another's needs and wishes, they learn agree" (I). Children,
when getting involved in the planning and organisation of various activities, they
develop problem-solving skills. A. M. Salazar, S. S. Spiers, & F. R. Pfister (2021)
maintain that children should be involved in the planning, organisation, execution
of various activities and their analysis. That provides an opportunity to children
to be listened to and heard, to undertake an initiative and to achieve self-
fulfilment.

The study identified that children realise the right of participation by getting
involved in the creation and maintenance of personal and common spaces. At
CCCH, every child has his personal space which he can create according to his
needs and wishes, he also contributes to the creation and maintenance of common
spaces and is responsible for order in them. The study participants pointed out:
“we give opportunities for children to fit out their room according to their wishes
themselves” (B), “we consult with children how we will decorate common spaces,
how we will fit them out” (E), “when children contribute to the creation of
cosiness at the home they make greater efforts to maintain order there, they
assume responsibility” (C). Children realise the right of participation by getting
involved in household chores at CCCH. The study participants noted that
household chores, for children, are not allocated, but there is consulting,
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discussion regarding them, arising problems are conversed about, solutions are
sought together: “our family conducts meetings, we talk over various household
chores, children express their wishes, needs, complaints, we also talk with
children individually” (G), “at least once a week, we all gather together to talk
over household chores, leisure, purchases, successes and failures. During every
meeting, we endeavour that all the children would express their opinion on a given
topic: we encourage the timid ones, we try to respond to the needs of children by
discussing, resolving arising problems, to introduce certain changes according to
the proposals of children” (F). This demonstrates that employees endeavour to
give a hearing to the opinion of children and to consult with them when making
decisions. When the child is enabled to share his opinion and adults listen to his
opinion and take it into consideration, thereby children feel not only the respect
of adults, but also his support, and then they are more willing to share their opinion
and reflect on their own views (Tisdall, 2017). Children always appreciate and
open up more and speak their mind when an interest and flexibility concerning
them is demonstrated (Van Bijleveld, Dedding, & Bunders-Aelen, 2015). In order
to respect the child’s approach and an experience he has gone through, it is
important to converse with the child, to hear and to understand him, to support
and to encourage him to be active when making decisions that affect them.

Conclusions

The study revealed that, in order that the right of participation of children
living at CCCH be realised, a child-centred approach of employees, the creation
of positive relationships with the child, the provision of information to children
concerning the right of participation, cooperation with the child when realising
his right of participation and the creation of conditions to realise the child's right
of participation in his daily activity are important.

A child-centred approach is attributable to attentiveness to every child,
openness to the child’s experience, his opinion, the non-dominance of adults and
the recognition of the child as an expert of his situation. The creation and
maintenance of positive relationships with the child by social workers are
important in the context of the child’s right of participation. The creation and
maintenance of positive relationships with the child are attributable to respectful
communication with the child, trust in the child and the child’s trust in the
employee. When realising the child’s right of participation, it is important to
provide children with information concerning their right of participation by
informing children that they can voice their opinion and their opinion will be
heard. The cooperation of social workers with the child is also important when
realising the child’s right of participation at CCCH. Cooperation with the child is
attributable to the provision of information to the child in a way he understands,
his empowerment to participate in the decision-making, the listening to his

155



SOCIETY. INTEGRATION. EDUCATION
Proceedings of the International Scientific Conference. Volume II, May 26", 2023. 146-157

opinion, the taking into account of the child’s opinion, in order to achieve his best
interests through the analysis of situations and discussion with children when
making decisions, supportive, but not substitutionary assistance to the child when
making decisions.

At CCCH, conditions are created to realise the child’s right of participation
in his daily activity. In their daily activity, children realise their right of
participation by participating in the creation of CCCH rules and adhering to them,
participating in the planning and organising of leisure, getting involved in the
creation and maintenance of personal and common spaces, and performing
household chores.
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Abstract. The study is devoted to the actual problem of the formation of social competence of
adolescents. The aim of the research is to present the theoretical essence of the social
competence and try the method of forming the social competence of teenagers out in practice.

1t is stated that the formation of the personal social competence is one of the key tasks of the
present-day school due to the main school documents and the guidelines for the schoolchildren
education in educational institutions. It is justified that social competence is an acquired skill
that can be formed and developed throughout the person’s life. The developed social
competence determines the status of an individual in society and affects personal success in
further professional activities.

In the study, the social competence is presented as universal personal qualities, knowledge,

skills, behavioural models, which are required for person’s successful socialization. The key
features of social competence are: 1) recognition of the person’s value-motivational sphere; 2)

readiness to solve complex tasks (state of internal psychological mobilization); 3) persistence
of the manifestation of this quality. It was found that important components of social
competence for today’s adolescence are: the ability to find constructive models of behaviour in

various problem situations, navigate in the information space; apply the acquired theoretical
knowledge in practice, the ability to work in groups, to cooperate with peers and older people;

the ability to resolve productively conflict situations, based on the understanding of mental,
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ethnic, and cultural characteristics of different social strata of the population; the ability to
conduct business electronic correspondence with various recipients, etc.

Diagnostics for determining the manifestation of social competence of schoolchildren is
presented, which is based on Doll’s theory of social competence. The study describes the
method of forming the social competence of teenagers by means of the case method. The
didactic requirements for the use of the case method in order to form the researched quality
are revealed, namely: saturation of the content of the cases with a meta-subject social context,
multi-problems; connection of tasks with life priorities, interests, values of teenagers, the use
of cases, that involves a combination of curricular and extracurricular activities, actualization
of interdisciplinary knowledge, social experience of students; use of cases based on group
work,; implementation of the principle of cooperation in the process of solving cases,
performance by the teacher of the role of moderator.

Keywords: adolescents, application of case method, components of social competence, didactic
requirements, educational institution environment, key features of social competence, person’s
social competence.

Introduction

In modern conditions, the problem of formation of adolescents’ social
competence is extremely relevant caused by the search for appropriate ways of
preparation for independent life. Responsibility for the life, family and country,
in general, creates conditions for development of social competence as social
experience, which is connected with features of social relations, offers effective
self-realization in the society.

Social competence allows teenagers to engage effectively with other people
and act independently, responsibly, using necessary information and their own
social experience at their adulthood.

The article 1s aimed to describe the method of forming social competence of
adolescents in conditions of educational institution environment by means of case
method.

The methods of the research are: theoretical methods (analysis of
psychological, pedagogical, scientific, research, analytical literature;
generalization of pedagogical experience); empirical methods (observation of the
educational process of pupils in conditions of general educational institution,
conversation, questioning, and case method); pedagogical experiment and
comprehensive analysis of its results.

Theoretical Background

The concept of «social competence» was introduced firstly into the scientific
literature by the German philosophy and pedagogue Roth in the late 60-s of the
20th century. The scientist distinguished three types of person’s competence: self-
competence (self-knowledge), social competence (interaction with others) and
subject competence (practical action) (Roth, 1969). The interpretation of the
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social competence of the German researcher became the basis for subsequent
scientific research. Kanning (2002) considered social competence as a
multifaceted generalization concept that combined a lot of human competences.
It was a combination of knowledge, skills and abilities that ensured the quality of
social behaviour. The author claimed that social behaviour was the behaviour that
promoted realization of the personal goals while preserving socially acceptable
behaviour. The social competent behaviour was provided by a set of such methods
of action, which determined mutually beneficial and successful cooperation of all
participants of such interaction (Jackson, & Cunningham, 2015; Kanning, 2002;
Petermann et al., 1995).

In developmental psychology Doran (2002), Emerson (2007), Raino (2008),
White (2005) etc., social competence is often equated with the adaptation of an
individual to the surrounding world in the process of socialization during
education. Riemann, & Allgoewer (1993), Frosch (2002) expanded the
interpretation of social competence by understanding that social competence also
implied cooperation with the surrounding world (other people), and at the same
time confrontation with it through certain personal aspects. Petermann et al.
(1995), Seyd (2004) described the reflection characteristics of social competence,
which ensured the realization of a balance between personal requests and the
expectations of other people.

The latest studies presented the interdependence between high levels of
social competence and emotional and well-being regulation and academic results
of teenagers as well (Arslan, 2019; Franco et al., 2017). Some studies described
the connections between social competence and sociocultural competences
(Varela et al., 2020; Gomez-Ortiz et al., 2019). The relation between social
competence and self-esteem were described in several studies. They showed that
adolescents with higher level of social competence were more resilient and
present higher self-esteem (Arslan, 2019; Waldeck et al., 2015). Consequently,
the social competence had a significant effect on self-esteem (Bedard et al., 2020;
Dembinska et al., 2020).

In some research, it was investigated and proved the important meaning of
social competence in educational process (Franco et al., 2017; Gomez-Ortiz et al.,
2017). In order to increase the educational success, it is not enough to improve
cognitive skills but to promote social skills (Domitrovich et al., 2017; Taylor et
al., 2017; Luna et al., 2020). Simultaneously, social skills strengthen interpersonal
relationships between students and other participants of the educational process
(Bessa et al., 2019; Cronin et al., 2018). Special attention was paid to examine the
impact of social competence of adolescents on interpersonal skills in the
educational process for positive and quality learning (Gomez-Ortiz et al., 2017;
2019; Bessa et al., 2019).

We consider that the essence of social competence is based on the balance
between cooperation and confrontation of the demands and interests of the parties
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in situations of interpersonal interaction. Thus, the social competence is a
combination of universal personal qualities, knowledge, skills, behavioural
models, which are required for person’s successful socialization (Dmitrenko et
al., 2021; 2022a). The key features of social competence are: recognition of the
person’s value-motivational sphere; readiness to solve complex tasks (state of
internal psychological mobilization); persistence of the manifestation of this
quality.

Thus, the social competence is characterized as the process result feature and
sophisticated integral formation of personality. It is perceived as integral virtue of
personality, represented by the system of personal traits and features, capabilities
and socially meaningful faculties providing accordance of individual to the social
group and determines the achievement of successful realization of personal and
public meaningful aims in heterogeneous society.

Methodology

We have chosen a case method to form the social competence of adolescents.
Study of the general features of the case method, as one of the productive
interactive methods of teaching, allows to formulate specific didactic
requirements to the use of the case method in the process of formation of social
competence of pupils of the secondary school: the intensity of the case content
with a metaphysical social context, the multi problems of the considered
situations, which do not allow to find an unambiguous solution; connection of
tasks with pupils’ priorities in life, interests and values; use of «cross-cutting
cases, implementation of it involves combining of educational and extracurricular
activities, updating of inter-subject knowledge, social experience of pupils;
involving pupils in the choice of topics and improving the content of cases; the
advantage of using group work, which provide considering individual
peculiarities of pupils; realization of the principle of cooperation in the process of
case solving, the teacher’s role as a moderator in the process of search for the
optimal ways of solution by pupils of secondary education.

The variety of cases (project cases, role cases, task cases, analytical cases,
internal-operational or external-strategic cases, additive cases, etc.) does not
change the cases’ creation and structure. They should have: a plot, participants
(their roles), a problem (and its features), a task (made / missed decisions), a
question and a task to the case (Dmitrenko et al., 2022b).

All cases have the property of a multi-variant choice of a solution. Cases do
not have the wrong solutions. Any result is the materials that can be included in
the case for the next participants in the future. The teacher acts as a moderator,
who ensures that the case is clear. The teacher does not suggest or give advice in

161



SOCIETY. INTEGRATION. EDUCATION
Proceedings of the International Scientific Conference. Volume II, May 26", 2023. 158-167

choosing the «correct» decision. And the pedagogue does not act as a mentor or
does not exert pressure or «authoritative opinion» for participants.

Sample

Before starting experimental training for formation the social competence of
adolescents by means of the case method in educational institution environment,
we developed a set of methodical materials aimed at forming separate social
competences. In the complex of materials, 5 cases were developed with the help
of a psychologist. Those cases were met specified didactic requirements and
compiled with consideration of knowledge and needs of teenagers. The case
«Implementation of the Electronic Educational environment» was based on the
real situation in which pupils were involved in the approbation of the introduction
of the electronic educational environment. The change of external factors required
the formation of new competencies, which would allow not only to acquire
innovations, but also to get the maximum benefit. The students realized that they
could influence the life of the school, while working on this case. Teachers and
parents were equal participants of the educational process. The pupils took part
more actively in the case concerning introduction of electronic educational
environment, interacting with the project supervisor, the teacher and peers. Pupil’s
attention were attracted by the case, which forming the ability to conduct business
e-mail with different addresses, cooperate with peers and older people, and
achieve the set goal.

A quest-style case, as opposed to a training or seminar, allowed participants
to gain experience as a result of independent search. Those cases formed social
competence through experience more effectively, because pupils did not perceive
the game reality as a learning task that it was distant from real life. There was an
opportunity to model both abstract and real situations and create a storyline that
would «lead» a person from habit to skill throughout the game. Thanks to the
game format, participants «lived» different roles. An essential feature of that case
was that it had no ready-made solutions, and the teacher and pupils worked «on
equal termsy.

Each case offered to the pupils was supplemented with new components:
analytical materials, draft decisions obtained in the process of performing tasks.
Participation in the creation of didactic materials, rather than just performing the
task set by the teacher, increased the level of responsibility for the work results.

Participants

The study involved 58 adolescents aged 13-14 years. The experimental
training was conducted in a secondary school among eighth grade pupils. The
pupils were divided into two groups: control (29 participants) and experimental
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(29 participants). The participants and their parents were informed about the
purpose and the structure of the study and assured that their surnames would not
be used in the study result reports.

Instruments

The questionnaire was adapted version of the Adolescent Multidimensional
Social Competence Questionnaire (AMSC-Q) (Gomez-Ortiz et al. (2017)), that
included the following parts: cognitive reappraisal, social adjustment, prosocial
behavior, perceived social efficacy, and normative adjustment. The instrument
helped to measure the level of formation of the following components of social
competence of adolescents: 1) ability to find constructive models of behaviour in
different social conditions; 2) ability to navigate in the modern information space,
which reflects the cultural, economic, political life of society, different social
groups; 3) ability to work in large and small groups, cooperate with peers and
older people; 4) ability to resolve conflict situations, understand the characteristics
of different social groups; 5) ability to conduct e-mail correspondence.

All indicators in the questionnaire were transformed into statements. In the
process of filling in the questionnaire, it was necessary to evaluate to what extent
the statement correctly described the behavioural patterns of the respondent on a
five-point Likert scale: from «completely agree» (5 points) to «completely
disagree» (0 points).

The participants of both groups filled in the self-assessment questionnaire of
social competence at the beginning and at the end of the experimental training.
During the experimental training, in order to form social competence, the pupils
of the experimental group were taught with specially developed cases. The pupils
of control group were taught traditionally without any changes in the program.

Results and Discussion

At the beginning of the study, respondents were offered a questionnaire for
self-assessment of certain indicators of social competence (Fig. 1).
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M Experimental group W Control group

Ability to conduct business e-mail correspondence with _ 69

different addressees in order to obtain information

necessary to solve the problem _ 65
Ability to resolve conflict situations productively, based _ 32

on an understanding of the mental, ethnic, cultural
characteristics of different social groups

Ability to work in large and small groups, cooperate with
peers and older people to achieve the goal

Ability to navigate in the information space

Ability to find constructive models of behavior

Figure 1 Self-assessment of pupils’ social competences at the beginning of the experimental
training (made by Authors)

The obtained results showed that the level of social competence in both
groups differed insignificantly at the beginning of the experimental training.

At the end of the experimental training, the comparative results regarding to
the formation of certain social competencies of pupils according to the determined
behaviour indicators were received (Fig. 2).

M Experimental group B Control group

Ablllty to conduct business e-mail correspondence with _ 79

different addressees in order to obtain information

necessary to solve the problem A 65
Ability to resolve conflict situations productively, based _ 66

on an understanding of the mental, ethnic, cultural

characteristics of different social groups _ 41

Ability to work in large and small groups, cooperate with _ 70
peers and older people to achieve the goal e 46

— 0
I— s

A 70
I 0

Ability to navigate in the information space

Ability to find constructive models of behavior

Figure 2 Self-assessment of pupils’ social competences at the end of the experimental
training (made by Authors)
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At the end of the experimental training, according to the questionnaire results
of pupils’ self-assessment of the formation of social competence, the experimental
group showed the formation of such qualities as the ability to work in large and
small groups, to determine their own role in the work of the group and to fulfil it,
to cooperate with peers and older people much more than the control class. The
number of respondents increased to 19% in the experimental group, and in the
control group the dynamics is negative.

Productive conflict resolution is an integral part of long-term group work on
the case, which had a positive impact on the formation of competences in a fairly
short period of time. The number of pupils in experimental group almost doubled:
from 32% to 66% who believed that they learned to solve conflicts effectively, in
contrast to the control group, where the number of respondents increased only to
9%.

Working with cases, teenagers showed the ability to 1) empathize,
understand experience, condition and interests of others, and 2) critically perceive
the positive qualities and shortcomings of themselves and their friends. The skill
to prevent and productively resolve interpersonal conflicts was formed. If at the
beginning of the experimental training the teenagers could make critical
statements about their classmates, by the end of the training such behaviour
became extremely rare. Pupils began to understand each other much better, there
were fewer negative situations. Teenagers have formed an understanding of the
unproductivity of excessive mutual criticism. These results converge with other
previous research papers that analyze the effectiveness of social competence
formation (Bessa et al., 2019; Luna et al., 2019).

The questionnaire results at the initial and final sections showed that the
number of pupils who believed that they could find constructive patterns of
behaviour in various situations doubled in the experimental group. In the
experimental group in contrast to control group, there were significant positive
changes according to the criteria “orientation in the information space”, “ability
to conduct electronic correspondence”.

In the control group, where case studies were not used in the educational
process, we noted the desire of adolescents for individualization, separation from
a large group, closure in small primary groups. This situation could be reflected
in difficulties related to further educational and professional activities.

Conclusion

As aresult of the study, it is concluded that social competence can be formed
effectively in the educational institution environment. The age of adolescence is
favourable for its formation and a case method is an effective method for it. The
main didactic requirements for the case method are: saturation of the content with
meta-subject social context, multiproblems; connection of tasks with life
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priorities, interests, values of adolescents; use of cases, the implementation of
which involves a combination of lesson and extracurricular activities,
actualization of interdisciplinary knowledge, social experience of pupils;
involvement of children in the choice of topics and improvement of the content
of cases; the advantage of using cases based on group work; implementation of
the principle of cooperation, the role of the teacher as a moderator. The use of the
case method in classroom and extracurricular activities throughout the school
year, constant work with a certain base of created cases provided positive
dynamics in the formation of social competence of pupils. It is concluded that an
adolescent with high level of social competence 1) has a strong system of
knowledge about human interaction in the educational process, and developed
social intelligence, 2) understands and accepts social values of other people, 3) is
able to cooperate with other participants of the educational process, 4) perform
different social roles, 5) is able to adapt to the requirements of a new society, 6)
is able to carry out constructive communication and prevent conflicts.
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Abstract. Responsibility for the inclusion of students with different learning needs in society should
be shared equally by all: teachers, parents, education policy makers, local and national
authorities, etc. It is not and should not be the sole responsibility of the educational institution,
teachers and professionals of the support team. Inclusive education is an integral component of
education policy, while a system of support measures is a key condition for inclusive education.
Any student with learning difficulties must receive appropriate support measures in order to be
able to learn in mainstream education. It is essential that student’s learning difficulties are
identified as early as it is possible, so that individualised and professional support is provided on
time. The humanistic pedagogical framework of the chosen teaching and learning strategy is
important. Such approach consists of the varied, targeted and professional application of
pedagogical approaches and methods appropriate to each student. This is an essential prerequisite
for the successful implementation of inclusive education. Using theoretical research methods -
analysis of literature and normative acts, as well as empirical research methods - survey, statistical
analysis of results and visualisation of data, the aim of the article is to identify existing challenges
and develop proposals for successful implementation of inclusive education in comprehensive
educational institutions for students with learning difficulties. As a result of the study, the authors
developed a number of recommendations for local authorities as school founders, school
administrators, teachers and support team professionals in order to help the implementation of
inclusive education at schools more effectively. The results of the study confirm the lack of
resources for meaningful and effective implementation of inclusive education in educational
institutions, as well as reflect the support measures applied by educational institutions for pupils
with learning difficulties, identifying influencing factors in the implementation of inclusive
education.
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Ievads
Introduction

Lai art cik veiksmigi ieklaujoSa izglitiba ir pilnveidojusies, nevar apgalvot, ka
Latvija ieklaujosa izglitiba tiek Tstenota veiksmigi un rezultativi. leklaujosa izglitiba
ir loti plass jédziens un izpratne par tas istenoSanu ir dazada. Apvienoto Naciju
Izglitibas, zinatnes un kultiiras organizacijas 1994. gada “Salamankas’ deklaracija
ieklaujosas izglitibas konteksta ir uzsverts: ,,ieklaujosa izglitiba ir visefektivakais
veids, ka cinities pret diskrimingjosu attiecksmi, veidot pretimnakosu un ieklaujosu
sabiedribu un panakt izglitibu visiem, turklat nodroSinot efektivu izglitibu skolénu
vairakumam, ka arT uzlabot visas izglitibas sistemas efektivitati un rentabilitati”
(Kyriazopoulou & Weber, 2009, 14). Jaatzime, ka Izglitibas likuma ieklaujosa
izglitiba netiek definéta, savukart Izglitibas attistibas pamatnostadnés 2021.-2027.
gadam ieklaujosa izglitiba tiek definéta ka: “process, kura tiek nodroSinatas
atbilstoSas visu izglitojamo daudzveidigas vajadzibas, palielinot ikviena 1zglitojama
lidzdalibas iesp€jas macibu procesa, kultira un dazadas kopienas un samazinot
izslégSanas 1esp€jas no izglitibas un izglitibas ieguves procesa” (Ministru kabinets,
2021), uzsverot nepiecieSamibu péc meérktieciga atbalsta sist€mas nodroSinajuma
ieklaujosas izglitibas nostiprinasanai. Japiebilst, ka ieklaujosa izglitiba attiecas uz
izglitibas sist€ému, kas ir piemé&rota visiem bérniem neatkarigi no vinu fiziskajiem,
intelektualajiem, socialajiem, emocionalajiem, valodas vai citiem ierobezojumiem
(Mukkiri et al., 2021). Tomér vislielakos SkérSlus ieklauSanai rada sabiedribas
atticksme, nevis konkréti veselibas traucgjumi. Negativa attiecksme pret citado,
nevienlidzibu izraisa diskriminaciju un var radit nopietnus skérslus macibam (Dash,
2018).

Izmantojot teoretiskas izpetes metodes — literatiiras un normativo aktu analizi,
ka arT empiriskas izp€tes metodes — aptauju, rezultatu statistisko datu analizi un
vizualizaciju, raksta meérkis ir noteikt pastavoSus izaicinajumus un izstradat
priekSlikumus ieklaujosas izglitibas sekmigai 1istenoSanai visparizglitojoSajas
macibu iestad€s skoléniem, kuriem ir macisanas gritibas.

Skolénu maciSanas gritibas — teorétiskais ietvars un aktualitate
Students' learning difficulties - theoretical framework and relevance

Svarigi, lai skolénam, kuram ir maciSanas gritibas, tas laicigi tiktu pamanitas

un laicigi tiktu sniegts individualiz€ts un profesionals atbalsts, jo, ja skolénam
atbalstu sniedz p&c iespé&jas atrak un savlaicigi, ir iesp&jams izvairities no negativam
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sekam turpmakaja macibu procesa. Jaatzime, ka nozimiga dala skolénu ar maciSanas
grutibam ir tikpat gudri un sp€jigi ka citi skoleni, ir tikai jaatrod pareiza pieeja vinu
macisanas vadiSanai (Kemp, Smith, & Segal, 2021), tadejadi akcentgjot, ka ikviens
skoléns var kliit veiksmigs macibu procesa. Tacu ir svarigi, lai skoléns saprot un prot
izmantot piedavatos atbalsta pasakumus, pieméram, atgadnes, pagarinatu darba
izpildes laiku, individualizétu pieeju, u.c. Pieméram, pedagogam ir ieteicams veidot
atgadnes kopa ar skolénu, lai skol€ns, jau atgadnu tapSanas procesa, gitu izpratni par
to pielietoSanas iesp&jam, tad€jadi, macoties lidzvertigi ar saviem vienaudziem un
sasniedzot izvirzitos mérkus.

Svarigi nodalit un atbilstoSi lietot jédzienus “maciSanas grutibas” un
“maciSanas traucjumi” ka neirobiologiskie trauceéjumi (Turkington & Harris,
2006). Lai macibu procesa palidzeétu skoléniem ar maciSanas gritibam, ir svarigi
nodroSinat pozitivu un skoléna attistibu veicino$u vidi, ka ar izvertét gimenes
apstaklus. Pétniece J. Dreimane ir apkopojusi informaciju, ka neirologiskus
traucéjumus ietekmé un pastiprina nelabvéligi gimenes apstakli, vecaku nesaskanas,
konflikti un alkoholisms. Ir vecaki, kuriem nav zinasanu ka atbalstit bérnu macisanas
griitibu vai traucéjumu gadijuma, tadel biezi maciSanas gritibas var tikt uztvertas ka
slimiba, kas savukart var veicinat neveiksmigas attiecibas starp b&rnu un vecaku
(Dreimane, 2007). MaciSanas griitibas nereti tiek definétas ka dazadi maciSanas
traucgjumi, pieméeram, griitibas matematika, sp&ja klausities, runat, lasit, rakstit
(Ghimire, 2017), tomér maciSanas griitibas nav tas pats, kas macisanas traucgjumi.
MaciSanas grutibas var iedalit vairakas pakapes:

1. valodas griitibas — skolénam grutibas izprast rakstitu tekstu, kas ari var

liecinat par disleksijas pazimém:;

2. matematiskas griitibas — skolénam ir griitibas uztvert matematiskos
jédzienus un veikt aritmétiskos uzdevumus;

3. rakstiSanas griitibas — skolénam ir griiti veidot burtus vai rakstit, ieklauties
plakng;

4. neverbalas maciSanas griitibas - skolénam ir griitibas saprast valodu,
neskatoties uz normalu dzirdi un redzi, ka ari bérnam var piemist vizualas
informacijas apstrades trauc€jumi (Shukla & Agrawal, 2015).

Nozimiga ir ikvienas maciSanas griitibas laiciga ieveérosSana izglitibas iestade,
skoléna vecaku inform&Sana par noverotajam griitibam, ka art sadarbibas ar atbalsta
personalu veidoSana, talako atbalsta mehanismu apzinaSanai un piemeéroSanai.
Skolens pats savas grutibas var ari neapzinaties un neuztvert ka maciSanas
trauc€jumus, 1pasi sakumskolas posma. Tadel nozimigas klust izveletas, uz skoléna
macisanas vajadzibam un progresu balstitas maciSanas un maciSanas strateégijas
humanas pedagogijas ietvara, atbilstosi katram skolénam, ka ari pedagogisko pieeju
un metozu daudzveidiga, merktieciga un profesionala pielietosana. Turklat jaatzime,
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ka topoSo pedagogu sagatavoSanas procesa augstakas izglitibas programmas
ieklaujosas izglitibas kurss, ka obligatais, ir ieviests tikai no 2019. / 2020. studiju
gada, sniedzot studentiem zinasanas un pamatprasmes ieklaujoSas izglitibas joma
(Ntmante & Isackers, 2019) — lidz tam zinasanas par ieklaujosu izglitibu apguva tikai
specialas pedagogijas programmas studenti, bet skolotajiem bija un ir iesp&ja apgiit
72 stundu pedagogu profesionalas kompetences pilnveides kursus specialaja
pedagogija.

Skoléni, kuriem neveicas macibas, biezi var tikt nosoditi nepietickamo
maciSanas sasniegumu dél, sanemot aizskaroSu un nievajosu attieksmi no citiem: gan
no vienaudziem, gan no pedagogiem, kas skolénam rada vel lielaku spriedzi (Lapina,
2006). Psihologs O. Nikiforovs péc savas profesionala darba pieredzes atzist, ka nav
netalantigu skolénu, probléma ir pieaugusajos, kuri nevelas vai pat isti neprot virzit
skoléna maciSanos, pielagot macibu procesu skoléna maciSanas vajadzibam
(Nikiforovs, 2014). Lidztekus atbalsta pasakumu nodro§inajumam, kas pieprasa gan
pedagoga profesionalo pieredzi, gan finanSu resursus, biitiska nozime ir ar1 videi.
Psihologe J. Malicka uzsver, ka viens no pedagoga izaicinagjumiem ir veidot
skolénam atbalstoSu macisanas vidi, kura ikkatrs skoléns sp€tu attistit savas sp&jas
sev piemérota laika un tempa. Ta ir vide, kas veicina skoléna izaugsmi un motivé
vinu darboSanas priekam (Malicka, 2004).

Atbalsta pasakumu nodrosSinajums visparizglitojosajas macibu iestade
skoleniem, kuriem ir maciSanas griitibas
Provision of support measures in general educational institutions for
students with learning difficulties

Jaatzime, ka objektivi novertét un konstatét skolénu skaitu Latvija, kuriem ir
macisanas grutibas ir sarezgiti, jo pastav atSkiriga pieeja skolénu macisanas griitibu
noteikSanai. Vispar€jas izglitibas iestazu slogs ir liels, tiek ieklauts loti liels skolénu
skaits ar dazadiem trauc€jumiem, turklat trauc€umi nav lidz galam apzinati,
1zglitibas iestades trikst pienacigs atbalsta personala nodroSinajums, iestadeém triikst
inventars, resursi, tehniskais nodroSindjums salidzinot ar specialas izglitibas
iestadém. Finans€juma trikums tiek aktualizéts ka probléma ar1 izglitibas attistibas
pamatnostadnés, pasvaldibu vispargjas izglitibas iestade€s ir nozimigs specialistu,
pieméram, logopedu un psihologu triikums. Tikmér var konstatét, ka Latvija pieaug
skolénu skaits, kuriem ir specialas vajadzibas (2014./2015. macibu gada — 11 366
skolénu, bet 2019./2020. macibu gada — 15 437 skolénu), turklat atbalsta pasakumu
nodro$inajums skoléniem ar specialam vajadzibam valsts limeni nenotiek
sistematiska un mérktieciga veida par ko liecina skaudrie Latvijas Republikas Valsts
Kontroles revizijas zinojuma “Vai bérnam ar specialam vajadzibam ir iespéja
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sanemt ta spéjam, vajadzibam un bérna labdkajam interesem atbilstosu izglitibu?”
apkopotie rezultati un secinajumi (Valsts kontrole, 2021).

Atbalsta pasakumu sisteéma ir galvenais ieklaujoSas izglitibas nosacijums. Lai
jebkurs skoléns, tai skaita, ar maciSanas gritibam sp&tu macities vispargjas izglitibas
iestade, vinam ir jasanem atbilstos$i atbalsta pasakumi. Izglitibas likums paredz, ka
ikvienam ir tiesibas uz kvalitativu un ieklaujoSu izglitibu, turklat pasvaldibas
pienakums ir nodro$inat skolénam, kura dzivesvieta deklaréta tas administrativaja
teritorija, iesp&ju iegiit pirmsskolas izglitibu un pamatizglitibu dzivesvietai tuvakaja
izglitibas iestade (LR Saeima, 1998). Izglitibas iestadei ir jaieklauj ikviens skoléns,
nodroSinot vinam nepiecieSamos apstaklus, tomeér praksé sadu prasibu izpildit kliist
arvien sarezgitak. Skol€nam, kur§ macas vispargjas izglitibas iestad€ un sanem
atbalsta pasakumus pamatizglitibas posma ir nepiecieSams izstradat izglitojama
individualo programmas apguves planu, kura jaieveéro skoléna pieredzi, prasmes,
1zzinas procesu Tpatnibas un veselibas stavokli, ka art izglitibas standarta un macibu
prieck§metu programmas izvirzitos sasniedzamos rezultatus (Valsts Izglitibas un
satura centrs, 2022).

Pedagogiska atbalsta nodros$inasana, Iidztekus pedagoga individualai
kompetencei un profesionalai pieejai, svarigs ir izglitibas iestades, ka maciSanas
organizacijas, istenota ieklaujosas izglitibas politika. Izglitibas iestadei janodroSina
pedagogus ar pietickamu atzinibu, sagatavotibu, atbalstu, resursiem, talakas
attistibas iesp&jam. Ja pedagogi ir pienacigi atbalstiti, vini var sniegt efektivas,
vienlidzigas macibu iespgjas saviem skoleniem (UNESCO, 2021). Pedagogam butu
un ir jasanem atbalsts no izglitibas iestades, lai varétu nodroSinat meérktiecigu
atbalstu ar1 skolénam ciesa sadarbiba ar skoléna vecakiem vai likumiskiem
parstavjiem — ta ir sava veida savstarp&jas sadarbibas un savstarpgja atbalsta sinergija
starp izglitibas iestadi, pedagogu un skolénu, kur nozimigu vietu iegist arT skoléna
vecaku vai likumiskie parstavju atbildiba par savu bérnu, lai sadarbibas rezultats buitu
efektivaks un tiktu mazinatas negativas sekas un asociala uzvediba.

Empiriska izpéte — metodologija un rezultati
Empirical research - methodology and results

[zmantojot kvalitativas aptaujas metodi (Geske & Grinfelds, 2001) ar slegtiem
un atvertiem jautajumiem, 2022. gada septembri un oktobri tika organizéta
anketésana dazados Latvijas regionos visparizglitojosajas izglitibas iestades ar merki
noskaidrot kadus atbalsta pasakumus izmanto skolas un ar kadam griitibas saskaras
skolas ieklaujosas izglitibas istenoSanas konteksta. P&c nejausibas principa tika
nosiititas 25 anketas uz vispargjas izglitibas iestadém, no tam sanemtas 15 atbildes.
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Aptauju aizpildija izglitibas iestades administracijas parstavis, no kuriem 5 izglitibas
iestades atrodas Zemgale, 5 — Vidzemg, 3 — Kurzemg, 2 — Latgal@.

Analizgjot aptaujas datus var secinat, ka visplasakais atbalsta personala
nodroSinajums ir Latvijas regionos Zemgale un Vidzeme, vismazakais
nodroSinajums ir Latgal€, galvenokart izglitibas iestades strada logopéds, specialais
pedagogs un socialais pedagogs. Jaatzimé, ka visas aptaujatajas izglitibas iestadés
macas skoléni ar maciSanas grutibam.

ITPAP

Parbaudes darbu veiksana cita telpa

Individuali uzdevumi ikdiena

Uzdevumu lasiSana prieks$a

Samazinats darba apjoms

Atgadnes

Laika pagarinajums

Individuals darbs ar atbalsta specialistiem

Projekts "Pumpurs"

Pedaoga paligs

Konsultacijas

i

0 1 2 3 4 5 6

Latgale w Kurzeme W Vidzeme W Zemgale

1.attéls. Istenotie atbalsta pasakumi regionalajas izglitibas iestades (autoru veidots)
Figure I Support measures implemented in regional education institutions
(created by authors)

Aptaujas ietvaros respondentiem bija janosauc atbalsta pasakumus skoléniem
ar macisanas griitibam, kuri tiek izmantotai konkrétaja izglitibas iestade (1. attels),
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jaatzime, ka atbalsta pasakumi ir atSkirigi. lestades mingja tadu atbalsta pasakumus
ka konsultacijas (ar priekSmetu pedagogiem), pedagoga paligs klas€, Eiropas Sociala
fonda projektu “Atbalsts priekSlaicigas macibu partraukSanas samazinaSanai”
(PUMPURY) piedavatas iesp€jas, individualas nodarbibas (konsultacijas) ar atbalsta
specialistiem, pagarinats darba izpildes laiks macibu procesa, parbaudes darbos,
atgadnes, samazinats darba apjoms parbaudes darbos (mazaks uzdevumu skaits),
uzdevumu lasiSana prieksa, individuali uzdevumi (parbaudes darbos atseviski
pieméroti uzdevumi), parbaudes darbu rakstiSana cita telpa (pie kada no atbalsta
personala), izglitojama individualas programmas apguves plans (IIPAP).

Aptaujas rezultati art atspogulo ka izglitibas iestades organizé sadarbibu ar
skolenu vecakiem, kas ir loti bitisks faktors atbalsta pasakumu veiksmigai
istenoSanai. Respondentu (atvérta tipa jautdjums) visbiezak nosauktie sadarbibas
veidi ar skolénu vecakiem vai vinu likumiskiem parstavjiem ir: skolénu individualas
programmas apguves plana izveide; individualas sarunas; kopigi izvirziti macisanas
meérki un uzdevumi; macibu sasniegumu izverté€sana, u.c.

Respondenti — izglitibas iestazu administracijas parstavji, nosauca vairakus
c€lonus, kuri apgriitina atbalsta nodroSinasanu skoléniem ar maciSanas gritibam:
atbalsta personala trikums, liels skolénu skaits (ar atbalsta pasakumiem), telpu
trikums, vecaku iesaistes trikums, pedagogu parslodze un motivacijas trikums-
biezi pedagogi arl nav motiveti stradat ar skoléniem, kuriem ir atbalsta pasakumi.
Empiriskas 1zpétes rezultati apliecina, ka visvairak ieklaujoSas izglitibas 1stenoSanu
apgrutinoSs faktors ir grutibas nodroSinat atbalsta personalu, ka art parak lielais
skolénu skaits, kuriem ir maciSanas grutibas. Aptaujas atvertie jautajumi nodrosSinaja
respondentiem iesp&jas sniegt tai skaita priekslikumus sekmigai skolénu integracijai,
kuriem ir maciSanas gritibas, rezultata raksta autori piedava sistematiz€tu
priekSlikumu sadalu, tadgjadi ar1 sasniedzot izvirzito petijuma meérki.

Priekslikumi
Recommendations

1. Bitiski ir ne tikai izglitibas iestadem, bet ari paSvaldibam, ka skolu
dibinatajiem, pardomat un istenot vienotu strat€giju un motivacijas sist€ému, lai
piesaistitu atbalsta specialistus, sabalans€jot atbalsta personala noslodzi.
Atbildibu par skolénu ar dazadam maciSanas vajadzibam ieklauSanu sabiedriba
biitu jauznemas visiem lidzvertigi un atbilsto$i savai kompetencei, ta nav un
nedrikst biit tikai izglitibas iestades, pedagogu un atbalsta komandas specialistu
atbildiba.

2. leteicams nodroSinat savstarp€ja atbalsta pasakumu pieredzes apmainu gan
1zglitibas iestade, gan konkr€taja pasvaldiba, lai var€tu dalities ar pieredzi
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darbam ar skoléniem, kuriem ir maciSanas griittbas. Savstarp&ja pieredzes
nodoSana un informacijas ieks¢€ja aprite, kopigi meklgjot efektivako risinajumu,
var nodro$inat merktiecigaku un savlaicigaku palidzibu skoléniem.

3. Lai spétu sniegt vienotu atbalsta sisttmu skoléniem, kuriem ir maciSanas
griitibas, ieteicams izglitibas iestade izstradat vienotu pieeju atbalsta pasakumu
nodros$inasanai, individualo planu izstrad€ un to istenoSana, iesaistot atbalsta
personalu, ka arT izveidojot datu bazi ar skolénu raksturojumu, lai pedagogs
varetu pielietot individualizétu pieeju, apzinoties maciSanas griitibu spektru.

4. Apzinoties maciSanas grutibas un katru individualo gadijumu, ieteicams
izglitibas iestadei sadarbiba ar skolenu un vina vecakiem vai likumiskiem
parstavjiem vienoties par macibu sasniegumu vert€Sanas sist€mu un regularu
informacijas apmainu.

5. Pedagogiem sasvstarp€ja sadarbiba ieteicams izveidot skoléna individualo
portfolio, t